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MOTTOS 
 
 
“Man Jadda Wa Jadda” 
With God’s bless, anyone who focuses and has strong 
willing to reach his dreams then they will come true 
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Believers! Seek help in patience and in prayer, indeed Allah is with 
those that are  patient 
(QS. Al Baqarah: 153) 
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ABSTRACT 
 
The objective of this study is to find out whether there is a significant 
difference in terms of writing ability improvements between grade VIII students 
of SMP N 1 Prambanan Klaten who are taught inquiry-based learning strategy as 
a method  and  those who are not in the academic year 2012/2013.  
This study involved 64 students from two groups, Class VIII D (32) as the 
experimental class and Class VIII E (32) as the control class. The experimental 
class used inquiry-based leaning strategy as teaching method in the teaching and 
learning process, whereas the control class was not taught by using the teaching 
method. The data were obtained by using an essay writing test. It was 
administered to the two classes as the pre-test and post-test. The pre-test was 
given to both classes before the treatment was given and the post-test was given 
after the treatment finished. The data of the pre-test and post-test of both groups 
were analyzed by means of descriptive and inferential statistics. After the data 
were tested and found to be homogeneous and normal, the hypothesis was tested 
using the analysis of covariance (ANCOVA). 
The results of the data analysis are as follows. First, the mean value of the 
post-test in the experimental class (82.10) is higher than that in control class 
(66.09). Second, there is a significant difference in the writing ability between the 
students who were using inquiry-based learning strategy and those who were not. 
It can be seen in the result of the hypothesis testing using ANCOVA. The 
significant value of 0.00 is less than the significance level of 0.05 (0.00 < 0.05), 
which means that the data of this study are considered to have a significant 
difference. Therefore, the hypothesis of this study is accepted. It means that 
inquiry-based learning strategy improve significantly the students’ writing ability 
in the English teaching and learning process in SMP N 1 Prambanan Klaten.  
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CHAPTER I 
INTRODUCTION 
 
 
 
A. Background of the Problem 
In studying English there are four skills that must be learnt by foreign 
language students, they are listening, speaking, reading, and writing. The skills 
are the crucial elements in studying English, and among those skills, writing is 
considered the most difficult skill than others because writing is a merging 
process of ideas and opinions to be expressed in written language. Sometimes 
the learners feel difficult to write because they have to pay attention to every 
detail in their writing. Besides, in expressing ideas, the students will use 
assorted sentences such as compound sentence and complex sentence and they 
also will use assorted clauses. Therefore, writing is very complex like as 
mentioned by  Richards and Renandya (2002:309) that written language is 
complex at the clause level. In order to improve the students’ writing ability in 
classroom, an English teacher has to choose the appropriate learning methods, 
right materials based on the students’ need, and suitable activities for the 
students. 
From those supporting factors involve choosing learning methods, 
choosing learning materials and choosing appropriate writing activities in 
classroom will make students enjoy to learn English especially writing. The 
students who love English will be easy to learn English writing so that they 
will be easy to express their ideas. It is almost the same with students who 
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have a good writing ability. It will be easy for them to express their ideas 
clearly on papers. 
They can explain their ideas clearly because they write in good structure and 
grammar, write down the points obviously, well organized, and have logical 
supports. Definitely, the students who can write in English correctly will be 
easy to express their ideas and their imagination and the readers will be easy 
to follow the students thought, ideas, and their imagination. 
Students who have a good writing ability will have strong self-
confidence because they believe that they can do anything by using their 
ability. Self-confidence is the internal factor which is important to give them 
motivation to learn English. Students with high motivation to learn English 
will have a great spirit to study writing actively. Certainly, they will improve 
their writing ability. Therefore, the teachers expect that the students can have a 
good writing ability, that they can express their ideas and opinions obviously. 
However, in reality, teaching writing for junior high school is not a 
simple matter. It happens because the students do not use English language for 
their communication, so that they will have difficulties when they have a 
writing lesson. Actually, writing is a difficult subject because the students 
have to arrange words to be a correct sentence. According to Tiedt (1989:6), 
writing skill is considered the most difficult skill to master. This idea is 
supported by Raimes (1993:13) who states that writing mastery is difficult 
especially in arranging a good and right form of English. There are some 
factors that make the students fail in their writing examination. Firstly, they 
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feel difficult to arrange words into phrases and sentences. Secondly, students 
are lack in choosing an appropriate word in their paper whereas in 
understanding writing ability students have to use appropriate words in their 
writing. Thirdly, it is about the grammatical mistakes in writing. Students are 
expected to be able to write sentences with no grammatical errors but in fact 
grammatical errors are the main problems in their writing. Then, their writing 
is not comprehensible because the content of the composition is not relevant to 
the topic, the ideas are not clearly stated, the ideas and sentences are not well 
organized. Finally, students have to avoid “minimum requirement mistakes” in 
their writing, but they still make many mistakes in their writing such as: they 
forget to put full stop, comma, and capital letter in their sentences. This 
condition influences the students’ competence in their writing text because in 
writing, they need to apply and obey many rules order to produce 
communicative and effective composition. Ozbek (1995:53) states that 
learning to write well is a complex process involving many interconnected 
elements that are grammar, organization, vocabulary, spelling and 
punctuation. Those elements are significant in order to make the idea 
presented in that writing clear. 
According to Byrne (1988), writing is difficult for students. In writing, 
students are expected to write on their own, without any interaction or 
feedback. To help the students to be able to write, English teachers should 
give a kind of interaction or feedback for them. The teachers should be more 
creative to find out the appropriate techniques in teaching writing. There are 
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some effective techniques in teaching writing. One of them is by using inquiry 
activity. Graham and Perin (2007) state that inquiry activities engage the 
students in analyzing immediate, concrete data to help them develop ideas and 
content for a particular writing task. It is a kind of teaching technique that 
helps the students to develop their writing ability because the learners can 
observe immediately the object of learning. 
Considering those problems, it is important to improve the students’ 
writing   ability especially in junior high school. Thus, this study tries to find 
out an alternative solution to improve the result of teaching writing. 
 
B. Identification of the Problem 
There are three factors that influence the students’ writing ability. They 
are factors that related to the teacher, student and the process. 
 
1. Problem related to the teacher 
It means that the problems which come from the teachers, the 
problems can be divided into three parts. They are method, material, and 
media which the teachers use when they teach in the classroom. 
a) Method 
In the class, teachers are promoters. They take control in classroom 
during the lesson until times up. Based on the observation at SMP N 1 
Prambanan, the teacher did not use an interesting method in teaching in the 
class. She just explained the material in front of the class, after that she asked 
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her students to do the exercises. There was no interesting way to teach so that 
it made the students did not enjoy following the lesson. 
b) Material 
The teachers took the material of the subject from LKS and textbooks. 
It made the students bored and unmotivated, because there is no variation in 
material which is used. Then, students who have less motivation to learn 
English would get poor scores in the final examination of the subject. 
c) Media 
The teacher did not use any interesting media, she just used 
whiteboard. Thus, many students had less concentration during the lesson in 
the class. In teaching English, the use of media is an important thing to 
support teaching and learning process. By using media the teacher can convey 
the material with different and more attractive ways. Students will be 
interested in learning English if teachers use teaching media such as power 
point, picture, games, teaching object etc. 
2. Problem related to students 
The problems do not only come from teacher but also from students. 
It means that the problems which come from the writer, or usually known as 
personal factors. The factors deal with the students’ interest and self-
motivation. 
a) Interest 
Some students are less interested in English because they did not 
enjoy the teacher’s teaching methods that there is no variation. Interest is the 
6 
 
crucial part that influences the students’ ability in English because it is the 
key to master foreign language. 
b) Motivation 
Motivation is personal factor which comes from the students that 
make them interested in doing something. Students who are interested in 
English absolutely will have high motivation to learn English. On the other 
hand, students who are not interested in English certainly they will have low 
motivation to learn English and as the result, they will feel difficult to 
understand the material of the subject. 
3. Problem related to process 
The last factor that influences students’ writing ability is the relation 
of the learning process and classroom activities. 
a) Learning process 
Learning process in the class is unattractive because there is no 
variation in the way learning process conducted so that the students will get 
bored. They just sit and listen to the teachers explaining the material in front 
of the class. As the result, the students didn’t enjoy the lesson. 
b) Classroom activities 
Less variation of classroom activities also gave bad effects for the 
students’ interest and the students’ motivation to learn English. However, in 
many schools, there are some bored activities such as working assignments in 
the class on the textbook, doing exercises from LKS and at the end of the time 
teachers will give so many homeworks for students. 
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C. Delimitation of the Problem 
From the identification of the problem above, it can be stated that there 
are many factors that influencing students’ writing ability.  
In this research study researcher choose SMP N 1 Prambanan as the 
place to conduct her research. Based on the observation by the researcher in 
SMP N 1 Prambanan the main problem in the school was students’ low 
writing competence. When the students did their writing they made many 
mistakes in their work such as they had difficulties to express their ideas on 
paper, and made so many grammatical errors in their writing, they had 
difficulties to choose an appropriate words, and sometimes their writing is less 
comprehensible. 
This study is delimited only on the problems related to teaching writing 
process. Due to teaching process is the important thing that has to be noticed 
in teaching writing. Researcher will give inquiry activity in her teaching 
process. The researcher hopes by using inquiry activity the students’ writing 
ability will improve. 
This delimitation is based on some reasons. Firstly, students can observe 
object of the study. By analyzing the object of the study immediately, it will 
be easy for the students to describe the object, develop their ideas, and to start 
writing on the paper. Secondly, basically inquiry is an activity which is easy to 
conduct in the class but sometimes teachers forget to use the method. By using 
inquiry activities teachers expect that these can help the students to develop 
their ideas before they start writing. 
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The delimitation is also done to the number of subjects of the research. 
In the research study the researcher chose the sample from two classes, they 
are class VIII D and VIII E, with the reason that they have similar 
characteristics 
D. Formulation of the Problem 
Based on the delimitation above, the problem is formulated as follows: 
 Are there any significant differences in English writing ability between the 
eighth grade students of junior high school who are taught with using inquiry 
activities and those who are taught without inquiry-based learning? 
E. Research Objective 
The purpose of this research is to find out whether there is a significant 
difference in terms of writing ability improvements between grade VIII 
students of SMP N 1 Prambanan Klaten who are taught inquiry-based learning 
strategy as a method and those who are not in the academic year 2012/2013.  
F. Significance of the Research 
There are some expected advantages that can be obtained from the 
study. Generally the advantages of the study are to give information about 
the effect of inquiry activity to the writing skill of the junior high school 
students. The advantages of the study are as follows: 
1) For the students, this study hopefully gives motivation to improve their 
writing ability with the new methods. 
2) For the teachers, expectantly the teacher can decide a suitable method of 
teaching for their students to make a good writing. 
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3) For the researchers, to give more insight or find out suitable method of 
teaching for their students in writing skill. 
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CHAPTER II 
REVIEW OF RELATED THEORIES 
 
 
A. Theoritical Description 
This chapter reviews some related theories and studies upon which 
the hypothesis of this study has been built. The discussion of this chapter 
is divided into three main parts: theoretical description, conceptual 
framework, and hypothesis. 
1. Writing 
a. Definition of Writing 
Writing is the process of arranging words to sentences or 
paragraphs which are meaningful. The sentences or the paragraphs are the 
result of someone’s ideas and thought, their feeling and sometimes their 
opinion that they want to convey for the readers. It can be a message or 
medium for communication to other people. Chesla (2002:2) stated that 
writing is the way a writer expresses his ideas about a subject to an 
audience for a purpose. Similarly, Byrne, Hedge and Tribble in Mc 
Donough and Shaw (2003:161) argue that writing is a process of putting 
message into words. In foreign language learning, writing is a process 
where the foreign learners try to explore their ideas.Writingis also the way 
to check the foreign language learner whether they have mastered one of 
the skills of foreign language or not. Murcia ( 2001:205) stated that writing 
is the ability to express one’s ideas in writing as second or foreign 
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language and to do so with reasonable and accuracy is a major 
achievement. 
Osima and Hogue (2006:205) agree that writing is a process. They 
propose that a writing process is divided into four stages. The first is 
prewriting: choosing topic and collecting information. The second is 
outlining that means organizing ideas into an outline. The third is writing a 
rough draft, in this stage writers follow the outline and ignore the 
grammar, punctuation or spelling. The fourth stage is polishing or revising 
or editing. 
Writing is also one of the productive skill, it means that it involves 
producing language rather than receiving it. In writing, students have to 
develop their ability by trying to write and expressing their ideas in the 
paper. However, writing is also a complexity subject that many students 
get difficulty in it. Richard & Renandya (2002:303) state that writing is the 
most difficult skill for second language learners. The difficulty lies not 
only in generating and organizing ideas but also in translating these ideas 
into a readable text. The skills that are involved in writing are highly 
complex, second language writers have to pay attention to their skill of 
planning and organizing as well as their skill of spelling and giving 
punctuation. 
In addition, Brown (2000:335) states that writing is a written 
product of thinking, drafting, and revising that require specialized skills on 
how to generate ideas, how to put them coherently, how to use discourse 
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makers and rhetorical conventions and to put them cohesively into a 
written text, how to revise text for clearer meaning, and how to edit text 
for appropriate grammar. 
The definition above shows that writing is a productive language 
skill of thinking, drafting, and revising that consists of many constituent 
parts, content, organization, originality, style, fluency, accuracy or using 
appropriate rhetorical forms of discourse to communicate a message by 
making signs on a page. 
 
b. Writing Process 
As stated earlier, writing is a combination of process and product. 
Richard & Renandya (2003:315) say that writing process tends to be 
formed in two stages, the basic stages and the external stages. The basic 
stages involve planning, drafting, revising, and editing. The external stages 
involve responding, evaluating and post-writing. 
In line with Richard & Renandya, Harmer (2004:162) states that 
there are four stages in the writing process. The first stage is 
planning.Experienced writers plan what they are going to write. It means 
before starting to write they have to decide what they are going to write. 
The second is drafting. It is the first time a writer attempts to write. In this 
stage the writer trying to make assumption that will be emended later. The 
third is editing (reflecting and revising). Reflecting and revising are often 
helped by other reader (or editor) who gives comment and makes 
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suggestions. Another reader is reaction on a piece of writing helps the 
writers to make appropriate revision. The last is final version. In the last 
stage, the writers have to edit their draft, and then make the necessary 
changes for the final version. 
Osima and Hogue (2006:205) also state that there are four stages of 
writing process. The first is creating (pre-writing). In this step, writers 
choose a topic and collect the information of the topic that they have in 
creating step. The second is outlining that means organizing ideas into an 
outline. The third is writing a rough draft. In this stage, writers follow the 
outline and ignore the grammar, punctuation or spelling. The fourth step is 
polishing. This step is also called revising and editing. 
In addition, Langan (20005:16) says that there are four processes of 
writing: prewriting, writing a first draft, revising, and outlining. It means 
that in writing there are several things that the writers need. The first stage 
is prewriting to develop a topic and get words on a paper. The next stage is 
revising. It means rewriting a paper and building on what has already been 
done, in order to make it better. The last stage is outlining. It provides a 
quick check on whether your paper will be unified, be adequately 
supported and be well organized. 
However, Boardman and Frydenberg (2002:27-28) state that there 
are at least five stages in constructing a good written text. The first is 
establishing topic. The second is organizing ideas. The third is writing first 
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draft. The fourth is revising first draft. The last is proofreading the final 
draft. 
Based on some theories above, it can be summarized that in general 
there are three steps of writing process, they are: pre-writing, writing, and 
rewriting. Pre-writing includes any stimulating activities before writing. It 
consists of planning and drafting. Writing refers to the activities of 
organizing one’s ideas into sentences and paragraphs in the written form. 
While rewriting involves  revising and editing. 
 
c. Writing Skill 
As the most difficult skill, writing deals with some aspects which 
should be known by the learners. Writing is not only about theoretical idea, 
but it more concerns on practical thing. In facts, writing deals with some sub-
skills, including micro- and macro- skills. 
In order to acquire the writing skills, there are some micro- and 
macroskills which should be mastered by the learners. Brown (2004:221) 
states someaspects included in them, in more detail, they are: 
Microskills 
1. Produce graphemes and orthographic patterns of English. 
2. Produce writing at an efficient rate of speed to suit the purpose. 
3. Produce an acceptable core of words and use appropriate word 
order patterns. 
4. Use acceptable grammatical systems (e.g., tense, agreement, 
pluralization), patterns and rules. 
5. Express a particular meaning in different grammatical forms. 
6. Use cohesive devices in written discourse. 
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Macroskills 
7. Use the rethorical forms and conventions of written discourse. 
8. Appropriately accomplish the communicative functions of 
written to form and purpose. 
9. Convey links and conections between events, and communicate 
such realtion as main idea, supporting idea, new information, 
given information, generalization, and exemplification. 
10. Distinguish between literal and implified meanings when 
writing. 
11. Correctly convey culturally specific references in the context of 
the written text. 
12. Develop and use a battery of writing strategies, such as 
accurately assessing the audience’s interpretation, using 
prewriting devices, writing with fluency in the first drafts, using 
paraphrases and synonyms, soliciting peer and instructor 
feedback, and using feedback for revising and editing. 
 
By mastering the micro and macro- skills of writing above, it helps the 
writers to get the success in their writing. Those skills are basic thing that 
the students should have in order to attain better result in their writing 
product. 
 
2. Teaching Writing 
a. The Objective of Teaching Writing 
. The objective of teaching writing refers to the main objective of 
writing specified by Davis and Pearse (2000: 98), that is, writing is not 
only producing correct English, but also achieving the effective 
communication. It means, through writing, the writer communicates what 
he/she wants to say or share what he/she feels. In achieving the effective 
communication, the writer needs to pay attention to formal aspects, i.e. 
neat hand writing, correct spelling and pronunciation, as well as acceptable 
grammar and careful selection of vocabulary. 
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Furthermore, the objective of the teaching writing is not only to help the 
learners expressing the ideas, but also getting them to acquire writing 
abilities and skills in order that the learners can produce written text on 
their own language. It is mentioned by the statements of Ur (2009:162), 
that: 
The objective of the teachingwriting in a foreign language is to get 
learners to acquire the abilities and skills they need to produce a 
range of different kinds of written texts similar to those an educated 
person would be expected to be able to produce in their own 
language. 
 
In encouraging the learners to acquire the writing abilities and skills, 
teachers are also given the syllabus as a reference. However, in the real 
teaching, teachers have their own materials to teach. Therefore, they need 
to adopt the materials to the syllabus. 
Based on the statements above, it can be said the objectives of 
teaching writing depend on two things. They are teaching situation and the 
objectives of teaching writing expressed in the syllabus. The objectives of 
teaching writing in the syllabus then are referred to SK-KD (Depdiknas 
2000:284), it said that teaching writing is the process of helping students 
toexpress them in arranging sentences in short functional texts and short essays in 
the form of  particular texts in the daily life context. 
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b. Effective Techniques for Teaching Writing 
Concerning the effective technique for teaching writing, Brown 
(2001:346-348) proposes some characteristics of effective writing 
techniques are as the following:  
1. Incorporate practices of “good writers” 
In this part, the teacher’s job is to find a suitable technique for teaching 
writing. Thus, the technique must have a writing goal in it, consider the 
various things that efficient writers do, and see if the technique 
includes some of these practices, for example,the writers must focus on 
a goal or main idea of writing, have enough time for planning to write, 
easily let their first ideas flow onto the paper, and patiently make as 
many revisions as needed. 
2. Balance process and product 
In teaching writings, there are two things that have to be equal, those 
are process and product. The first is process where students have to 
know the stages of writing process, and teacher have to make students 
sure that they are carefully led through appropriate stages in the 
process of writing. Second thing is product. Teachers have to make 
students sure and see that everything leading up to the final creation is 
worth the effort. 
3. Account for cultural/literacy background 
In teaching English, teachers have to know the literacy background of 
their students whether they are familiar with English language or not. 
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Thus, teachers do not use the technique teaching writing that assume 
their students are common with English rhetorical conventions. 
4. Connect reading and writing 
Clearly, students learn to write in part by carefully observing what is 
already written. That is, they learn by observing, or reading, the 
written word. By reading and studying a variety of relevant types of 
text, students can gain important insights both about how they should 
write and about subject matter that may become the topic of their 
writing. 
5. Provide as much authentic writing as possible 
Whether writing is real writing or for display, it can still be authentic 
in that the purposes for writing are clear to the student, the audience is 
specified overtly, and there is at least some intentions to convey 
meaning. Sharing writing with other students in the class is one way to 
add authenticity. Teacher can add authenticity in the class by 
publishing a class newsletter, writing letters to people outside the class, 
writing a script for a skill or dramatic presentation, writing a resume, 
writing advertisements. 
6. Frame your techniques in terms of prewriting, drafting, and 
revising stages. 
Process writing approaches tend to be framed in three stages of 
writing. Prewriting stage is the stage encourages the generation of 
ideas, e.g. brainstorming and free writing. Then the drafting and 
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revising stages are the core of process writing.In stage when students 
start to write from start to finish writing, it includes of drafting and 
revising stage. It is because when someone writes they will through 
drafting and revising stages. 
7. Strive to offer techniques as interactive as possible 
Writing techniques that focus on purposes rather than compositions 
(such as letters, forms, memos, directions, and short report) are also 
subject to the principles of interactive classrooms. Group 
collaboration, brainstorming, and critiquing are easily and successfully 
a part of many writing-focused techniques. 
8. Sensitively apply methods of responding to and correcting your 
students’ writing 
Error correction in writing must be approached in a different manner. 
It is because writing unlike speaking, often includes an extensive 
planning stage, error treatment can begin in the drafting and revising 
stages during which time it is more appropriate to consider error 
among several features of the whole process of responding to student 
writing. 
9. Clearly instruct students on the rhetorical, formal conventions of 
writing. 
Each type of writing has its formal property. Teachers must teach 
every particular type of writing clearly on the characteristic and the 
purpose of the type of writing. A reading approach to writing is very 
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helpful because it can give the example every particular type of 
writing, so it can help students to learn writing. 
Moreover, Graham and Perin (2007:15-21) state that there are 
several effective elements of effective writing which can help students 
to improve their writing ability, those are: (1) Writing strategies, 
which involve teaching students strategies for planning, revising, and 
editing their composition; (2) Summarizing, which involves explicitly 
and systematically teaching students how to summarize texts; (3) 
Collaborative writing, which uses instructional arrangements in 
which  students work together to plan, draft, revise, and edit their 
compositions; (4) Specific product goals, which assign students 
specific, reachable goals for the writing they are to complete; (5) 
Word processing, which uses computers and word processors as 
instructional support for writing assignments; (6) Sentence 
combining, which involves teaching students to construct more 
complex, sophisticated sentences; (7) Prewriting, which engage 
students in activities designed to help them generate or organize ideas 
for their composition; (8) Inquiry activities, which engages students 
in analyzing immediate, concrete data to help them develop ideas and 
content for a particular writing task; (9) Process writing approach, 
which interweaves a number of writing instructional activities in a 
workshop environment that stresses extended writing opportunities, 
writing for authentic audiences, personalized instruction, and cycles of 
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writing; (10) Study of modelswhich provide students with 
opportunities to read, analyze, and emulate models of good writing; 
(11) Writing for content learning, which uses writing as a tool for 
learning content material. 
c. The Role of the Teacher 
In teaching and learning process in the class, teachers can play 
many roles, just as parents are called upon to be many things to their 
children. Teachers cannot be satisfied with only one role. According 
Rebecca Oxford in Brown (1998:166), pointed out that teacher roles are 
often best described in the form of metaphors to describe a perspectrum of 
possibilities of teacher roles, some of which are more conducive to 
creating an interactive classroom than others.Those are: 
(1) The teacher as controller: in this role teacher as master 
controllers who determine what the students do, when they 
should speak, and what language forms they should use. 
(2) The teacher as director: some interactive classroom time can 
legitimately be structured in such a way that the teacher is like a 
conductor of an orchestra or a director of a drama. As students 
engage in either rehearsed or spontaneous language 
performance, it is teacher job to keep the process flowing 
smoothly and efficiently. 
(3) The teacher as manager: this metaphor captures teacher roles as 
one who plans lessons, modules, and courses, and who then 
allows each individual player to be creative within those 
parameters. 
(4) The teacher as facilitator: a less directive role might be 
described as facilitating the process of learning, of making 
learning easier for students: helping them to clear away 
roadblocks, to find short cuts, to negotiate rough terrain. 
(5) The teacher as resource: here teacher takes the least directive 
role. The implication of the resource role is that the student 
takes the initiative to come to the teacher. The teacher is 
available for advice and counsel when to student seek it.  
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Teacher roles can help students to become self-sufficient, 
competent, and confident writers. Therefore, teachers need to know the 
key role that they will play in the process of teaching. According to 
Urquhat (2005:58-59) the role involves two major responsibilities, creating 
a conducive environment to effective writing and recognizing how the 
teacher’s writing practices affect the writing in your classroom. It can be 
explained that creating a conducive environment to affective writing is 
creating the classroom environment both figurative and physical. Those 
can reflect a commitment to writing and honor the writing process. In 
figurative sense, teachers create spaces conducive to writing when they 
assign it as a task and allow the time in class for students to write. At the 
same time, many teachers physically organize their classrooms in ways 
that help students to better engage in writing. While, affecting writing in 
classroom is the section when teacher focuses on the writing practices that 
help students become better writers, according to the research literature, 
writing practices can influence include: integrating reading and writing, 
using writing to learn, providing feedback, and using many example of 
writing text. 
Based on some previous statements of teacher’s role in teaching 
and learning process, Burden and Byrd (1999:104) agree that during 
inquiry-based learning strategy the teacher’s role is as facilitator. It 
because the teacher provides the data , and the students are questioned in 
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order to help them inductively arrive at an answer, conclusion, 
generalization or solution.  
 
d. Teaching Writing in Junior High School 
The essence of teaching writing is guiding and facilitating students 
to work. This is supported by Brown (2000:340) who proposes that 
“teaching is guiding and facilitating inlearning, enabling the learner to 
learn, and setting the conditions for learning”. It implies that teaching 
cannot be separated from learning. When teachers teach writing to 
students, they do not only teach how to develop ideas in writing, but they 
also need to pay a serious attention on how to write English sentences 
grammatically and systematically. Hence, teaching writing depends on the 
teachers’ ability of how to teach writing effectively which can make 
students’ ability improved. 
Kimble and Garmezy in Brown (2000:7) claim that learning is a 
relatively permanent change in behavioral tendency and learning is the 
result of reinforced practice. It means that in teaching writing, the teacher 
has to show and help students to learn how to write, give instructions, 
guide students in writing, provide students to understand how to write 
effectively. 
Teaching writing in Junior high school has to be done well because 
in Junior High School, English skills (including writing) aims at enabling 
students to reach the functional level in language. One scope of English 
learning at Junior High School is that student can understand and produce 
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a short functional text and short functional text and short essay in the form 
of descriptive, narrative and recount (Depdiknas, 2006).  As presented in 
the Table 1. 
Table 1: The Standard of Competency and the BasicCompetency of 
Junior High School Grade VIII of the Second Semester. 
 
Grade Semester Standard of Competency Basic Competency 
VIII 2 12. Expressing the meaning 
of a short functional text 
and essay in form of 
narrative texts and recount 
text the daily life context. 
12.1. Expressing the 
meaning and short essays 
using written language 
accurately, fluently, and 
undertanably in the daily 
life. 
 
12.2. Expressing the 
meaning and rethorical 
steps of written essay 
accurately, f;uently and 
understandably in the 
form of narrative and 
recount in daily life. 
 
It is clear that the teaching of writing in Junior High School 
concerns some texts, while in the second semester of grade VIII, the 
students have to deal with narrative and recount texts. They are expected 
to be able to deal with those texts related to their daily life accurately and 
fluently. Besides, the teaching of writing in Junior High School should be 
done appropriately. Teachers need to encourage students to write 
effectively in order that they can help students to improve their writing 
ability. 
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3. Inquiry-Based Learning 
a. Definition of Inquiry-Based Learning 
An old adage states: “Tell me and I forget, show me and I 
remember, involve me and I understand.”Exline (2000) explains that the 
last part of this statement is the essence of inquiry-based learning. Inquiry 
implies involvement the leads to understanding. According to Paula 
(2006), inquiry-based learning is a strategy to learning that involves a 
process of exploring the natural or material world, and that leads to asking 
questions, doing observation and discussing the result of the observation to 
get the final conclusion. It provides students the opportunity to construct 
the understanding necessary to produce deeper learning. Inquiry-based 
learning strategy also serves as a stimulus for learning, thinking and 
questioning. 
Similarly, Alberta (2004:1) argues that inquiry-based learning is a 
process where students are involved in their learning, formulate questions, 
investigate widely, and then build new understanding, meaning and 
knowledge. That knowledge is new to students and may be used to answer 
a question, to develop a solution or to support a position or point of view. 
The knowledge is usually presented to others and may result in some short 
of action. 
Lane (2007) also agrees that inquiry-based learning strategy 
actively involves students in the exploration of the contents, issues, and 
questions surrounding a curricular area in the concept. The activities and 
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assignment in an inquiry-based learning classroom can be designed such 
that students work individually or together to solve problems involving 
both in class work and fieldwork. While the strategy is meant to be highly 
students-focused, the extent of teacher-directed vs. students-directed 
learning can vary depending on the level of the students in the course and 
their understanding. 
According to Leung (1998), inquiry can be viewed as a process for 
answering questions and solving problems based on facts and 
observations. At the classroom level, inquiry is a teaching strategy 
designed to teach students how to deal with questions and problems 
encountered in various important generic skill through a variety of learning 
experiences. Students need to be given appropriate guidance and feedback 
by teachers while and after the learning process. 
The definition above states that inquiry-based learning gives the 
teacher opportunity to help students learn the content and course concept 
by having them chance to explore a question, develop the informationand 
research a hypothesis. Thus, giving students more opportunity to inflect on 
their own learning, gain a deeper understanding of the course concepts in 
an integrated fashion, and become better critical thinkers. 
In addition, the inquiry approach is more focused on using and 
learning as a mean to develop information-processing and problem-solving 
skills. The system is more students centered, with the teacher as facilitator 
of learning. 
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b. The Process of Inquiry-Based Learning 
The inquiry process is iterative, not linear. Students might refine or 
reject their original research question as they progress through the project 
and learn more about it. According to the Inquiry Learning Action Group 
(2005), discussion and reflection are vital part of the inquiry process. 
Discussion allows students to share the results of their investigation, 
compare their thoughts with comments from others, and share personal 
experiences in order to make sense of their ideas. Through reflection, 
students examine whether or not they have reached an adequate resolution 
to their question, what other conclusions could be made, and what 
questions result from the investigation. 
On the other hand, Paula (2006) states that inquiry-based learning 
is a cyclical process. The learner asks questions these questions lead to 
the desire for answers to the question (or for solution to a problem) and 
result the beginning of exploration and hypotheses creation  these 
hypotheses lead to an investigation to test the hypothesis to find answer 
and solution to the question and / or problem  the investigation leads to 
the creation or construction of new knowledge based on investigating finds 
 the learner discusses and reflects on this newly – acquired knowledge, 
which , in turn leads to make questions and further investigation. 
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Figure 1: A cyclical process in inquiry – based learning 
 
In the definition above, Paula states that there are some stages in 
inquiry process. Similar with Paula’s statement, Inquiry Page Project 
(2003) has statement that the basic outline of the inquiry process includes 
five stages. They are as the following: (1) Ask: it begins with the desire to 
discover. Meaningful questions are inspired by genuine curiosity about 
real world experiences. A question or a problem comes into focus at this 
stage, and the learner begins to define or describe what it is. (2) 
Investigate: at this stage the learner begins to gather information: 
researching resources, studying, crafting an experiment, observing, or 
interviewing, to name a few. (3) Create: at this stage the learner start to 
write their first draft based on their information from investigation result. 
The learner now undertakes the creative task of shaping significant new 
thoughts, ideas, and theories outside of his/her prior experience. (4) 
ask 
questions 
create 
hypotheses 
investigate 
construct 
new 
knowledge 
discuss and 
reflect on 
discovery 
generate 
new 
questions 
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Discuss: at this point in the circle of inquiry, learners share their new ideas 
with others. The learner begins to ask others about their own experiences 
and investigations. Shared knowledge is a community-building process, 
and the meaning of their investigation begins to take on greater relevance 
in the context of the learner’s society. (5) Reflect: reflection is just that: 
taking the time to back at the question, the research path, and the 
conclusions made. The learner steps back, takes inventory, makes 
observations, and possibly makes new decisions. And so it begins again, 
thus the circle of inquiry. 
 
c. The Advantages of Inquiry-Based Learning 
Youthlearn (2001) explains that teachers who adopt an inquiry-
based learning approach help students identify and refine their “real” 
question into learning projects or opportunities. Inquiry is a particularly 
good approach for giving students an opportunity to learn with more 
freedom while reinforcing and imparting basic skill. It has some 
advantages as well: 
1) Inquiry-based learning approach is flexible and works well for 
projects that range from the extensive to the bounded, from the 
research oriented to the creature. It is essential, however, that 
the teachers plan a head so they can guide students to suitable 
learning opportunities. 
2) The teacher will find that many students who have trouble on 
school because they do not respond well to teachers and 
memorization will blossom in an inquiry- based learning 
setting, awaking their confidence, interested self-esteem. 
3) The traditional approach tends to be very vertical: the class 
studies science for a while, for example, then language arts, 
then math, then geography. In contrast, the inquiry-based 
learning is at its best when working on interdisciplinary 
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projects that reinforce multiple skills or knowledge areas in 
different facets of the same project. The traditional approach is 
sharply weighted toward the cognitive domain of growth, 
inquiry-based learning project positively reinforce skills in all 
three domains-physical, emotional and cognitive.  
4) Inquiry-based leaning is particularly well-suited to 
collaborative learning environments and team projects. You can 
create activities in which the entire class work on a single 
questions as a group (just be sure that the whole group truly 
cares about the question) or in teams working on the same or 
different question. Of course, inquiry-based learning also work 
well when teachers have decided to let each students develop an 
individual project when doing so, however, be sure to 
incorporate some elements of collaboration or sharing. 
5) An inquiry-based learning approach can work with any age 
group. Even though older students will be able to pursue much 
more sophisticated question and research projects, build a spirit 
of inquiry into activities whenever teacher can, even with the 
youngest, in an age-appropriate manner. 
6) The inquiry-based learning approach acknowledges that 
students, especially students from minority and disadvantaged 
communities, have what researcher Luis Moll calls “funds of 
knowledge” that are often ignored by traditional curricula. An 
inquiry-based approach validates the experience and knowledge 
that all students to the learning process. 
 
Based on the statement above, Inquiry-based Learning gives 
positive impact for the students. By using inquiry-based learning, students 
can help them become more positive and more independent (Kühne(1995) 
in Alberta (2004: 11)). This is true for all students, including those with 
special needs who require more individual attention during the process. It 
also has some benefits for teacher and students. As stated by Kuhlthau 
(2007)that Inquiry-based learning has some benefits for students and 
teachers in teaching and learning. The benefits for students one: (1) they 
develop social, language, and reading skill. (2) they construct their own 
meaning. (3)They gain independence in research and learning. (3) They 
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have high level of motivation and engagement. (4) They learned strategies 
and skills transferable to other inquiry projects. Then the benefits for 
teachers: (1) They share responsibility in the instructional team. (2) They 
share expertise of the team members. (3) They teach content and 
information skills simultaneously. (4) They make brainstorming and plan 
with more creativity. (5) They can enhance of content areas of the 
curriculum. 
 
d. The Development of Inquiry-Based Learning Model 
The University of Nothingham and the Open University (2008) are 
partners in developing a new approach of ‘Scripted Inquiry Learning’. 
According to Conol, Scanlon, Kerawalla, Mullholland, anastopulou and 
Blake (2008) that the development of inquiry approach there are four 
models for inquiry-based learning. It will explain as follow. 
1. Peer, collaborative inquiry learning: where the emphasis of the 
model is to facilitate and scaffold learners in dialog and discussion 
around the inquiry process. It beginwith a question or problem being 
set. The students then work individually and collaboratively to tackle 
the question, coming together to synthesize their finding and finally 
they collectively reflect on the process. 
2. Hypothesis-driven inquiry learning: where the emphasis is on the 
inquiry process beginning with a hypothesis and designing the 
methods to prove it right or wrong. The hypothesis model emphasizes 
32 
 
six main pedagogical approaches: orientate, hypothesis, design, 
investigate, interpret and analyze. 
3. Multiple forms of representation: where the model helps guide the 
learner in seeing data in different forms of representation. Edelson et 
al., (1999) propose a technology to support inquiry learning that 
focuses on visualization of quantitative geographical data for learners. 
The pedagogical emphasis here is very much on representation and 
interpretation. There are numerous tools which could be included in 
this model to aid different types of representations – graphical 
software, mindmaping, 3-D visualization tools etc.  
4. Modelling: where the model enables the learner to use modeling as 
part of the process of investigation. This fits with the ‘adopting an 
evidence-based approach’ characteristic. 
Teaching narrative writing by using inquiry-based learning with 
picture series as the media tool can be categorized in the multiple 
presentation model. Where the picture series is as teaching media tool to 
support the students’ understanding on the story concept given. 
 
e. Using Inquiry to Teach Writing in Junior High School 
Graham and Perin (2007) in their bookWriting Next: Effective 
Strategies to Improve Writing of Adolescents in Middle and High Schools 
have conducted an analysis of selected research on teaching writing. They 
spell out principles of instruction found to be effective for helping 
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adolescent students learn to write well (Graham and Perin,2007:4). The 
principles are writing strategies, incorporate specific goals, incorporate the 
study of models, using collaborative writing, using inquiry activities in 
writing for content learning, and following a process writing approach. 
From the previous statement,inquiry activities may be considered 
as one of the methods to help students in learning to write, solving the 
question from the teacher and finding new knowledge from their 
investigation. 
Perin and Graham (2007:27) also that state inquiry is the way to 
teach writing in junior high school. It is supported by Simon (2009: ) that 
applied inquiry-based learning strategy in his teaching writing in junior 
high school. He makes some rules, such as giving brainstorming for his 
students, then asking them to make some groups and asking them to 
answer the question from the teacher. While the students solve it by 
discussing and changing their ideas to reach the result based on their 
investigation 
 
4. Narrative Text 
a. Definition of Narrative Text 
A narrative tells a story by representing a sequence of events. A 
good written story lets the reader response to some event in the writer’s 
life as if it were own. They not only understand the event, but they can 
almost feel it. The action, details, and dialog put the reader in these seem 
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and make it happen for them. As stated by Mayer (2005:52) that narrative 
is one of the powerful ways of communicating with others. 
The narrative text type tells a story. Its purpose is to present a view 
of the world that entertains or informs the reader or listener (Mark and 
Kathy, 1998:6). Another purpose are, other than providing entertainment, 
to make the audience think about an issue, teach them a lesson, or excite 
their emotions. 
Parera (1993:5) had opinion that a narrative was one of the forms 
of developing writing, for example characters told the history of 
something based on the development of writing from time to time. 
Narrative is kind of genre which has social function to amuse, 
entertain and to deal with actual or vicarious experience in different ways. 
Narrative deal with problematic event lead to a crisis or turning point of 
some kind in turn finds a resolution. Based on competency –based 
curriculum 2004, the aim of narrative is to entertain and amuse the listener 
and reader with the real experience or fancy. 
From the definition above it can be concluded that narrative story 
is a story tells about something interesting that has purpose to amuse, 
entertain or the readers.  
 
b. Generic Structure of Narrative Text 
Neo (2005:2) states that a narrative has a structure, a shape or a pattern. It 
can be represented graphically in this way. 
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                                                   climax 
 
                   Rising action                                  Falling action 
 
 
                Exposition                                                Resolution 
Figure 2. The Freitag Triangle 
The idea of the Freitag triangle is to serve as a kind of blue print or map 
which can be used to guide us systematically in our writing. The Freitag 
triangle consists of: 
a. The exposition, it establishes the characters and situation. 
b. Rising action, it refers to series of complication leads to the climax. 
c. The climax is the critical moment when problem/ conflicts demand 
something to be done about them. 
d. Falling action is the moment away from the highest peak of 
excitement. 
e. The resolution consists of the result or outcome. 
(Neo,2005:2) 
On the other hand, Anderson (1997:8) states that the steps for 
constructing a narrative are: 
a. Orientation/ exposition 
The readers are introduced to the main characters and possibly some 
minor characters. Some indication is generally given of where the action 
is located and when it is taking place. 
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b. Complication/ rising action 
The complication is pushed along by a serious of events, during 
which we usually expect some sort complication or problem to arise. It 
just would not be so interesting if something unexpected did not happen. 
c. Sequence of even/ climax 
This is where the narrator tells how the character reacts to the 
complication. It includes their feeling and what they do. The event can be 
told in chronological order (the order in which they happen) or with 
flashback. The audience is given the narrator’s point of view. 
d. Resolution/falling action 
In this part, the implication may be resolved for better or worse, but 
it is rarely left completely unresolved (although this is of course possible 
in certain types of narrative which leaves us wondering ‘How did it 
end?”) 
e. Reorientation 
It is an optional closure of event. 
c. Language Features 
           Anderson (1997:15) states that the language features usually found 
in narrative texts are. 
a. Specific character. 
b. Time words that connect to tell when they occur. 
c. Verbs to show the action that occur in the story. 
d. Descriptive words to portray the character and setting. 
37 
 
B. Relevant Studies 
There have been a number of researchstudies on teaching writing 
to Junior High School students that use inquiry-based learning strategy. 
The results of some research studies show the effectiveness of inquiry-
based learning strategy in the teaching writing. One of the research studies 
was done by Syakir (2003). In his research, he used the application of 
inquiry-based learning strategy to improve the students’ writing ability at 
the second year students of SMP Lab. UM Malang. The research design 
used in this study is Collaborative Action Research. This study shows that 
the strategy can improve the students’ writing skill and it makes the 
students more active and motivated in writing process. 
In line with the application of inquiry-based learning strategy, 
Sholeh (2008) in his research study explainsthat inquiry-based learning 
strategy can improve the students’ writing ability in writing descriptive 
paragraphs. The improvement can be seen from the mean score of the 
students’ writing from pre-test, post-test 1, and post-test 2. In the pre-test, 
the students’ mean score on writing test is only 4.6. In the post-test 1, it is 
5.9. Meanwhile, in the post-test 2, the mean score becomes 7.1. 
Although both studies have same strategy, they have differences in 
some aspects, i.e. the terms of test, the way of scoring the students’ 
writing, the aspect of writing investigation, and the process of revising and 
editing. The similarities and the differences of both studies then encourage 
the researcher to combine and choose some aspects that will be used in the 
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research study. The combinations of the similarities and the differences are 
reflected in the following discussion. 
1) The test is designed in which the students are asked to write 
descriptive paragraphs. 
2) In scoring the students’ writing, the study uses inter-rater reliability. 
It means the scoring of the students’ writing test is done by the 
researcher as the first rater and the English teacher as the second 
rater. 
3) This study investigates five aspects of writing, i.e. content, 
organization, vocabulary, language use, and mechanics. The students 
are expected write well based on those aspects. 
4) The last, in term of the process of revising and editing the students’ 
drafts. In this process, the students are only asked to revise and edit 
their drafts without revising and editing question.  
This study is important because inquiry-based learning is one of 
the effective teaching and learning writing strategy. It is because the 
teaching and learning strategy which is used like observing and 
gathering the information, discussing, sharing, and asking and answering 
questions together in group. Thus, if there is a student who has less 
understand about the learning material in the class she/he can ask to 
her/his friends to help her/him to clear her/his problem. The results of 
the use of inquiry teaching method have proven effective in teaching 
writing by Shakir (2003). It can be seen from the increased value of 
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students' writing ability. The same is also done by Sholeh (2008) with 
the results of the research study that shows that students' writing 
improved from before using this teaching and learning strategy. 
 
C. Conceptual Framework 
The process of teaching and learning writing is not an easy thing to 
do. There are some aspects which make writing difficult. They are 
vocabulary, grammar, spelling and punctuation, and organization of the 
sentences. If students find difficulty in studying those aspects, surely they 
will find difficulties in writing. This difficulty is also found in SMP N 
1Prambanan. Many students in the school lack of ability to express their 
ideas and arrange the sentences. To overcome the problem, one strategic 
technique is needed. 
In this research study, the researcher offers inquiry-based learning 
process in the teaching and learning writing to the class to solve the 
problem in writing. This technique is proposed for some considerations. 
Firstly, inquiry-based learning has appropriate process for teaching and 
learning writing as proposed by Paula (2006) that the cyclical process of 
inquiry can help students to solve the problem or question from their 
teacher. The discussion allows students to solve the problem or question 
from their thought with comments from others and share personal 
experiences in order to make sense of their ideas. Secondly, inquiry-based 
learning is a suitable learning approach. It is considered as a suitable 
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learning approach because it can be applied for any age group. It means 
that inquiry-based learning can be used to teach writing from young 
learners to older ones. The last, inquiry-based learning has some benefits 
for students and teachers. The benefits for some students are: first, they 
become more confident. They become confident because they can answer 
the questions from the teacher by exploring their own meaning and their 
own ideas based on the investigating, discussing, and sharing with the 
team. Second, they develop their socialization. It happens since inquiry is 
the teaching and learning process which needs team work skill. The last, 
they can express their ideas freely based on the investigation result. It also 
provides some benefits for teacher, one of the benefits is they will be 
creative teachers because they make a teaching and learning process not 
monotonous. The teacher role is as facilitator to help the students who find 
difficulties in the process of teaching and learning and they who need 
suggestion from their teacher. 
By using inquiry activity, the students will solve the question by 
investigating the object or the resources. Then, they discuss their ideas to 
reach the final answer together. Through this kind of activity, students will 
have high motivation to learn. It makes students more confident in doing 
their work in the writing class. The use of inquiry-based learning strategy 
in the writing teaching and learning process is expected to improve the 
students’ writing skill so that the students get a good score in the writing 
test.  
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In contrast with the statements above, the students of the class in 
which the inquiry-based learning is not applied they need more 
explanation of the material. They answer the question given from the 
teacher by individually without any discussion. In this learning process, 
students do their work by following the directionfrom the book. In this 
case, not all students have high motivation because the activities are 
monotonous. The monotonous teaching and learning process sometimes 
makes students bored so that the improvement of their writing skill is 
rather low.  
Based on the discussion above, the strategy that is good 
recommended for teaching and learning process of writing is inquiry–
based learning. Moreover, inquiry–based learning offers some benefits for 
teachers, students, and teaching and learning process. The researcher 
expects that this strategy makes the learning process of writing effective 
and it helps the students to improve their writing skill.  
 
D. Hypothesis 
There is a significant difference in students’ writing skill between 
students taught using inquiry-based learning strategy in the writing process 
and those taught without it in the writing process. 
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CHAPTER III 
RESEARCH METHODS 
 
 
The previous chapter presents the theoretical review, relevant research 
studies, frame work of the study, and the hypothesis. In reference to the previous 
chapter, the research presents a research method to determine the procedure and 
the result of the study. The methodology is presented as follows. 
 
A. Research Design 
This research is a quasi- experimental quantitative research study. The 
research design is a pre-test and post-test design. It involves a group of students 
in the experimental group and a group of students in the control group. According 
to Bell (1999:15)  “the principle of the experimental is that if two identical 
groups are selected, one of which (the experimental group) is given special 
treatmnt and the other (the control group) is not, then any differences between the 
two groups at the end of the experimental period may be attributed to the 
difference in treatment. The design of the research is visualized in Table 2.  
  Table 2: Design of the Research 
 Pre-test Treatment Post-test 
Experimental group O1 X O2 
Control group O1 - O2 
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Where: 
O1: pre-test                                  X: treatment 
O2: post-test 
B. Population and Sample 
1. Population 
The population of the research was the eighth grade classes of SMP N 
1 Prambanan Klaten that consist of seven classrooms and each class has about 
32 students, so the total number of the population were 213 students for 
second grade. 
2. Sample 
 The researcher chose the sample from two classes that have similar 
characteristics. They are class VIII D and VIII E, there are 32 students in each 
class. One of the classes became be the control group and the other one 
became the experimental group. VIII E became the control group and VIII D 
became the experimental group. 
C.  Variable of the Research 
 There were two variables used in this research. Those are: 
a). The Independent Variable 
Independent variable was the use of inquiry activity in teaching writing 
skills as the teaching strategy. 
b). The Dependent Variable 
Dependent variable was the result of using inquiry activity which can be 
defined as students’ writing ability. 
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D. Instrument of the Research 
1. Research Instrument 
The instrument used to collect the data was a writing test. The test 
material is based on the Standard of Competence and Basic Competencies of 
the School Based Curriculum of Junior High School of Year VIII of the 
second semester of English subject.   
The instrument is an essay type text consisting one question. The 
English writing competences Junior High School grade VIII is visualized in 
Table 3. 
Table 3: English Writing Competences of Junior High Schools Grade 
VIII of the Second Semester 
Standard of 
Competence 
Basic Competence Indicators 
12. Students express 
meaning in short 
functional texts and 
short essays in the 
form of narrative texts 
in the daily life 
context. 
12.1. Students express 
meaning and short 
essays using written 
language accurately in 
the forms of narrative 
text interact with other 
in the daily life 
context. 
- Students are able to identify a 
narrative text. 
- Students are able to get the 
meaning from unfamuliar words 
based on the text. 
- Students are able to identify 
the generic structure of narrative 
text 
- Students are able to use 
language features of narrative 
text. 
-Students are able to understand 
the context of the text. 
 
Meanwhile, blue print of the writing ability test that is used as a 
concept in making test presented in Table 4.  
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       Table 4: The Blueprint of the Writing Ability Test 
No. Indicators Aspects of Writing The Item 
Number 
1. Writing a narrative text a. Content 
b. Organization 
c. Vocabulary 
d. Language use 
e. Mechanics 
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2. Validity of the Instrument 
Hughes (2003) states that the term ‘validity’ in testing and assessment 
has taken understood to mean discovering whether a test measures accurately 
what it is ended to measure. In this study, the researcher used a writing test to 
measure the students’ writing ability. The validity that is applied in the 
writing test is content validity.  
a). Content validity 
Content validity is achieved by ensuring that the content of the test 
fairly samples the class of field of situations or subject matter in question. To 
achieve the content validity, it is usually done using expert judgments. These 
may be subject teacher, or language teachers who have many years’ 
experience in teaching business English. (Fulcher and Davidson:2007). 
In this study, the writing tests are develop in reference to the 
Competence and Basic competencies of School Based Curriculum of the 
eighth grade of first semester of the English Subject in Junior High School. 
Then, the judge is asked to look at the tests and evaluate them for their 
representativeness within the content area. 
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In the writing tests, there are five aspects to assess the writing. The 
aspects are content, organization, vocabulary, language use, and mechanics. 
The scoring of students’ writing test is done by the researcher and the English 
teacher. It is done in reference to the aspects of evaluating students’ writing 
adapted from Jacobs et al’s (1981) in Wegle (2002:116)with some 
modifications. In more detail it is presented in Table 5. 
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Table 5: Aspects evaluated in writing (Weigle, 2002:116) 
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3. Reliability of the Instrument 
Reliability refers to the consistency of a measure. A test is considered 
reliable if it provides the same result repeatedly. For example, if a test is 
designed to measure a thing then each time the test is administered to a 
subject, the results should be approximately the same. The researcher used the 
SPSS version 13 computer program with the use of the inter-rater to get the 
result of the reliability of the writing test. The scoring of the students’ writing 
test was done by the research as the first rater and the teacher of English as 
the second rater. The two rates used a scoring rubric for the writing test. 
The reliability of the writing test can be known by its reliability 
coefficient. In order to know the categorization of the reliability coefficient, 
the researcher used the categorization based on Suharto (2006) offers. The 
value of reliability coefficient he suggests is presented in table 6. 
Table 6: The value of Reliability Coefficient 
No. Reliability Coefficient Category 
1. 0,800 – 1,000 Very High 
2. 0,600 – 0,799 High 
3. 0,400 – 0,599 Fair 
4. 0,200 – 0,399 Low 
5. 0,00 – 0,199 Very Low 
 
E. Procedure of the Research 
In this research, the data were collected by using writing tests. Therefore, 
the researcher carried out a pre-test and post-test for the object of the research as 
well. The pre-test is aimed to measure the writing ability of two groups before the 
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treatments were applied. Then the researcher gave the treatments (inquiry-based 
learning strategy) on students’ writing class of the experimental group (VIII D). 
As a comparison, the researcher applied communicative language teaching on 
students’ writing class of the control group (VIII E). After that, the researcher 
implemented the post-test to measure the result of students’ writing ability after 
the treatments were given. Then, the researcher compared the pre-test and post-
test mean scores of every group to find the improvement of students’ writing 
ability. 
Both the experimental and control groups received the same pre-test and 
post-test to measure the students’ writing skills, but they received different 
treatments. The experimental group used inquiry-based learning strategy on its 
writing class, whereas the control was used communicative language teaching on 
its writing class. Table 7 presents the implementation of the research. 
Table 7: The Schedule of the Research 
No. Date Activities Time Materials 
1. 13th  February 2013 Pre-test of the 
Experimental Class 
70 mins Writing test 
Pre-test of the 
Control Class 
70 mins Writing test 
2. 18th February 2013 1st meeting of the 
Control Class 
80 mins Narrative text 
3. 19th February 2013 1st meeting of the 
Experimental Class 
80 mins Narrative text 
4. 20th February 2013 2nd meeting of the 
Control Class 
80 mins Narrative text 
 
                                                                                                  (Continued) 
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(Continued) 
 
No Date Activities Time Materials 
 20th February 2013 2nd meeting of the 
Experimental Class 
80 mins Narrative text 
5. 25th February 2013 3rd meeting of the 
Control Class 
80 mins Narrative text 
6. 26th February 2013 3rd meeting of the 
Experimental Class 
80 mins Narrative text 
7. 27th February 2013 4th meeting of the 
Control Class 
80 mins Narrative text 
4th meeting of the 
Experimental Class 
80 mins Narrative text 
8. 4th March 2013 Post-test of the 
Control Class 
80 mins Writing test 
9. 5th March 2013 Post-test of the 
Experimental Class 
80 mins Writing test 
 
F. Data Analysis Technique 
In this study the researcher used two techniques of analyzing the data, 
namely descriptive and inferential statistics. 
1) Descriptive analysis 
The descriptive analysis is utilized to describe and interpret the data. 
The statistics used in computation are the mean, which is the average score 
attained by the subjects of the research, and Standard Deviation (SD), which 
is the average variability of all scores around the mean. 
Descriptive analysis is to provide answer to the research question 
formulated about whether there is a significant different in writing ability 
between the students taught using inquiry activity and those taught without it. 
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     Score Categorization 
The categorization of scores gained by students is made to find out the 
level of students’ writing ability. The scores categorization of students’ 
writing ability is based on the ideal score. The highest score are 100 and the 
lowest score is 25. The ideal mean score (Mi) and ideal standard deviation 
(SDi) can be calculating using the formula is as following: 
Ideal Mean (Mi)    : ½ (highest score + lowest score) 
     : ½ (100 + 25) 
     : 62.5 
Ideal Standard Deviation (SDi) : ⅓ (highest score – ideal mean) 
     : ⅓ (100 – 62.5) 
     : 12.5 
To make the categorization of the score of students’ writing ability, 
the ideal mean score (Mi) and the ideal standard deviation score (SDi) should 
be found first. The score of students’ writing ability can be a categorized into 
six level, namely, excellent, very good, good, fair, poor, and very poor. The 
score is calculated based on the Mi score and SDi which can be seen in Table 
8.  Table 8: Score Categorization 
No Interval Category 
1.        87.5  up to  99,9 Excellent 
2.        75.0  up to  87.4 Very Good 
3.        62.5  up to  74.9 Good 
4.        50.0  up to  62.4 Fair 
5.        37.5  up to  49.9 Poor 
6.        25.0  up to  37.4 Very Poor 
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2) Inferential statistics  
The inferential statistics focused on answering the question, if there is 
significant difference in studentss’ writing ability between students who were 
taught writing by inquiry activity. The inferential analyses used in this study 
are: 
a) Test of Normality 
The normality test was used to see whether the distribution of 
responses to the instrument is normal or not. Therefore, the Kolmogorov-
Smirnov test is used in this study. Theoretically, if the value of p is greater 
than 0.05, the data is normal. If  it is below 0.05, the data significantly deviate 
from a normal distribution. 
b) Test of Homogeneity 
A homogeneity test was used to analyze whether or not the sample 
variance is homogeneous. In this study, the Levene’s test is used. It is a 
formal statistical test of the assumption of homogeneity of variances.  
c) Test of Hypothesis 
The test of hypothesis was used to analyze whether or not there is any 
significant difference in terms of writing ability improvement between the 
students used inquiry activity and those who are not. In this case, the 
researcher used Analysis of Covarians (ANCOVA). According to Fraenkel 
and Wallen (2006), it is used when, for example, there are groups who are 
given a pre-test related in some ways to the dependent variable and their 
mean scores on this pre-test are found to differ. Moreover, ANCOVA enables 
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the researcher to adjust the post-test mean scores on the dependent variable 
for each group to compensate for the initial differences between the groups on 
the pre-test. 
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSIONS 
 
This chapter presents the descriptive analysis, the result of the inferential 
analysis, interpretation and the discussion of the finding. The descriptive analysis 
describes the score of students’ writing test and the inferential analysis presents 
pre-testing and post-testing analysis. Meanwhile, interpretation deals with the 
descriptive and inferential analysis and the discussion of the findings explains the 
result of the hypothesis testing. 
 
A. Descriptive Analysis 
The data description explains the result of the tests. As mentioned earlier, 
there were two kinds of tests in this research. They were pre-test and post-test. In 
this research, the researcher used essay writing tests to examine the students’ 
writing ability. The followings are the results of those tests. 
 
1. Experimental Class 
The data of experimental class are divided into three sections: the data of 
the pre-test score, the post-test score and the comparison between both of them. 
The data of the pre-test score and post-test score of the experimental class are 
explained as follows. 
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a. The Data of the Pre-test Scores of the Experimental Class 
Based on the result of statistical calculation by using SPSS 13.00 for 
windows computer program, the mean score was 57.89 with the standard 
deviationof 8.73. The maximum score was 75 and the minimum score was 35. 
The statistical data can be seen in Table 9 while the complete data analysis is in 
Appendix C. 
Table 9: Descriptive Analysis of the Experimental Class in the Pre-test 
 N Mean Std.Deviation Minimum Maximum 
Pre-test 32 57.89 8.73 35.00 75.00 
 
Meanwhile, the frequency distribution of the pre-test score on the 
experimental group is presented in Table 10. 
Table 10: Frequency Distribution of the Pre-test score on Students’ Writing 
Ability of the Experimental Class. 
 
No Interval f Percent Cumulative 
Percent 
Categorization 
1. 87.5 – 99.9 0 0 0 Excellent 
2. 75.0 – 87.4  1 3.1 3.1 Very Good 
3. 62.5 – 74.9  10 31.3 34.3 Good 
4. 50.0 – 62.4 17 53.1 87.5 Fair 
5. 36.5 – 49.9 3 9.4 96.6 Poor 
6. 25.0 – 37.4 1 3.1 100.0 Very Poor 
 
Table 10 shows that there was no student classified into excellent. There 
was 1 student (3.1%) in very poor category, 3 students (9.4%) in poor category, 
17 students (53.1%) in fair category, and 10 students (31.3%) in good 
category.There were 21 students (65.6%) achieving scores below the ideal mean 
(62.5) in very poor to fair category. It can be concluded that most students (65%) 
belong to poor category on the pre-test or before they were given treatment of 
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using inquiry based-learning strategy.While, the studentswho belong to good 
category was 34%. 
b. The Data of the Post-test Scores of the Experimental Class 
Based on the result of statistical calculation by using SPSS 13.00 for 
windows computer program, the mean score was 82.10 with the standard 
deviation 7.46. The maximum score for the post-test of the experimental group 
was 92.50 and the minimum score was 67.50. The statistical data can be seen in 
Table 11. 
Table 11: Descriptive Analysis of the Post-test of the Experimental Class 
 N Mean Std.Deviation Minimum Maximum 
Post-test 32 82.10 7.46 67.50 92.50 
 
Meanwhile, the frequency distribution of the post-test score on the 
experimental group is presented in Table 12. 
Table 12: Frequency Distribution of the Post-test score on Students’ Writing  
Ability of the Experimental Class 
 
No Interval f Percent Cumulative 
Percent 
Categorization 
1. 87.5 – 99.9 12 37.5 37.5 Excellent 
2. 75.0 – 87.4  15 46.9 84.4 Very Good 
3. 62.5 – 74.9  5 15.6 100.0 Good 
4. 50.0 – 62.4 0 0 100.0 Fair 
5. 36.5 – 49.9 0 0 100.0 Poor 
6. 25.0 – 37.4 0 0 100.0 Very Poor 
 
Table 12 shows that there was no student classified into poor and very 
poor category. There were 5 students (15.6%) in good category, 15 students 
(46.9%) in very good category and 12 students (37.5%) in excellent category on 
the post test or after they were given treatment using inquiry based-learning 
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strategy. It means that most students belong to good category after the treatment 
given. 
c. Comparison Data between the Pre-Test and Post-Test of the 
Experimental Class 
The result of the pre-test and post-test scores of the experimental class is 
compared to find out the difference of students’ writing ability before the 
treatment is conducted. The comparison between both scores are presented in 
Table 13. 
Table 13: Statistical Data of the Pre-Test and Post-Test Scores of the  
Experimental Class  
 
Data Pre-Test Post-Test 
Number of cases 32 32 
Mean 57.89 82.10 
SD 8.73 7.46 
 
Based on Table 13, the mean score of the pre-test of experimental class 
was 57.89 which were classified into fair category. Meanwhile, the mean of the 
post-test was 82.10 which were classified into very good category. The data show 
that the mean score of the post-test was higher than that of pre-test score. It can be 
seen from the improvement of the scoring categorization from fair to very good 
category. It means that the writing ability of the experimental class significantly 
improved (24.21 points) after treatment given, that is, by using inquiry based-
learning strategy. 
Further, the standard deviation (SD) for the pre-test was 8.73, while the 
post-test was 7.46. This shows that the SD of the post-test was lower than the SD 
of the pre-test. If the SD of the post-test was lower than the SD of the pre-test, it 
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can be interpreted that students’ writing ability of the experimental class on the 
pre-test on post-test score became homogenous. 
In addition, on the pre-test there were 34.4% of students in good category 
which achieved scores above the ideal mean and 65.6% of students in poor 
category which achieved scores below the ideal mean. The pre-test score on the 
student’s writing ability of the experimental group did not achieve the ideal mean 
because the score of most students was below the ideal mean. Besides, the 
percentage of students achieving scores below the ideal mean were higher than 
those achieving score above  the ideal mean (i.e. 65.6% > 34.4%). It meant that 
the result of the pre-test score on the students’ writing ability of the experimental 
group was classified into the poor category. 
On the other side, on post-test, all of students were (100%) in good 
category and achieved scores above the ideal mean and there are no students in 
poor category who achieved scores below the ideal mean. The post-test score on 
the students’ writing ability of the experimental group achieved the ideal mean 
because the score of all students were above the ideal mean. Briefly, there was 
improvement (65.6%) from the pre-test to post-test in experimental class. 
 
2. Control Class 
The data of control class are divided into three sections: the data of the 
pre-test score, the post-test score and the comparison between both of them. The 
data of the pre-test score and post-test score of the control class are explained as 
follows. 
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a. The Data of the Pre-test Scores of the Control Class 
Based on the result of statistical calculation by using SPSS 13.00 for 
windows computer program, the mean score was 58.10 with the standard 
deviation 7.45. The maximum score was 72.50 and the minimum score was 40.00. 
The statistical data can be seen in Table 14. 
Table 14: Descriptive Analysis of the Control Class in the Pre-test 
 N Mean Std.Deviation Minimum Maximum 
Pretest 32 57.10 7.45 40.00 72.50 
 
Meanwhile, the frequency distribution of the pre-test score on the control group is 
presented in Table 15. 
Table 15: Frequency Distribution of the Pre-test score on Students’ Writing  
Ability of the Control Class. 
 
No Interval f Percent Cumulative 
Percent 
Categorization 
1. 87.5 – 99.9 0 0 0 Excellent 
2. 75.0 – 87.4  0 0 0 Very Good 
3. 62.5 – 74.9  12 37.5 37.5 Good 
4. 50.0 – 62.4 16 50.0 87.5 Fair 
5. 36.5 – 49.9 4 12.5 100.0 Poor 
6. 25.0 – 37.4 0 0 100.0 Very Poor 
 
Table 15 shows that there were no students classified into very good and 
excellent. There were 4 students (12.5%) in poor category, 16 students (50%) in 
fair category and 12 students (37.5.%) in good category. There were 20 students 
(62.5%) achieved score below ideal mean (62.5) in poor to fair category. It can be 
concluded that most students belong to poor category on the pre-test or before 
they were given treatment by using inquiry based-learning strategy. 
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b. The Data of the Post-test Scores of the Control Class 
Based on the result of statistical calculating by using SPSS 13.00 for 
windows computer program, the mean score was 66.09 with the standard 
deviation 7.15. The maximum score for the post-test of the experimental group 
was 85.00 and the minimum score was 50.00. The statistical data can be seen in 
Table 16 and the data analysis is in Appendix C. 
Table 16: Descriptive Analysis of the Post-test of the Control Class 
 N Mean Std.Deviation Minimum Maximum 
Post-test 32 66.09 7.15 50.00 85.00 
 
Meanwhile, the frequency distribution of the post-test score on the 
experimental group is presented in Table 17. 
Table 17: Frequency Distribution of the Post-test score on Students’ Writing 
Ability of the Control Class 
 
No Interval f Percent Cumulative 
Percent 
Categorization 
1. 87.5 – 99.9 0 0 0 Excellent 
2. 75.0 – 87.4  4 12.5 12.5 Very Good 
3. 62.5 – 74.9  19 59.4 71.9 Good 
4. 50.0 – 62.4 9 28.1 100.0 Fair 
5. 36.5 – 49.9 0 0 100.0 Poor 
6. 25.0 – 37.4 0 0 100.0 Very Poor 
 
Table 17 shows that there were no students classified into excellent, poor 
and very poor categories. There were 9 students (28.1%) in fair category, 19 
students (59.4%) in good category, and 4 students in very good category (12.5%) 
on the post-test or after they were given treatment using inquiry based-learning 
strategy. 
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c. Comparison Data between the Pre-Test and Post-Test of the Control 
Class 
 
To know the difference of pre-test and post-test of the control class in 
writing ability, comparison between both scores is showed in Table 18. 
 
Table 18: Statistical Data of the Pre-Test and Post-Test Scores of the Control 
                Class 
 
Data Pre-Test Post-Test 
Number of cases 32 32 
Mean 57.10 66.09 
SD 7.45 7.15 
 
Based on Table 18, the mean score of the pre-test of control class was 
58.10 which was classified into fair category. Meanwhile, the mean of the post-
test was 66.09 which was classified into good category. The data shows that the 
mean score of the post-test was higher than that of pre-test score. Thus, the mean 
score of post-test was higher than the mean of pre-test score. Beside the 
improvement of the mean value, there was an improvement of the scoring 
category from fair to good category. It means that the writing ability of the control 
class improved after being taught without using inquiry based-learning strategy. 
Moreover, the standard deviation (SD) for the pre-test was 7.45, while the 
post-test was 7.15. Thus, the SD of the post-test is lower than the SD of the pre-
test. If the SD of the post-test was lower than the SD of the pre-test, it can be 
interpreted that the students’ writing abilities of the control class on the pre-test 
and post-test scores were homogenous. 
In addition, on the pre-test there were 37.5% of students in good category 
which achieved scores above the ideal mean and 62.5% of students in poor 
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category which achieved score below the ideal mean (62.5). The pre-test score on 
the students’ writing ability of the control group did not achieve the ideal mean 
because the score of most students is below the ideal mean. Besides, the 
percentage of students achieving scores below the ideal mean were higher than 
those achieving scores above the ideal mean (i.e. 62.5% >36.5%). It meant that 
the result of the pre-test score on the students’ writing ability of the control group 
is classified into the poor category. 
Meanwhile, on post-test, there were 71.9% of students in good category 
who achieved scores above the ideal mean and 28.1% of students in poor category 
who achieved scores below the ideal mean. The post-test score on the students’ 
writing ability of the control group achieved the ideal mean because the score of 
most students was above the ideal mean. Further, the number of students 
achieving scores above the ideal mean were higher than those achieving scores 
below the ideal mean (i.e. 71.9% > 28.1%). From the explanation above, it could 
be summarized that there was improvement (34.4%) from the pre-test to post-test 
in control class. 
 
B. Inferential Analysis 
The inferential analysis describes pre-testing analysis and hypothesis 
testing as presented below. 
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1. Pre- Testing Analysis 
Before the hypothesis testing was applied, pre-test analysis was done first. 
Pre-testing analysis consisted of two tests, including the normality and 
homogeneity tests. The normality test was employed to test whether the data of 
the scores show the normal distribution, and the homogeneity test was used to test 
whether the sample’s variance is homogeneous or not. The results are presented as 
follows. 
a. Normality Test 
The test of normality was aimed at finding out whether the data of the 
scores show a normal distribution. In this case, the Kolmogorov- Smirnov test was 
employed. Theoretically, if the value of p is greater than 0.05, the data are said to 
be normal. If it is below 0.05, the data significantly deviate from a normal 
distribution. Table 19 presents the result of the normality test of students’ pre-test 
and pos-test. Meanwhile, the complete computation is enclosed in Appendix C. 
Table 19: The Normality Test of the Students’ Writing Test in the Pre-Test  
and Post-Test for both Experimental and Control Class 
 
Variables P value α Statement 
Pre – Test of Experimental Class 0.743 0.05 Test distribution is normal 
Post – Test of Experimental Class 0.558 0.05 Test distribution is normal 
Pre – Test of Control Class 0.180 0.05 Test distribution is normal 
Post – Test of Control Class 0.330 0.05 Test distribution is normal 
 
Based on Table 19, the results are presented as follows: 
1) The p value or the pre-test for the experimental group (0.743) was greater 
than α (0.05). It means that the data of the pre-test of the experimental group 
had a normal distribution. 
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2) The p value or the post-test for the experimental group (0.558) was greater 
than α (0.05). It means that the data of the post-test of the experimental group 
had a normal distribution. 
3) The p value or the pre-test for the control group (0.180) was greater than α 
(0.05). It means that the data of the pre-test of the control group had a normal 
distribution. 
4) The p value or the post-test for the control group (0.330) was greater than α 
(0.05). It means that the data of the post-test of the control group had a 
normal distribution. 
Briefly, p value of pre-test and post-test in experimental and control class 
were greater than the significant level of 0.05. It means that the data distribution 
of students’ writing ability had a normal distribution. 
 
b. Homogeneity Test 
The homogeneity test was used to find out whether the sample variance is 
homogeneous or not. In this case, the Levene-Test of ONE WAY ANOVA was 
employed on the data of pre-test and post-test. The relationship can be considered 
homogeneous if the significant value is higher than level of significance of 0.05. 
The homogeneity test was done in writing ability before and after the 
treatment (pre-test and post-test). It used SPSS 13.00 computer program for 
windows, the results are shown in Table 20. The complete computation is 
enclosed in Appendix C. 
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Table 20: Result of the Homogeneity Test in Pre-Test  
 Levene Statistic df1 df2 Sig. Interpretation 
Writing Ability 2,073 1 62 0.155 Homogeneous 
 
Table 20 shows that the value of p (Sig.) of the pre-test (0.155) is greater 
than 0.05. It means that the sample variance was homogenous. 
Table 21: Result of Homogeneity Test in Post-Test 
 Levene Statistic df1 df2 Sig. Interpretation 
Writing Ability 0.340 1 62 0.562 Homogeneous 
 
Table 21 shows that the value of p (Sig.) of the post-test (0,562) is greater 
than 0.05. It means that the sample variance was homogenous. 
 
2. Hypothesis Testing 
The hypothesis testing was aimed at revealing whether there is a 
significant difference in writing ability between students who are taught by 
inquiry-based learning strategy and those who are not taught by using inquiry-
based learning strategy. Firstly, the hypothesis must be changed to the null 
hypothesis (Ho) before the hypothesis was rejected or accepted. 
The hypothesis testing can be seen from the following explanation: 
a. Null Hypothesis (Ho): There is no significant difference in writing ability 
between students who are taught using inquiry-based learning strategy and 
those who are not taught by using inquiry-based learning. 
b. Alternative Hypothesis (Ha): There is significant difference in writing 
ability between students who are taught using inquiry-based learning 
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strategy and those who are not taught by using inquiry-based learning 
strategy. 
In this research, the researcher analyzed the data by using SPSS 13.00 
computer program for windows. In testing the hypothesis, ANCOVA 
(Analysis of Covariance) was used since this research involved the scores of 
both the pre-test and post-test and the mean scores of the pre-test of both 
classes were different. 
In hypothesis testing, if the value of the level of significance is lower 
than 0.05, the hypothesis is accepted. The result of the ANCOVA test is 
presented in Table 22. The complete print out of the analysis can be seen in 
Appendix C. 
Table 22: The Result of ANCOVA 
Sources Type III Sum  
of Squares 
df Mean Squares F Sig. 
Corrected Model 
Intercept 
GROUP 
PRETEST 
Error 
Total 
Corrected Total 
5223.
 
 
 
 
 
 
 
 
 
16 
1 
1 
15 
47 
64 
63 
326.497 
185726.406 
2550.582 
74.663 
46.662 
6.997 
3980.214 
54.660 
1.600 
 
.000 
.000 
.000 
.110 
 
 
From the result shown in Table 22, it can be identified that the level of 
significance of pre-test is 0.110 which is greater than 0.05. It means that there 
is no significant difference on students’ writing ability seen from the result of 
the pre-test. Meanwhile, the level of significance of group that refers to post-
test both of experimental and control class is 0.000. Since the level of 
significance value is less than 0.05, i.e. 0.000 < 0.05, the null hypothesis (Ho) 
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is rejected. It means that the use of inquiry-based learning strategy shows 
significant difference on students’ writing ability seen from the result of the 
post-test. In other words, the use of inquiry-based learning strategy had an 
influence on the student’s writing ability. Therefore, the hypothesis of “there 
is a significant difference in writing ability between students who are taught 
using inquiry-based learning strategy and those are not taught by using 
inquiry-based learning strategy” is accepted. 
 
C. Interpretations 
In this part, the interpretation of the findings was presented. The interpretation 
was concerned with the descriptive and inferential interpretations. 
In this study, the pre-test and post-tests had been administered to both 
experimental and control class to find out the students’ writing ability before and 
after the treatment. The data of pre-test and post-tests were gathered from the 
writing test. Then, the treatment of using inquiry-based learning in teaching and 
learning process was only used in the experimental class. Therefore, the effect of 
using inquiry-based learning strategy on the students’ writing ability could be 
identified through the result of ANCOVA test.   
Based on the descriptive analysis, it was found that the mean scores of the 
post-test of both classes were higher than that of the pre-test. It means that both 
control and experimental classes had an improvement of the mean score. In 
control class was (7.99). Meanwhile, the improvement of the mean score in 
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experimental class was (24.21). In brief, it seems that the improvement of the 
mean score in experimental class was higher than that of the control class. 
The improvement of the mean score of writing test of the control and 
experimental classes is presented in Table 23. 
Table 23: The Improvement of the Mean Score of Writing Tests of the  
Control and Experimental Classes 
 
Variable Mean The Impovement 
Control Class Pre-test 58.10 7.99 Post-test 66.09 
Experimental Class Pre-test 57.89 24.21 Post-test 82.10 
 
Based on the result Table 23, it indicated that the students of the control 
and experimental classes had the same writing ability before the treatment given. 
It could be seen from the score categorization of the pre-test scores in both 
classes. It indicated that the students’ pre-test scores in the both classes tended to 
be classified into the fair category. Then, after the control and experimental 
classes were given a different treatment, the improvement of the mean in the 
experimental class was higher than the control class. It could also be seen from 
table of scores categorization of both classes that the post-test scores of the 
experimental class were classified into very good category while the post-test 
scores of the control class were classified into the good category.  
The inferential analysis result indicated that all of the data had normal 
distribution and the ample variances were homogeneous. It could also be seen 
from the result of the normality test of the both classes that the probability value 
of the pre-test data of the control and the experimental group was higher than 
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0.05,i.e.0.180> 0.05 and 0.743> 0.05. So, the pre-test data of the groups had 
normal distribution. Meanwhile, the probability values of the post-test data of the 
control and experimental classes were also higher than 0.05, i.e.0.330> 0.05 and 
0.558> 0.05. So, the post-test data of the both classes were also normal. It was 
concluded that all of the data had normal distribution. 
Meanwhile the result of the homogeneity testing also indicated that the p 
value was greater than the significance level of 0.05 for the both pre- and post- 
tests,i.e.,0.155> 0.05 and 0,562> 0.05. So, it was stated that the sample variance in 
the pre- and post- tests were homogeneous.   
Then, from the ANCOVA result, it can be seen that the value of the level 
of significance is lower than 0.05, i.e. 0.00 < 0.05, which means that there is a 
significance difference in the post-test score between the two groups after 
controlling the pre-test scores as the covariate. Besides, the significant difference 
also can be seen from the adjusted means of both classes as presented in Table 24. 
Table 24: Summary Means 
Variable N Post-test Adjusted Mean 
Experimental Class 32 82.10 81.17 
Control Class 32 66.09 64.77 
 
Table 24 shows that the mean score of the post-test achieved by the 
experimental class taught using inquiry based-learning strategy is higher than the 
mean score of the control class (i.e. 82.10>66.9). Then, because the means of the 
covariate or the pre-test were not exactly the same for the two classes, the means 
of the dependent variable or the post-test had to be adjusted. The adjusted mean of 
the experimental class is also higher than that of the control class (i.e. 81.17 
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>64.77). Briefly, the means score of the experimental class is always higher than 
that of the control class whether it is adjusted for differences in the covariate or 
not. In other words, it can be stated that the use inquiry-based learning strategy 
has a positive influence on the students’ writing ability. Thus, the hypothesis 
proposed in this research is accepted. 
 
D. Discussions 
In this study, the pre-test and post test have been administered to both 
experimental and control classes to find out the students’ writing skills before and 
after the treatment. The data of pre-test and post-test were gathered from writing 
test of narrative texts. Then, the treatment of using inquiry-based learning strategy 
was only given to the experimental class. Therefore, the effect of using inquiry-
based learning strategy on students’ writing ability can be identified through the 
result of ANCOVA. 
The finding of the research proved that there was a significant difference 
between the writing ability of the students who were taught using inquiry-based 
learning strategy and those who were not. Both of the techniques are effective but 
inquiry-based learning strategy is more effective than the daily conventional 
method (CLT) which is used by the teacher.These findingsare supported by the 
theories about the contribution of using inquiry-based learning strategy to 
students’ writing ability that the teaching and learning method is appropriate 
technique to teach wrtiting in junior high school (Graham and Perin, 2006:27). It 
means that inquiry-basedlearning strategy is the appropriate teaching writing 
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method which is used in the writing classso that it can help students to develope 
their writing ability. 
Before the treatment was given, both classes were given pre-test which 
consisted of one writing narrative text. It was conducted to know whether there 
was a significant difference in students’ writing narrative writing ability between 
the control and the experimental class or not. Pre-test in the experimental class 
and the control class was conducted on February 13th, 2013. After the pre-test 
given, the computation of the mean score of experimental class on their writing 
test was 57.89 while the mean score of the control class was 57.10. It can be 
interpreted that both of classes have the same ability in writing narrative text. 
In the experimental class, students were treated by using inquiry-based 
learning strategy as a teaching method. The students were active and felt free in 
expressing their ideas in some activities that the teacher gave.When the researcher 
conducted the research, she delivered narrative text as the teaching material. In the 
teaching method, she used the development of inquiry based learning model to 
teach narrative writing. It called multiple representative model, where the inquiry 
based learning strategy use media tools to help students to explore their 
understanding. Technology and media tools support in the inquiry learning 
especially on the visualization like  picture or graphic which guide the learner to 
seeing the data (Edelson et al., 1999) 
Therefore, picture series were needed to help students to observe the story 
in the narrative text material. In the teaching and learning process the researcher 
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gave narrative text in her teaching material by providing picture series of the story 
(e.g. Snow White, Three Little Pigs etc.).  
In her teaching and learning process, firstly, she asked the students to 
make some groups and she gave them the picture series of a story. Then she asked 
them to gather information of the story such as content of story, characters, 
conflict, and solution of the story by discussing and observe the picture series with 
their group members. Secondly, she asked the students to make a draft by guiding 
them to guess what happen or even in the picture series. She let her students to 
wonder the story based on their ideas in the picture before they started to write the 
narrative text. After they could guess the event of the story, they tried to express 
their ideas of the story in the narrative writing. After they had the exercises done, 
the teacher gave them time to check their draft in the aspects of content of the 
story, grammar, vocabulary, punctuation and the organization of the story before 
the teacher asked them to swap their drafts. Thirdly, the teacher and the students 
discussed the story and she asked the students to check their friend’s draft and if 
they found mistakes they gave suggestion for the revision by taking note in the 
draft. The last, the teacher asked the students to return the draft to their own and 
revised and edited the draft and submitted to their teacher. During teaching and 
learning process the students became active, enthusiastic, happy and motivated to 
learn narrative text. Inquiry-based learning strategy made them so curious in 
trying to find ideas and express those ideas into the form of narrative text. As a 
result, when the teacher asked the students to write narrative text, they felt easy to 
generate their ideas and express their story to write narrative text. 
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Meanwhile, in the control class, the teacher used the conventional teaching 
as a daily teaching technique and the students’ writing ability had not improved 
well. The teacher used communicative language learning in the teaching and 
learning writing process. In the process, the students just sit, listened to the 
teacher’s explanation and did some exercises from the textbook. Thus, the 
students were bored, some of them talked with their desk mate or did something 
else rather than listened to the teacher explaining the material. It made the 
students’ motivation and attentions in going the learning process were poor. When 
teacher asked the students in this class to write narrative text, they looked confuse 
to write and took long time to find the ideas and expressed it on writing narrative 
text.  
From the explanation above, it can be concluded that inquiry-based 
learning is appropriate to be employed as a good combination technique in 
teaching writing for the level of Junior High School. The students looked more 
interested in studying writing because in the learning process they often worked in 
group, so that for students who had not understood yet the material of the lesson 
they asked to their friends and they discussed, shared, thought together to solve 
the problem and got the result and agreement (Leung,1998). 
After the treatment was given to the experimental class, the post-test was 
conducted in both classes. It aimed to know the improvement of those classes, 
especially for the experimental class which was taught using inquiry-based 
learning strategy. Based on the computation of the post-test result, the mean score 
of experimental class on their writing ability was 82.10 while the control class 
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was 66.09. It can be interpreted that the mean score of the experimental class 
taught by using inquiry-based learning strategy was higher than that control class 
taught without it. The improvement of the writing skill could be seen from the 
mean scores of the post-test of experimental and control class. In fact, the 
students’ writing ability both classes was improving. However, the improvement 
of the students’ writing ability in the experimental class was higher than that the 
control class. It showed from the gain scores of pre-test to post-test that 
experimental class get 24.21 points for the improvement , while control class get 
7.99 points for the improvement of the score writing test. 
Meanwhile, the students’ writing ability in control class which taught with 
conventional teaching as a daily teaching had not improved well. The teacher used 
communicative language learning in the teaching and learning writing process. In 
the process, the students just sit, listened to the teacher’s explanation and did 
some exercises from the textbook. Thus, the students’ motivation and attention 
during the learning process were poor. Besides, they got difficulties to write 
completely since they do not have appropriate learning technique which 
encouraged them to write effectively.  
In addition, the benefits of using inquiry-based learning strategy on 
writing ability could be seen from the students’ pre-test and post-test scores of the 
both experimental and control classes before and after the treatment given. From 
the result of the pre-test of both classes, it indicated that the students’ writing 
ability of both classes before the treatment tended to be equal because they were 
classified into the fair category. 
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Meanwhile, the mean of the post-test of the experimental class was higher 
than that of the control class, i.e. 82.10 > 66.09. There was the improvement of 
the mean of both classes. Meanwhile, the improvement mean score of the post-test 
in experimental class was higher than that of the control class, i.e. 24.21 > 7.99. 
When it was consulted to the score categorization, the score categorization of the 
post-test in the experimental class was higher than that of the post-test in the 
control class. The post-test scores of the experimental class were classified into 
very good category while that of the control class were classified into the good 
category. It meant that after the treatment was given, the students’ writing ability 
of the experimental class tended to be classified into higher category than that of 
the control class. 
Moreover, the result of ANCOVA test showed that the significance value 
was lower than 0.05, i.e. 0.000 < 0.05. It meant that there is a significant 
difference on students’ writing ability who were taught by using inquiry-based 
learning strategy and those who were not. 
Finally, the hypothesis proposed in this research which says “The students 
who are using inquiry-based learning strategy on their class will have better 
writing ability than the students who are not” is accepted. 
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CHAPTER V 
CONCLUSIONS, IMPLICATIONS, AND SUGGESTIONS 
 
This chapter is devided into three main sections: conclution, implication 
and suggestion from the research finding. Those sections are presented as follows 
A. Conclusions 
The conclusion of this research study is supported by finding. It answer 
the problem formulation in Chapter I. 
Firstly, the pre-test result of the experimental class reveals that mean value 
was 57.89 which were in fair category. Meanwhile, the post-test result shows that 
the mean value was 82.10 which belongs to very good category. It could be 
concluded that the students’ writing ability of the experimental class improved 
significantly from the mean score 57.89 to 82.10. It improved 24.21 points. 
Further, based on the score categorization there was an improvement of two levels 
of category from fair to very good category of students’ writing ability after given 
treatment. Besides, it also could be identified from the standard deviation (SD). 
Standard deviation for pre-test was 8.73, while the post-test was 7.46 It meant that 
standard deviation decreased 1.27.  In other words, the students’ writing ability of 
the experimantal class from the pre-test to post-test scores became homogenous. 
Secondly, the pre-test result of control class illustrates that the mean was 
58.10 which is in fair category. Meanwhile, the mean value for the post-test was 
66.09 which is in good category. It could be concluded that the students’ writing 
ability of the control class improved from the mean score 58.10 to 66.09. It 
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improved 7.99  points. Meanwhile, based on the score categorization there was 
improvement of one level of category from fair to good on students’ writing 
ability after given treatment. Moreover, the standard deviation (SD) on pre-test 
was 7.45 while on post-test was 7.15. It meant that standard deviation from pre-
test to post-test decreased  0.30. In other words the students’ writing ability of 
control class from pre-test to post-test became homogenous. 
Thirdly, the post-test result notes that the mean value of the experimental 
class was higher than that of the control class. The mean score of the experimental 
class in post-test was 82.10 while that of control group was 66.09. In this case, the 
students who were taught by using inquiry-based learning strategy on their writing 
class had better writing ability than the students who were not. 
Based on the finding of the research, it can be summarized that there is a 
significant difference between the writing ability of the eighth grade students of 
SMP N 1 Prambanan Klaten taught by using inquiry-based learning and those 
who were not taught by using inquiry-based learning. It can be seen in the result 
of ANCOVA in Table 22, that shows the value of significance was 0.000 and it 
was lower than 0.05. Therefore, the hypothesis which says, “There is a significant 
difference in writing ability between students who are taught using inquiry-based 
learning strategy and those who are not taught by using inquiry-based learning 
strategy” is accepted. 
Communicative learning technique (CLT) is effective. However, Inquiry-
based learning is quite effective. It can be concluded that both of the teaching 
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techniques are effective to teach writing and both of the techniques improve 
students’ writing ability. 
 
B. Implications 
Implications are drawn from the research finding. The research finding 
came with a finding that there is significance on the students’ narrative texts 
writing ability between students who are taught using inquiry-based learning 
strategy and those who are taught without using it. Moreover, this research 
implies that the use of inquiry-based learning strategy as teaching method is 
needed in teaching writing. 
   Considering the conclusion drawn above, it implies that the use of 
inquiry-based learning is capable to encourage the improvement of students’ 
writing skill in which can be seen from the progress of the students’ writing scores 
of writing narrative text after given a treatment using inquiry-based learning 
strategy. It is expected that the teachers are highly recommended to use the 
teaching and learning method in writing in order to improve students’ writing 
skill. 
Students are active and motivated in learning process when they are taught 
using inquiry-based learning strategy.  Therefore, it implies that the use of 
inquiry-based learning can help students’ interest and help them to express their 
ideas into writing. So that, the students are able to write narrative text completely.  
In summary, the use of inquiry-based learning strategy during the research 
can improve the students’ achievement in their writing of narrative text. 
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Therefore, using inquiry-based learning strategy need to be maintained in teaching 
writing. 
 
C. Suggestions 
Based on the conclusion above, the research proposes some suggestions. 
They are as follows 
1. For English Teachers 
In the English teaching and learning process, especially in writing teachers 
are recommended to select inquiry-based learning as the appropriate teaching 
technique. Since, it is capable to encourage the improvement of students’ writing 
ability and to build their motivation in studying writing 
2. For other researchers 
The researcher realizes that this study is far from being perfect. It still has 
many weeknesses in some parts. Therefore, the researcher suggests that the other 
researchers should conduct a study in the same or similar topic to enrich the 
theories on the use of Inquiry-based learning strategy in English eaching and 
learning process.  
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Lesson Plan 1 
(Experimental Class) 
 
School   : SMP N 1 Prambanan 
Subject  : English 
Class/Semester : VIII/2 
Time allocation : 2x40 minutes 
Skill   : Writing 
Theme   : Once Upon a Time 
 
Standard of Competence 
12. Students express meaning of short functional written texts in the forms 
of narrative texts to interact with others in daily life context. 
Basic Competence 
12.2. Students express meaning in a short essay using written language 
accurately in the forms of narrative text to interact with other in daily 
life context. 
Objective 
• At the end of the lesson students are able to write a narrative text. 
Indicator : 
1. Students are able to identify a narrative text. 
2. Students are able to get the meaning from unfamiliar words based on the 
context of the text. 
3. Students are able to identify the generic structure of narrative text. 
4. Students are able to write narrative text. 
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Teaching Method 
• Inquiry – based learning 
Teaching Material  
 
1. Teaching material : a narrative text and other resources that  relevant to the 
material. 
 
2. Generic Structure of the narrative text: 
• Social function: to entertain or amuse the reader or listener 
• Text Organization: 
 Orientation: it sets scene and introduces the participants and 
characters. 
 Complication: it is a series of complications or crisis points which 
arise in the story. 
 Resolution: the crisis is resolved, for better or for worse. 
• Language Features: 
 Using simple past tense ( drunk, killed, etc) 
 Using Adverb of time (Once upon a time, one day, etc) 
 Using time conjunction (when, then, suddenly, etc) 
 Specific character. The character of the story is specific, not general. 
(Cinderella, Snow White, Alibaba, etc) 
 Using Action verbs. A verb that shows an action. (killed, dug, walked, 
etc). 
 Direct speech. It is to make the story lively. (Snow White said,"My 
name is Snow White). The direct speech uses present tense. 
 
Teaching and Learning Activities 
A. Pre – Teaching  
 Teacher greets the students. 
 Teacher asks the students condition. 
 Teacher checks the students’ attendence. 
 Teacher asks questions related to the material 
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B. Main Teaching – Learning Activity 
a. BKOF (Building Knowledge of Field) 
♥ Activity 1 (Appendix, Task 1) 
 
 The teacher asks the students to look at some pictures of famous 
story. 
 The teacher asks some questions related to the pictures. 
 The students ask the questions to the teacher. 
 
♥ Activity 2 (Appendix, Task 2) 
 Teacher asks students to read the text in pair and get meaning of the 
unfamiliar words based on the text. 
 Teacher give a chance for students to open the dictionary and 
discuss the appropriate meaning based on the context with their 
partners. 
 While students are reading the text, teacher monitors the students’ 
activity by walking around the class. 
 Teacher asks a question to students whether they have finished or 
not yet. 
 Teacher with students discuss the meaning of the unfamiliar words 
based on the context which they have found in the text. 
 
b. MOT (Modeling of Text) 
♥ Activity 3 (Appendix, Task 3) 
 Teacher takes the text as the example of the narrative text and 
gives some explanation about purpose and general characteristics of a 
narrative text.  
 Teacher asks students to discuss part of the text in pairs. 
 Teacher and students participate in a discussion. 
 Teacher asks students whether any question or not. 
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♥ Activity 4 (Appendix, Task 4) 
 Teacher gives another narrative text and some exercises to do by  
                students in group. 
 Teacher asks students to make a group consists of 4 or 5 students. 
 Teacher asks students to read the text and discuss to fill in the blank 
    of the text together with the group. 
 Teacher asks students to investigate the text by identifying the part  
     of narrative text. 
 
c. JCOT (Join Construction of Text) 
♥ Activity 5 (Appendix, Task 5) 
 
 Teacher asks the students to make a short story based on the 
picture series of ‘Snow White’ in group. 
 Teacher asks students make a group consist of 4 or 5 students. 
 Teacher gives some pictures series of the story ‘Snow White’. 
 Teacher asks students to discuss, observe, and share their ideas 
based on the pictures series with their group. 
 Teacher guides the students to make outline of the story. 
 Teacher guides the students to start writing by giving clue in each 
picture. 
 Teacher asks the students to reread and review their drafts. 
 Teacher asks the students to swap their drafts to other groups and 
asks them to give some comments and suggestion. 
 Teacher asks the students to revise and edit their drafts on content, 
organization and language use (grammar). 
 Teacher asks the students to write final drafts 
 Teacher asks the students to submit their writing product. 
 
a. ICOT (Individual Construction of Text) 
 
♥ Activity 6 (Appendix, Task 6) 
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 Teacher asks the students to make story based on their imagination     
 with the picture series below 
 Teacher asks the students to do excercise individualy. (task 6) 
 Teachers asks the students to gather ideas by observing the pictures 
and ask the to write some notes. 
 Teacher guides the students to make outline. 
 Teacher guides the students to start writing their fist drafts. 
 Teacher asks  the students to reread and review their drafts. 
 Teacher asks the students to edit the language use (grammar) of 
their first drafts. 
 Teacher asks the students to write the final drafts. 
 Teacher asks the students to submite their writing product. 
 
C. Post – Teaching 
 The teacher and students make reflection on the activities that have   
                done during the class. 
 The teacher gives summary from today’s discussion. 
 The teacher leads the closing prayer. 
 The teacher says goodbye to the students. 
  
Sources 
• Priyana, Joko. 2008. SCAFFOLDING: English for junior High School 
Grade VIII. Jakarta: Pusat Pembukuan Department Pendidikan Nasional 
• Wardiman, Artono.2008.English in Focus:for Grade VIII Junior High 
School (SMP/MTs).Jakarta: Pusat Pembukuan Department Pendidikan 
Nasional. 
• Widiati, Utami.2008.Contextual Teaching and Learning BAHASA 
INGGRIS Sekolah Menengah Pertama. Jakarta: Pusat Pembukuan 
Department Pendidikan Nasional. 
• Pictures of a story that related to materials 
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Scoring 
• Max Score = 100 
• Rubrics for Scoring the Writing Test Based on ESL Composition profile 
proposed by Jacobs et al. (1981) from Weigle (2002:116).  
Yogyakarta, January 2013 
  Approved by, 
   First Consultant,                    Second Colsultant, 
 
G. Suharto, M.Pd    Siti Sudartini, S.Pd,.M.A 
          NIP.19481016 197204 1 001    NIP.19760311200501 2 00 1 
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MATERIAL OF EXPERIMENTAL CLASS 
 
First Meeting 
TASK 1 
                      
 Question related to the picture and materials. 
1. Have you ever heard the story of Cinderella, Malin Kundang, Snow White, or 
maybe Kancil Nyolong Timun? 
2. Do you like reading story book? What for? 
3. Do you think what is it for? 
4. Do you feel curios and want to know what happened to your favorite 
character in the end of the story? 
5. Can you guess what kind of material we are going to do? 
6. What do you know about narrative text? 
7. Can you mention the generic characteristics of the narrative text? 
 
 Instruction 
 Teacher shows some pictures of famous story. 
 Teacher asks to students related to the picture and materials. 
 
TASK 2 
Direction: Read and find the difficult word in text, then get the meaning 
from the dictionary.  
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TASK 3 
 
 
 
 
 
 
 
 
 
 
Input 
NARRATIVE TEXT 
Purpose: to entertain or amuse the reader or listener 
Text Organization: 
 Orientation: it sets scene and introduces the participants and characters. 
 Complication: it is a series of complications or crisis points which arise in the 
story. 
 Resolution: the crisis is resolved, for better or for worse. 
Language Features: 
 Using simple past tense ( drunk, killed, etc) 
 Using Adverb of time (Once upon a time, one day, etc) 
 Using time conjunction (when, then, suddenly, etc) 
 Specific character. The character of the story is specific, not 
general. (Cinderella, Snow White, Alibaba, etc) 
 Using Action verbs. A verb that shows an action. (killed, dug, 
walked, etc) 
 Direct speech. It is to make the story lively. (Snow White 
said,"My name is Snow White). The direct speech uses 
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TASK 4 
       Direction: Read the following text. Then, use the words to fill in the  
                                blanks (change the forms if necessary). 
 
 
 
 
 
 
 
    region         worship              annual         sacrifice       pray 
Roro Anteng and Jaka Seger 
 
Once upon a time, there was a king named King Brawijaya. He ruled 
Majapahit kingdom. He has a daughter name Roro Anteng. Roro Anteng fell in 
love with Jaka Seger. He was a man from the Brahmin Caste. King Brawijaya 
did not agree with their relationship. 
Roro Anteng and Jaka Seger left Majapahit. They moved to a place near 
Mount Bromo. They ruled the 1) region together. The people were prosperous 
under their leadership. However, they were unhappy because they had no 
children. Desperate, they decided to climb to the top of Mount Bromo. They 2) 
… for help to the god of Mount Bromo. He granted their wish. However, the 
youngest child must be sacrified in the crater of the volcano. 
After giving birth to 25 children, Roro Anteng and Jaka Seger have to 3) 
…. Their last child, Kesuma. If they broke their promise, they would be 
threatened with catastrophe. After Kesuma was sacrificed, they heard Kesuma’s 
voice. He told everyone not to forget to perform 4) …. 
Until now, the Tenggerese still perform the annual Kasada festival to 
remember Kesuma’s sacrifice. The word ‘Tengger’ is derived from the last 
sullables of Roro Anteng and Joko Seger. They present 5) ….. offerings of rice, 
fruits, vegetables, livestock, and other local products. 
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TASK 5 
Direction: Write a story ‘Snow White’ based on the pictures with your own 
words, to start writing by considering the following clues to help you.  
1. Decide where the story is begun. 
2. Create some characters for good and bad side. 
3. Create the story conflict. 
4. Give the solution how the story is ended. 
5. Use some words below the picture if you get difficulties. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
TASK 6 
Direction: Write a story based on your imagination with your own words, to start 
writing by considering the following clues to help you.  
1. Decide where the story is begun. 
2. Create some characters for good and bad side. 
3. Create the story conflict. 
4. Give the solution how the story is ended. 
5. Use some words below the picture if you get difficulties 
 
           
                                      
live, princess,           step mother, cruel    jealouse, huntsman    enter, cottage 
                                                                         kill                    clean up,sleep 
                                           
the dwarfs, surprise  change, poison,old    take, give,      bite, fall, poison 
    stay, promise 
                              
    dead, cry, glass coffin     find,kiss,open,wake     happy, marry, prince 
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1. One day, in a beautiful village, there was a sheep farm. The sheep have a 
favourite hiding places, it was on a dead tree, so  that it resembles a tree 
by dense foliage. 
2. ( hungry, prowl, farm, find) 
……………………………………………...................................... 
3. (left, hungry, look for) 
……………………………………………………………………. 
4. (go down, come, meal) 
.......................................................................................................... 
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APPENDIX 
 
ANSWER KEY 
 
 
First Meeting 
 
TASK 2 
(Unfamiliar vocabulary on the text) 
 
TASK 4 
1. Region  
2. Pray 
3.Sacrifice 
4. Worship 
5. Annual 
 
TASK 5 
The Story of ‘Snow White’ 
1. Long ago, in a faraway place, there lived a lovely princess named Snow 
White. Her hair was black as coal, her lips red as rose, and her skin as white as 
snow. 
2. Snow White's stepmother, the Queen, was very cruel. She hated anyone who 
was more beautiful than she.  
3.  But as Snow White grew older, she also grew more beautiful. And the Queen 
became very jealous. the Queen called her royal huntsman to kill her. The 
Huntsman had a kind heart and couldn't do the deed so told her to run away.   
4. Snow White entered the little house and finding it very untidy, started to clean 
up.  Upstairs she found seven little beds.  She was very tired and stretching out 
on one of the beds, was soon asleep. 
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5. When the Dwarfs came home they were surprised to find Snow White and 
after some argument, decided to let her stay.  She promised to cook and look 
after them. 
6. There the Queen mixed a potion that would change her into an old hag. 
7. The Queen took a poisoned apple and set out for the Dwarfs cottage.  She 
gave Snow White the poisoned apple. 
8. As soon as Snow White  bit the poisoned apple, she fall into unconsciousness. 
9. Thinking she was dead, the Dwarfs built a glass coffin and put her in it. They 
cried in the sadness. 
10. One day, the Prince was riding through the forest looking for Snow White and 
found her.  He leaned over and kissed her.  She opened her eyes and sat up 
with a smile. Everyone was happy.   
11. The Prince took Snow White to his palace where they were married and lived 
happily ever after. 
 
TASK 8 
1. One day, in a beautiful village, there was a sheep farm. Sheeps had a 
favorite hiding place, it was on a dead tree. 
2. In the afternoon there was a hungry wolf on the prowl He came to the farm 
and looked for one sheep to be eaten .but he did not find any sheep. 
3. Finally the hungry wolf left the farm. He decided to look for food in other 
village. 
4. Then the sheep soon went down  from the tree and came home. They 
didn’t wantto be a meal for hungry wolf. 
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Lesson Plan 2 
(Experimental Class)  
 
School   : SMP N 1 Prambanan 
Subject  : English 
Class/Semester : VIII/2 
Time allocation : 2x40 minutes 
Skill   : Writing 
Theme   : Once Upon a Time 
 
Standard of Competence 
12. Students express meaning of short functional written texts in the forms of narrative 
texts to interact with others in daily life context. 
Basic Competence 
12.2. Students express meaning in a short essay using written languages accurately in 
the forms of narrative texts to interact with other in daily life context. 
Objective 
• At the end of the lesson students are able to write a narrative text. 
Indicator 
1. Students are able to get the meaning from unfamiliar words based on the context of 
the text. 
2. Students are able to identify language features of the narrative text. 
3. Students are able to use language features narrative text. 
4. Students are able to write a narrative text. 
 
Teaching Method 
• Inquiry – based learning 
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Teaching Material  
 
 Teaching material : a narrative text and other resources that relevant to the  
material. 
 Generic Structure of the narrative text: 
• Social function: to entertain or amuse the reader or listener 
• Text Organization: 
 Orientation: it sets scene and introduces the participants and characters. 
 Complication: it is a series of complications or crisis points which arise in the story. 
 Resolution: the crisis is resolved, for better or for worse. 
• Language Features: 
 Using simple past tense ( drunk, killed, etc) 
 Using Adverb of time (Once upon a time, one day, etc) 
 Using time conjunction (when, then, suddenly, etc) 
 Specific character. The character of the story is specific, not general. (Cinderella, Snow 
White, Alibaba, etc) 
 Using Action verbs. A verb that shows an action. (killed, dug, walked, etc) 
 Direct speech. It is to make the story lively. (Snow White said, “My name is Snow 
White). The direct speech uses present tense. 
 
Teaching and Learning Activities 
A. Pre – Teaching  
 Teacher greets the students. 
 Teacher asks the students’ condition. 
 Teacher checks students’ attendance. 
 Teacher asks question related to the material. 
 
B. Main Teaching – Learning Activity 
a. BKOF (Building Knowledge of Field) 
 Teacher review the previous materials that have been learnt in the last meeting. 
(social function and generic structure of narrative text). 
 Teacher asks some questions that are related to the materials (narrative text). 
 Teacher addresses the topic that they are going to learn, e., language features of 
narrative text. 
 
 
101 
 
 
b. MOT (Modeling of Text) 
♥ Activity 1 (Appendix, Task 1) 
 Teacher takes an example of the narrative text. (task 1) 
 Teacher asks students to read the text in pair and get meaning of the unfamiliar 
words based on the story. (task1) 
 Teacher give a chance for students to open the dictionary and discuss the 
appropriate meaning based on the context with their partners. 
 Teacher asks students to write down their answer/meaning in the white board. 
 Teacher with students discuss the meaning of the unfamiliar words based on 
the context which they have written in the white board. 
 
♥ Activity 2 (Appendix, Task 2) 
  Teacher gives some explanation about language features of narrative text, e.g, 
Simple Past Tense.  
 Teacher gives an exercise (task 2) to practice using the Simple Past Tense of 
verbs to show events that happened in the past. 
 Teacher asks students do the exercise on task 2 by in pair. 
 Teacher asks students to change verb form to Past tense. 
 Teacher asks students to check their work 
 Teacher and students discuss the question and check their answer. 
 
a. JCOT (Join Construction of Text) 
♥ Activity 3 (Appendix, Task 3) 
  Teacher gives a narrative text entitle “ The Monkey and The Crocodile” and   
   some exercises to do by students in group. (Task 3) 
 Teacher asks students to make in group consist of 4 or 5 students. 
 Teacher guides students to gather ideas from the story. (task 3) 
 Teacher asks students to change the verb forms in the bracket into simple past 
tense. 
 Teacher asks students to find unfamiliar words, and the teacher asks them to 
find the meaning of the words. 
 Teacher asks students whether they have finished or not yet. 
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 Teacher asks students to exchange their answer to their friends. 
 Teacher and students discuss and check the students answer. 
 Teacher asks students to edit and revise their work. 
 Teacher asks the students to submit their work to the teacher. 
 
♥ Activity 4 (Appendix, Task 4) 
 Teacher gives the exercise to make simple narrative text based on the picture 
     series. (task 4) 
 Teacher asks the students to make a short story based on the picture series of  
     ‘Three Little Pigs’ in group. 
 Teacher asks students to make in group consist 4 or 5 students. 
 Teacher guides students to gather their ideas by observing the picture series of  
    ‘Three Little Pig’ in task 4. 
 Teacher asks students to share their ideas they get from observation to the 
      picture series. 
 Teacher guides students to make outlines. 
 Teacher guides to start writing their first drafts. 
 Teacher asks students to reread and review their drafts. 
 Teacher asks students to swap their draft to other groups and ask them to give  
     some comment and suggestion. 
 Teacher and students discuss the story based on the picture series. 
 Teacher asks students to return the draft to their groups. 
 Teacher asks students to edit the language use (grammar) of their drafts. 
 Teacher asks students to write the final draft. 
 Teacher asks students to submit their writing product to the teacher. 
 
b. ICOT (Individual Construction of Text) 
 
♥ Activity 5 (Appendix, Task 5) 
 
 Teacher gives the students another exercise of writing narrative. (Task 5) 
 Teacher asks the students to write story of ‘Bawang Putih Bawang Merah’ by   
     giving some clues. 
 
 Teacher asks students to do this exercise by individually in Task 5. 
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 Teacher guides students to gather their ideas by observing the picture series of 
‘Bawang Putih Bawang Merah’ in Task 5. 
 Teacher guides students to make outlines. 
 Teacher guides to start writing their first drafts. 
 Teacher asks students to reread and review their drafts. 
 Teacher asks students to swap their draft to other friends and ask them to give 
           some comments and suggestions. 
 Teacher and students discuss the story based on the picture series. 
 Teacher asks students to return the draft to their friends. 
 Teacher asks students to edit the language use (grammar) of their drafts. 
 Teacher asks students to write the final draft. 
  Teacher asks students to submit their writing product to the teacher. 
 
C. Post – Teaching 
 The teacher and students make reflection on the activities that have done  
         during the class. 
 The teacher gives summary from today’s discussion. 
 The teacher leads the closing prayer. 
 The teacher says goodbye to the students   
 
  
Sources 
• Priyana, Joko. 2008. SCAFFOLDING: English for junior High School Grade VIII. 
Jakarta: Pusat Pembukuan Department Pendidikan Nasional 
• Wardiman, Artono.2008.English in Focus:for Grade VIII Junior High School 
(SMP/MTs).Jakarta: Pusat Pembukuan Department Pendidikan Nasional. 
• Widiati, Utami.2008.Contextual Teaching and Learning BAHASA INGGRIS Sekolah 
Menengah Pertama. Jakarta: Pusat Pembukuan Department Pendidikan Nasional. 
• Pictures of a story that related to materials. 
Scoring (Appendix) 
• Max Score = 100 
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• Rubrics for Scoring the Writing Test Based on ESL Composition profile proposed by 
Jacobs et al. (1981) from Weigle (2002:116)  
 
Yogyakarta, January 2013 
                                                         Approved by, 
First Consultant,     Second Colsultant, 
 
G. Suharto, M.Pd            Siti Sudartini, S.Pd,.M.A 
NIP.19481016 197204 1 001        NIP.19760311200501 2 00 1 
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Mantu’s Little Elephant 
 
Little Mantu lived in a village deep in the jungle where elephants helped the 
men with their work. These Elephants were so big and strong. They could lift up the 
heaviest logs with their trunks and toss them high in the air. 
Now, Mantu had an elephant of his very own. His name was Opie. He was just a 
baby and Mantu loved him very much. Mantu whispered to Opie’s ear that someday he 
would become the biggest, strongest and bravest elephant in the jungle. The other 
elephants heard this. They began to laugh and made rude noises with their trunks. 
“We’re so big and tall, but you’re so small. You’re nothing at all,” said one of the big 
elephants. 
Mantu looked up at the huge elephant with a mischievous glint in his eye. 
“You’re so tall and can see far away. We can see what is happening down here in the 
jungle. In fact, we would be the first to see any slithering snakes that may be a danger.” 
After hearing the word snake, the elephants screeched and off they went thundering in 
fright. 
“Did I say there were snakes?” giggled Mantu. “No, I don’t think so,” smiled 
Opie. Mantu then climbed upon his little friend’s back and went home to the village to 
tell everyone about the foolish elephants. 
 
APPENDIX 
MATERIAL OF EXPERIMENTAL CLASS 
 
Second Meeting 
TASK 1 
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TASK 2 
 
 
 
 
 
 
 
 
 
TASK 3 
Direction: Change the verb forms in the bracket into Simple Past Tense, do this 
exercises in pair. 
The Monkey and The Crocodile 
One day there  (is) a monkey. He  (want)  to cross a river. There he (see) a crocodile so he 
(ask) the crocodile to (take ) him across the other side of the river. The crocodile  (agree) and 
(tell) the monkey to jump on its back. Then the crocodile (swim) down the river with the monkey on 
his top. 
Unluckily, the crocodile (is) very hungry, he (stop) in the middle of the river and (say) to 
the monkey, “My father  (is) very sick. He (has to) eat the heart of the monkey. So he (will) be 
healthy again.” 
At the time, the monkey ( is) in dangerous situation and he (has to) think hard. Then he 
(has) a good idea. He (tell) the crocodile to (swim) back to the river bank. “What’s for?” (ask) the 
crocodile. “Because I (don’t) bring my heart,” (say) the monkey. “I (left) it under a tree, near some 
coconuts in the river bank.” 
The crocodile (agree) and (turn) around. He (swim) back to the bank of the river. As soon 
as they (reach) the river bank, the monkey (jump) off the crocodile’s back. Then he (climb) up to 
the top of a tree. 
“Where (is) your heart?” (ask) the crocodile. “You (are) foolish,” (say) the monkey to the 
crocodile. “Now I (am) free and U (have)  nothing”. The monkey told the crocodile not to try to 
fool him again. The crocodile swam away, hungry. 
 
Direction: Change the verb forms in the bracket into Simple Past Tense, 
do this exercises in pair. 
1. Babu (live) years ago with his master. 
2. He (work) for a master who was very bad. 
3. Babu’s master (treat) him badly. 
4. His master (look) at him with anger. 
5. His master (dislike) him very much. 
Formula Simple Past Tense: 
                             Subject + Verb-ed 
 
107 
 
 TASK 4 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
            TASK 5 
  
 
 
 
 
 
 
 
Direction: Write a narrative story of ‘Bawang Putih Bawang Merah’ your own. Use 
the following clues to help you. 
 
1. Decide where the story is begun. 
2. Create some characters for good and bad side. 
3. Create the story conflict 
4. Give the solution how the story is ended. 
Direction: Write a story based on the picture series, use some words in the below 
pictures if you get difficulties. Number one is done for you. 
1.   Once upon a time, there were three little pigs who lived with 
their mother in a meadow. One day the mother pig said to the three little 
pigs, “you need to go out into the world and make your own way. 
2.     3      4.      5.      6.      
(Go out/world)   (decide/build/     (lazy/straw)    (a little harder/   (smarter/bricks)  
                     The/woods)                                twigs)                                      
7.        8.      9.     10.     11.       
(big/bad/see/     (come/huff/      (come/huff/      (run/hide/ house)    (escape/lock)     
      house)                  blow)                   blow)                          
12                    13.                      14.  
 (huff/puff/fall/down)     (fall/strong/give up/run/cme)             (happy) 
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APPENDIX 
ANSWER KEY 
 
Second Meeting 
TASK 1 
(Unfamiliar vocabulary on the text) 
TASK 2 
1. lived 
2. worked 
3. treated 
4. looked 
5. disliked 
 
TASK 3 
The Monkey and the Crocodile 
 One day there was a monkey. He wanted to cross a river. There he saw a crocodile so he 
asked the crocodile to take him across the other side of the river. The crocodile agreed and 
told the monkey to jump on its back. Then the crocodile swam down the river with the 
monkey on his top. 
 Unluckily, the crocodile was very hungry, he stopped in the middle of the river and said to 
the monkey, “My father is very sick. He has to eat the heart of the monkey. So he will be 
healthy again.” 
 At the time, the monkey was in dangerous situation and he had to think hard. Then he had a 
good idea. He told the crocodile to swim back to the river bank. “What’s for?” asked the 
crocodile. “Because I don’t bring my heart,” said the monkey. “I left it under a tree, near 
some coconuts in the river bank.” 
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 The crocodile agreed and turned around. He swam back to the bank of the river. As soon as 
they reached the river bank, the monkey jumped off the crocodile’s back. Then he climbed up 
to the top of a tree. 
 “Where is your heart?” asked the crocodile. “You are foolish,” said the monkey to the 
crocodile. “Now I am free and I have my heart. 
TASK 4 
1. Once upon a time, there were three little pigs who lived with their mother in a 
meadow. One day the mother pig said to the three little pigs, “you need to go out into 
the world and make your own way. 
2. The three little pigs went out into the world 
3. Then, the pigs decided to build house near the woods. 
4. The first little pig was lazy. He made a house of straw. 
5. The second little pig worked a little harder than the first little pig.  He made a house 
of twigs. 
6. . The third little is smarter pig, he made a house of bricks. 
7. However, A big bad wolf lived in the wood. He was not happy when he saw the three 
pigs building house nearby. 
8. Then, The big bad wolf came to the first little pig’s house, he huffed and puffed and 
blew it down. 
9. The big bad wolf also came to the first little pig’s house, he huffed and puffed and 
blew it down. 
10. After that, The first and the second little pigs ran to hide at the third little pig’s house 
11. Luckily, the first and second little pigs escaped to the third little pig's house and 
locked themselves in 
12. The big bad wolf huffed and puffed and huffed and puffed. But the house did not fall 
down. 
13. However, the brick house didn't fall. It was too strong! Finally, Mr. Wolf gave up. He 
ran out of the house and never came back!  
14. And then the three little pigs lived happily ever after. 
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TASK 5 
Bawang Merah Bawang Putih 
Bawang Putih lived with her step mother and her step sister, Bawang Merah. Her mother 
died when she was a baby and her father remarried another woman and later her step 
sister was born. Unfortunately, not long after that her father died. 
One morning, Bawang Putih was washing some clothes in a river. Accidentally, her 
mother’s clothes were washed away by the river. Finally she met an old woman. She said 
that she kept the clothes and would give them back to Bawang Putih if she helped the old 
woman do the household chores. After everything was finished, the old woman returned 
the clothes. She also gave Bawang Putih a gift. The old woman had two pumpkins, one 
pumpkin was small and the other one was big. Bawang Putih had to choose one.  
When she arrived home, her step mother and Bawang Merah were angry.Her mother was 
really angry so she grabbed the pumpkin and smashed it to the floor.Suddenly they all 
were surprised. Inside the pumpkin they found jewelries. Bawang Merah to do exactly the 
same as Bawang Putih’s experience. She threw the clothes and pretended to search them. 
she met the old woman. Again she asked Bawang Merah to do household chores. 
She refused and asked the old woman to give her a big pumpkin. The old woman then 
gave her the big one. Bawang Merah was so happy. When she arrived home, her directly 
smashed the pumpkin to the floor. They were screaming. There were a lot of snakes 
inside the pumpkin! They were really scared.  They realized their mistakes. They 
apologized and Bawang Putih forgave them. Now the family is not poor anymore. 
Bawang Putih decided to sell all the jewelleries and used the money for their daily lives. 
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Lesson Plan 3 
(Experimental Class)  
 
School   : SMP N 1 Prambanan 
Subject  : English 
Class/Semester : VIII/2 
Time allocation : 2x40 minutes 
Skill   : Writing 
Theme   : Friendship 
 
 
Standard of Competence 
12. Students express meaning of short functional written texts in the forms of narrative 
texts to interact with others in daily life context. 
Basic Competence 
12.2. Students express meaning in a short essay using written languages accurately in 
the forms of narrative texts to interact with other in daily life context. 
Objective 
• At the end of the lesson students are able to write a narrative text. 
Indicator 
1. Students are able to get the meaning from unfamiliar words bades on the context of 
the text. 
2. Students are able to understand the content of the text. 
3. Students are able to use language features of the narrative text. 
4. Students are able to write a narrative text. 
 
Teaching Method 
• Inquiry – based learning 
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Teaching Material  
 
1. Teaching material : a narrative text and other resources that relevant to the material.  
2. Generic Structure of the narrative text: 
• Social function: to entertain or amuse the reader or listener 
• Text Organization: 
 Orientation: it sets scene and introduces the participants and characters. 
 Complication: it is a series of complications or crisis points which arise in the story. 
 Resolution: the crisis is resolved, for better or for worse. 
• Language Features: 
 Using simple past tense ( drunk, killed, etc) 
 Using Adverb of time (Once upon a time, one day, etc) 
 Using time conjunction (when, then, suddenly, etc) 
 Specific character. The character of the story is specific, not general. (Cinderella, 
Snow White, Alibaba, etc) 
 Using Action verbs. A verb that shows an action. (killed, dug, walked, etc) 
 Direct speech. It is to make the story lively. (Snow White said,"My name is Snow 
White). The direct speech uses present tense. 
 
Teaching and Learning Activities 
A. Pre – Teaching  
 Teacher greets the students. 
 Teacher asks the students’ condition. 
 Teacher checks students’ attendance. 
 Teacher asks question related to the material. 
 
B. Main Teaching – Learning Activity 
a. BKOF (Building Knowledge of Field) 
 Teacher review the previous materials that have been learnt in the last meeting.  
 Teacher asks some questions that are related to the materials (narrative text). 
 Teacher addresses the topic that they are going to learn. 
 
b. MOT (Modeling of Text) 
 Teacher takes an example of the narrative text. 
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♥ Activity 1 (Appendix, Task 1) 
 
 Teacher asks students to read the text in pair and get meaning of the unfamiliar 
words based on the story.  
 Teacher give a chance for students to open the dictionary and discuss the 
appropriate meaning based on the context with their partners. 
 Teacher asks students to write down their answer/meaning in the white board. 
 Teacher with students discuss the meaning of the unfamiliar words based on 
the context which they have written in the white board. 
 
♥ Activity 2 (Appendix, Task 2) 
 Teacher gives some exercises to do by students in pair based on the  
text in Task 1. 
 Teacher gives a chance for students to discuss the text and asks them to do the   
      exercise. 
 Teacher asks students whether they have finished or not yet. 
 
♥ Activity 3 (Appendix, Task 3) 
 Teacher gives one more another exercise for students based on the story in    
      Task 1. 
 Teacher asks students to read once more the story of ‘The Prince and His Best  
      friend’ in task 1 and do the exercise in task 3. 
 Teacher gives students chance to discuss the question with their partner. 
 Teacher asks students whether have finished or not yet. 
 Teacher asks students to swap their answer to other groups. 
 Teacher and students discuss the answer of the question. 
 Teacher asks students to submit their answer to the teacher. 
 
a. JCOT (Join Construction of Text) 
  Teacher gives a narrative text entitle “ Cinderella” and some exercises to do by   
   students in group. (Task 4) 
♥ Activity 4 (Appendix, Task 4) 
  Teacher asks students to make in group consist of 4 or 5 students. 
  Teacher asks students to read the story. (task 4) 
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  Teacher asks students to find unfamiliar words based on the text. 
   Then, she asks them to write down on the white board. 
  Teacher gives a chance for students to open the dictionary and discuss the   
   appropriate meaning based on the context with their partners. 
  Teacher with students discuss the meaning of the difficult words based on the   
  context which they have written in the white board. 
 
♥ Activity 5 (Appendix, Task 5) 
 Teacher asks students to retell the story of ‘Cinderella’ in group. 
 Teacher guides students to gather ideas from the story ‘Cinderella’. 
 Teacher guides students to gather ideas by observing the picture series of 
‘Cinderella’. 
 Teacher asks students to share their ideas they get from observation to the 
picture series. 
 Teacher guides students to make outlines. 
 Teacher guides to start writing their first drafts. 
 Teacher asks students to reread and review their drafts. 
 Teacher asks students whether they have finished or not yet. 
 Teacher asks students to swap their draft to other groups and ask them to give 
some comment and suggestion. 
 Teacher and students discuss their drafts based on the pictures and check the 
students answer in language use (grammar), content, mechanics, and text 
organize.  
  Teacher asks students to return the draft to their groups. 
 Teacher asks students to edit and revise their work. 
 Teacher asks the students to submit their work to the teacher. 
 
b. ICOT (Individual Construction of Text) 
 
♥ Activity 6 (Appendix, Task 6) 
 Teacher asks students to read the text of ‘King of the Jungle’.(Task 6) 
 Teacher guides students to gather ideas from the story ‘King of The Jungle’. 
 Teacher guides students to make outlines  
 Teacher guides to start writing their first drafts. 
 Teacher asks students to reread and review their drafts. 
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 Teacher asks students whether they have finished or not yet. 
 Teacher gives students chance to check once more their drafts based on the 
      language use (grammar), content, mechanics, and text organize.  
 Teacher asks the students to submit their work to the teacher. 
 
C. Post – Teaching 
 The teacher and students make reflection on the activities that have done during 
the class. 
 The teacher gives summary from today’s discussion. 
 The teacher leads the closing prayer. 
 The teacher says goodbye to the students   
 
Sources 
• Priyana, Joko. 2008. SCAFFOLDING: English for junior High School Grade VIII. 
Jakarta: Pusat Pembukuan Department Pendidikan Nasional 
• Wardiman, Artono.2008.English in Focus:for Grade VIII Junior High School 
(SMP/MTs).Jakarta: Pusat Pembukuan Department Pendidikan Nasional. 
• Widiati, Utami.2008.Contextual Teaching and Learning BAHASA INGGRIS Sekolah 
Menengah Pertama. Jakarta: Pusat Pembukuan Department Pendidikan Nasional. 
• Pictures of a story that related to materials. 
Scoring (Appendix) 
• Max Score = 100 
• Rubrics for Scoring the Writing Test Based on ESL Composition profile proposed by 
Jacobs et al. (1981) from Weigle (2002:116)  
 
Yogyakarta, January  2013 
                                                      Approved by, 
   First Consultant,        Second Colsultant, 
 
G. Suharto, M.Pd               Siti Sudartini, S.Pd,.M.A 
NIP.19481016 197204 1 001          NIP.19760311200501 2 00 1 
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Direction: Read the following text. 
The Prince and His Best Friends 
Once upon a time, there lived a kind young pronce named Jonathan. He was loved, 
and adored by his people. His two close friends were Peter Piper, the servant of the palace 
and Franklin Greedy, the son of an Aristocrat. 
One day, the Prince, Peter Piper, and Franklin Greedy were walking through the 
forest. Suddenly a group of bandits attacked the three boys near and old house. They 
entered the old house and blockaded the gate and doors. The three boys were trapped inside 
the house. 
Franklin was very terrified and asked the Prince to surrender immediately, but 
Peter was not afraid. He urged and supported the Prince not to give up. The Prince decided 
not to surrender because he realized that he would become a hostage for the bandits to ask 
for ransom to his father, but Franklin was scared and wanted to make deal, it make peter 
suspicious about Franklin’s behavior. So he quietly made up a plant for him and the Prince to 
escape. 
Early at dawn, Franklin opened the front gate and unlocked the doors. The bandits 
entered the house in search of the Prince. When they came to the room where the Prince 
was supposed to be sleeping, no one was there. Suddenly they heard a horse running outside 
the house and saw over the widow that Peter Piper and the Prince were riding away on one of 
the Bandit’s horses. 
It turns out, Peter Piper sneaked out of the house and waited in the yard, while the 
Price was hiding behind the house. The bandits were very angry at Franklin and took him with 
them while the Prince and Peter went safely going back to the Capital 
 
 
APPENDIX 
MATERIAL OF EXPERIMENTAL CLASS 
 
Third Meeting 
TASK 1 
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 TASK 2 
 
 
 
 
 
 
 
 
 
TASK 3 
 
 
 
 
 
 
 
 
 
  TASK 4 
 ------------------------------------------------------------------------------------------------------- 
Direction: Read the following story 
Cinderella 
Once upon a time, there was a girl called Cinderella. Cinderella is lived happily with her 
mother and father until her mother died. Feel that Cinderella needs a mother figure in his 
life, Cinderella’s father remarries to a woman who has two daughters of her own. 
Direction: Answer the following question based on the story in Activity 1 
1. What kind of person was Prince Jonathan? 
2. Who were Prince Jonathan’s friends? 
3. What happened were the prince and his two friends were walking in 
the forest? 
4. Why did Franklin try to persuade the Prince to surrender? 
5. What did Peter Piper do when Franklin tried to persuade the Prince to 
surrender? 
6. Why did Franklin sneak out to meet the bandits’ leader? 
7. Did the Prince manage to escape from the bandits? How? 
8. After you read the story, what did you think of the Prince’s friends? 
Direction : Decided whether these statements are true (T) or false (F). 
1. The young Prince was hated by his people. 
2. The young Prince was kind to others. 
3. The Prince had two best friends. 
4. Both of the Prince’s friends were rich people. 
5. When the bandits attacked, they hurried back to the castle. 
6. The Prince and his friends hid in an old house. 
7. The Prince didn’t want to surrender. 
8. Franklin made an agreement with the bandits. 
9. The bandits manage to enter the house by breaking the front door. 
10. The Prince and Peter manage to escape but Franklin didn’t 
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Unfortunately, Cinderella's father dies and she lived only with her stepmother and 
stepsisters. They were very bossy, she had to do all the housework. 
One day on invitation to the hall come to the family. The King invited for all the eligible 
ladies in the kingdom so as to find Prince a wife. Her stepsisters would no let her go. 
Cinderella was sad. The stepsisters went to the hall without her. 
Fortunately, the fairy Godmother came and helped her to get to the hall with the wave of 
magic wand, helped prepared Cinderella for the hall. The fairy does warn her that is magic 
will end at a stroke of midnight, so she must leaved the hall before then. 
At the hall all people surprised when Cinderella arrived. And then the Prince invited 
Cinderella to dance. He fell in love with her. 
All of a sudden, the clock star to chime that is a midnight. Cinderella hastily runs away, 
dropped a glass slipper as she does so. Cinderella escapes, with nothing from the night left, 
except from the other glass slipper, which had not changed back. 
Prince Charming orders his love to be found by means of the odd shoe, and the Grand Duke 
is sent around the land getting every girl in the land to try on the glass slipper to see if it fits. 
Eventually the Grand Duke reaches the residence of Cinderella, but she is nowhere to be 
seen. The stepsisters frantically try to get the glass slipper to fit so as to wed into royalty, but 
compatible nothing that. The Grand Duke is about to leave as Cinderella finally appears. He 
orders the messenger to bring forth the glass slipper, yet the stepmother in a last minute 
attempt to prevent her stepdaughter from better things, causes the messenger to trip, thus 
broken the fragile shoe into pieces. Yet the arrogant woman hadn't betted on Cinderella 
produced the other glass slipper, which fits onto Cinderella's foot perfectly. 
Very soon, wedding bells ring, and Cinderella married her prince, and they live happily ever 
after. 
 TASK 5 
 
 
 
 
  
 
 
 
Direction: Retell the story of ‘Cinderella’, using your own word. Make sure that 
you retell it clearly and use correct grammar, spelling and punctuation. Before 
retelling the story, make the draft of your story using the following flowchart. And 
some picture series below may help you if you get difficulties to express your 
ideas. 
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                                          Flowchart 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
TASK 6 
 
King of The Jungle 
 
One day a tiger saw a fox walking alone. Then, he intended to attack the fox. When 
Tiger jumped on Fox, Fox cried out, "How dare you attack the king of the jungle?" 
 
Tiger looked at him in amazement. "Nonsense! You are not King!" 
 
"Certainly I am," replied the Fox. "All the animals run from me in terror! If you want 
proof, come with me." 
 
When? Who? What happened? 
_______________________________________________________________
_______________________________________________________________ 
 
What happened next? 
_______________________________________________________________
_______________________________________________________________ 
What happened next? 
_______________________________________________________________
_______________________________________________________________ 
 
What happened finally? 
_______________________________________________________________
_______________________________________________________________ 
 
Tell more about it. 
_______________________________________________________________
_________________________________________________________ 
 
Tell more about 
_______________________________________________________________
_______________________________________________________________ 
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Fox went into the forest with tiger in heels. When they came to a herd of deer, the 
deer saw Tiger behind the Fox and ran in all direction. 
 
They came to a group of monkey, the monkey saw the tiger behind fox and they fled. 
Fox looked to tiger and said, "Do you need more proof than that? See how the animals 
flee at the first sight of me?" 
 
"I am surprised, but I've seen it with my own eyes. Forgive me attacking you, Great 
King." Tiger bowed low with great ceremony, he let the fox go. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Direction: Retell the story of ‘King of The Jungle’, using your own word. Make 
sure that you retell it clearly and use correct grammar, spelling and punctuation. 
Before retelling the story, make the draft of your story using the following 
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APPENDIX 
ANSWER KEY 
 
Third Meeting 
TASK 1 
(Unfamiliar vocabulary on the text) 
TASK 2 
1. Brave 
2. Two 
3. A group of bandits attacked them. 
4. He was very terrified 
5. He urged and supported the Prince not to give up. 
6. he made agreement to kidnapped the prince. 
7. Yes, he did. Prince and Peter Piper were riding away on one of the Bandit’s horses. 
8. I think, the Prince’s best friend is Peter Piper, because he always support the Prince and  
    don’t betray him.  
TASK 3 
1. False 
2. True 
3. False 
4. True 
5. False 
6. True 
7. True 
8. True 
9. False 
10. True 
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TASK 4 
(Unfamiliar vocabulary on the text) 
TASK 5 
Once upon a time, there was a girl called Cinderella. She lived with her step mother and her 
step sister. Her mother was died when she was child and her father remarried with another 
woman. Unfortunately, her father died and Cinderella was alon. Her step mother and her step 
sister were very cuel, they treated her so badly.  
One day on invitation to come in the Palace. The King invited for all ladies in the kingdom, 
because his Prince would find his lady to be his wife. In the Cinderella’s house her step sister 
was very happy. However, her step sister would not let her go. Cinderella was so sad and.  
Suddenly, her fairy Godmother came and helped her to get to the hall with the wave of magic 
wand. And the fairy does warn her that is magic will end at a stroke of midnight, so she must 
leaved the hall before then. 
At the hall all people surprised when Cinderella arrived. And then the Prince invited 
Cinderella to dance. He fell in love with her.  
Suddenly, the clock chimed that was a midnight. Cinderella hastily runs away, dropped a 
glass slipper in the stair. 
Prince Charming asked the Grand Duke to found the owner of the odd shoe. He visited every 
girl in the land to try on the glass slipper to see if it fits. When he arrived in the Cinderella’s 
house, her step sister tried to use the shoe but compatible nothing that.  Finally Cinderella 
appeared to try the shoe which fits onto Cinderella’s foot perfectly. 
The Prince was very happy because he found Cinderella, soon Cinderella and the Prince 
charming married, and they live happily ever after. 
 
TASK 6 
One day a hungry tiger walked to haunt a meal. The tiger saw a fox alone, so he decided to 
attack its.  However, the fox said that he was King in the Jungle. Certainly the tiger doesn’t 
believe the fox. When they came to a herd of deer, the deer saw tiger behind the fox and ran 
away. Then they came to a group of monkey, the monkey saw a tiger behind the fox and they 
fled.  The fox said that all of the animal in the jungle flee at the first saw him. And the fox 
offered a help to proof the tiger if he needs. The tiger believe that the fox is the king in the 
jungle, and he let the fox went  
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Lesson Plan 4 
(Experimental Class)  
 
School   : SMP N 1 Prambanan 
Subject  : English 
Class/Semester : VIII/2 
Time allocation : 2x40 minutes 
Skill   : Writing 
Theme   : The Legend 
 
 
Standard of Competence 
12. Students express meaning of short functional written texts in the forms of narrative 
texts to interact with others in daily life context. 
Basic Competence 
12.2. Students express meaning in a short essay using written languages accurately in 
the forms of narrative texts to interact with other in daily life context. 
Objective 
• At the end of the lesson students are able to write a narrative text. 
Indicator 
1. Students are able to get the meaning from unfamiliar words based on the context of 
the text. 
2. Students are able to use language features narrative text. 
3. Students are able to write a narrative text. 
 
Teaching Method 
• Inquiry – based learning 
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Teaching Material  
 
1. Teaching material : a narrative text and other resources that relevant to the material.  
2. Generic Structure of the narrative text: 
• Social function: to entertain or amuse the reader or listener 
• Text Organization: 
 Orientation: it sets scene and introduces the participants and characters. 
 Complication: it is a series of complications or crisis points which arise in the story. 
 Resolution: the crisis is resolved, for better or for worse. 
• Language Features: 
 Using simple past tense ( drunk, killed, etc) 
 Using Adverb of time (Once upon a time, one day, etc) 
 Using time conjunction (when, then, suddenly, etc) 
 Specific character. The character of the story is specific, not general. (Cinderella, Snow 
White, Alibaba, etc) 
 Using Action verbs. A verb that shows an action. (killed, dug, walked, etc) 
 Direct speech. It is to make the story lively. (Snow White said,” My name is Snow 
White). The direct speech uses present tense. 
 
Teaching and Learning Activities 
A. Pre – Teaching  
 Teacher greets the students. 
 Teacher asks the students’ condition. 
 Teacher checks students’ attendance. 
 Teacher asks question related to the material. 
 
B. Main Teaching – Learning Activity 
a. BKOF (Building Knowledge of Field) 
 Teacher review the previous materials that have been learnt in the last meeting.  
 Teacher asks some questions that are related to the materials (narrative text). 
 Teacher addresses the topic that they are going to learn. 
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b. MOT (Modeling of Text) 
 Teacher takes an example of the narrative text. 
♥ Activity 1 (Appendix, Task 1) 
 
 Teacher asks students to read the text in pair and get meaning of the unfamiliar 
words based on the story.  
 Teacher give a chance for students to open the dictionary and discuss the 
appropriate meaning based on the context with their partners. 
 Teacher asks students to write down their answer/meaning in the white board. 
 Teacher with students discuss the meaning of the unfamiliar words based on 
the context which they have written in the white board. 
 
♥ Activity 2 (Appendix, Task 2) 
 Teacher gives some exercises to do by students in pair based on the  
text in Task 1. 
 Teacher gives a chance for students to discuss the text and asks them to do the   
      exercises. 
 Teacher asks students whether they have finished or not yet. 
 
a. JCOT (Join Construction of Text) 
 Teacher gives students exercise to write a story of ‘Rapunzel’ based on the 
picture series. 
♥ Activity 3 (Appendix, Task 3) 
 Teacher asks students to make in group consist 4 or 5 students. 
 Teacher guides students to gather their ideas by observing the picture series of 
‘Rapunzel’ in task 3. 
 Teacher asks students to share their ideas they get from observation to the 
picture series. 
 Teacher guides students to make outlines. 
 Teacher guides to start writing their first drafts. 
 Teacher asks students to reread and review their drafts. 
 Teacher asks students to swap their draft to other groups and ask them to give 
some comment and suggestion. 
126 
 
 Teacher and students discuss the story based on the picture series. 
 Teacher asks students to return the draft to their groups. 
 Teacher asks students to edit the language use (grammar) of their drafts. 
 Teacher asks students to write the final draft. 
 Teacher asks students to submit their writing product in front of the class. 
 
b. ICOT (Individual Construction of Text) 
 
 Teacher asks students to retell the story of ‘The Old Woman and The Sparrow’ 
     in group. 
♥ Activity 4 (Appendix, Task 4) 
 
 Teacher asks students to share their ideas they get from of the story. 
 Teacher guides students to make outlines. 
 Teacher guides to start writing their first drafts. 
 Teacher asks students to reread and review their drafts. 
 Teacher asks students whether they have finished or not yet. 
 Teacher gives students chance to check once more their drafts based on the 
language use (grammar), content, mechanics, and text organize.  
 Teacher asks the students to submit their work to the teacher. 
 
C. Post – Teaching 
 The teacher and students make reflection on the activities that have done  
           during the class. 
 The teacher gives summary from today’s discussion. 
 The teacher leads the closing prayer and says goodbye. 
Sources 
• Priyana, Joko. 2008. SCAFFOLDING: English for junior High School Grade VIII. 
Jakarta: Pusat Pembukuan Department Pendidikan Nasional 
• Wardiman, Artono.2008.English in Focus:for Grade VIII Junior High School 
(SMP/MTs).Jakarta: Pusat Pembukuan Department Pendidikan Nasional. 
• Widiati, Utami.2008.Contextual Teaching and Learning BAHASA INGGRIS Sekolah 
Menengah Pertama. Jakarta: Pusat Pembukuan Department Pendidikan Nasional. 
• Pictures of a story that related to materials. 
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Scoring (Appendix) 
• Max Score = 100 
• Rubrics for Scoring the Writing Test Based on ESL Composition profile proposed by 
Jacobs et al. (1981) from Weigle (2002:116)  
 
Yogyakarta, January 2013 
                                                        Approved by, 
   First Consultant,         Second Colsultant, 
 
G. Suharto, M.Pd               Siti Sudartini, S.Pd,.M.A 
NIP.19481016 197204 1 001           NIP.19760311200501 2 00 1 
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Direction: Read the following text. 
The Legend Of The Queen of South Ocean 
Onceupon a time there was a beautiful princess named Kadita. Because of her beauty she was 
called Dewi Srengenge. It means the goddess of sun. her father was King Munding Wangi. 
Although he had a beautiful daughter, he was unhappy because he always expected to have a son. 
The King decided to marry Dewi Mutiara. He had a son from her. Dewi Mutiara wanted her son 
to become a king in the future. She asked the King to send her daughter away. The King did not 
agree. 
Dewi Mutiara called a black wizard to curse Kadita. She wanted Kadita’s beautiful body full of 
ulcer. Then Kadita’s body was full of ulcer. It smelled bad. The beautiful princess cried. 
The King was very sad. No one could cure his daughter’s illness. The King did not want her 
daughter to be rumour so he sent his daughter away. 
The poor princess did not know where to go. However, she had a noble heart. She did not have 
any bad feeling about her step mother. She walked for almost seven days and seven nights. Then, 
she came to the South Ocean. The ocean was so clean and clear. She jumped into the water and 
swam. 
Suddently, there was a miracle. The ocean water cured her illness. She became more beautiful 
than before. She also had a power to command the whole South Ocean. She became a fairy called 
Nyi Roro Kidul or The Queen of South Ocean.  
 
 
APPENDIX 
MATERIAL OF EXPERIMENTAL CLASS 
 
Fourth Meeting 
TASK 1 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
TASK 2 
 
 
 
 
 
 
Direction: Answer the following question based on the story in Activity 1 
1. Why was Kadita called Dewi Srengenge? 
2. Who was Kadita’s step mother? 
3. What did the black magiscian do? 
4. What did the King do to keep his daughter from being a rumour? 
5. What happened to Kadita when she jumped into the ocean? 
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 TASK 3 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
TASK 4 
The Old Woman and The Sparrow 
Once upon a time, there lived a kind hearted man and his wife. One morning, his wife found 
a poor little sparrow. She took it gently and fed it. To show its gratitude, the sparrow stayed 
with them and sang every morning. But there was an ill-tempered old woman who didn't 
like the sparrow. She cut the sparrow's tongue. That's why the bird flew away to its previous 
nest. 
Direction: Write a story based on the picture series, use some words in the below pictures if 
you get difficulties. Each picture at least consists of 1-2 sentences. Number one is done for 
you. 
1.              2.               3.          4.            
couple/witch/live/    steal/husband/caught/   scare/agree/born/       grow/lock/hair 
            Lettuces/                                                                     Take/name              tower/forest  
        5.               6.              7.            8.  
        Visit/call/let down/      handsome/find/sing/       visit/threw/eyes         blind/a long time/ 
              / climb up /                /saw/hair/climb/              find out/scratch        hear/tears/touch 
 
1. Once upon a time a couple lived in a house next door to a witch. The wife longed to eat 
the lettuces in the witch’s beautiful garden. 
2. ………………………………………………………………………………………………………………………………. 
3. ………………………………………………………………………………………………………………………………. 
4. ………………………………………………………………………………………………………………………………. 
5. ………………………………………………………………………………………………………………………………. 
6. ………………………………………………………………………………………………………………………………. 
7. ……………………………………………………………………………………………………………………………….  
8. ………………………………………………………………………………………………………………………………. 
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Knowing that their sparrow flew away, the kind man and his wife looked for the sparrow. 
They walked a long way, crossed the bridges, climbed the mountains and passed the woods. 
At last, they could find the sparrow's nest. The sparrow welcomed them and provided a 
feast for them. Before they went home, the sparrow brought two baskets; one was large and 
looked heavy, and the other one was small and light. The sparrow asked them to choose 
only one. They chose the small and that was the best choice. There were many rolls of silk 
and piles of gold in it. 
Being jealous, the ill-tempered old woman did the same thing as the kind man and his wife 
did. She chose the big basket which actually contained wasps and venomous crawlers, such 
as scorpions, centipedes, and other horrible creatures. Finally, aaathey stung and bit her to 
death. 
 
 
 
 
                                          Flowchart 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Direction: Retell the story of ‘The Old Woman and the Sparrow’, using your 
own word. Make sure that you retell it clearly and use correct grammar, spelling 
and punctuation. Before retelling the story, make the draft of your story using the 
  
When? Who? What happened? 
_______________________________________________________________
_______________________________________________________________ 
 
What happened next? 
_______________________________________________________________
_______________________________________________________________ 
What happened next? 
_______________________________________________________________
_______________________________________________________________ 
 
What happened finally? 
_______________________________________________________________
_______________________________________________________________ 
 
Tell more about it. 
_______________________________________________________________
_________________________________________________________ 
 
Tell more about 
_______________________________________________________________
_______________________________________________________________ 
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APPENDIX 
ANSWER KEY 
 
Fourth Meeting 
TASK 1 
(Unfamiliar vocabulary on the text) 
TASK 2 
1. Because she was beautiful. 
2. Dewi Mutiara. 
3. She cursed Kadita’s beautiful body full of ulcer. 
4. He sent his daughter away. 
5. Her illness was cured and she became more beautiful than before. She also had a power to  
    command the whole South Ocean. 
TASK 3 
1. Once’ upon a time a couple lived in a house next door to a witch. The wife longed to 
eat the lettuces in the witch’s beautiful garden. 
2. The wife wanted the lettuce so much that her husband decided to steal them but he 
was caught by the witch. The he must give her child to the witch when she was born. 
3. The man was so scared that he agreed to everything she ask. When the little girl was 
born, the witch took her away and named her Rapunzel. 
4. When Rapunzel grew up the witch locked her away in a tower in the middle of a 
forest with one window right at the top. Whilst Rapunzel lived in the tower her golden 
hair grew longer and longer. 
5. When the witch visited she would call “Rapunzel! Rapunzel! Let down your long 
hair.” Rapunzel let down her hair and the witch climbed up. 
6. One day a hansome prince rode through the wood and found the tower. He heard 
singing and saw Rapunzel at the Window. He watch the witch come to the tower and 
climb up Rapunzel’s hair and decided to do the same. 
7. The prince visited Rapunzel every day but when the witch found out she tricked the 
prince and threw him out of the tower. He fell on some thorns and scratched his eyes. 
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8. The prince was blind for a long time until one day he heard Rapunzel. When she saw 
it her prince, she cried with happiness. Her tears touched his eyes and he could see 
again! They lived happily ever after in his kingdom. 
 
TASK 4 
 
1. Long ago, there live a kind hearted man and his wife, one day his wife found  a poor 
little sparrow. She took, and gave the sparrow fed. 
2. The sparrow felt happy with them, so its decided to stay with the kind hearted couple. 
The sparrow always sang every morning because its like sunrise and the kind hearted 
couple very happy with her voices.  
3. However, there was an ill-tempered old woman who hated the sparrow, and she felt 
annoyed when the sparrow sang every morning.  Then she cut the sparrow’s tongue. 
That’s why the bird flew away to its nest. 
4. The kind man and his wife looked sad when they knew that the bird flew away. They 
walked along way, they cross the bridges, climbed the mountains, and passed the 
woods. Finally they found the sparrow’s nest. 
5. The sparrow was very happy met them again. Then before the kind man and his wife 
when home, the sparrow g brought two baskets: one was large and looked heavy and 
the other was small and light. The sparrow asked them to choose only one. They 
choose small one. There were many rolls of silk and piles of gold in it.  
6. Being jealous, the ill-tempered old woman did the same thing the kind man and his 
wife. She chose the big basket which contained of warps and venomous, crawler, such 
as scorpion.   Finally they stung and bit her to death 
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Lesson Plan 1 
(Control Class) 
 
School   : SMP N 1 Prambanan 
Subject  : English 
Class/Semester : VIII/2 
Time allocation : 2x40 minutes 
Skill   : Writing 
Theme   : A Friend in Need is a Friend Indeed 
 
Standard of Competence 
12. Students express meaning of short functional written texts in the forms 
of narrative texts to interact with others in daily life context. 
Basic Competence 
12.2. Students express meaning in a short essay using written language 
accurately in the forms of narrative text to interact with other in daily 
life context. 
Objective 
• At the end of the lesson students are able to write a narrative text. 
Indicator : 
1. Students are able to identify a narrative text. 
2. Students are able to get the meaning from unfamiliar words based on the 
context of the text. 
3. Students are able to identify the generic structure of narrative text. 
4. Students are able to write narrative text. 
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Teaching Method 
• Text-based (Genre) 
Teaching Materials  
• A textbook      
Teaching Sequence 
A. Pre – Teaching  
• Teacher greets the students. 
• Teacher asks the students condition. 
• Teacher checks the students’ attendence. 
• Teacher asks questions related to the material 
 
B. Main Teaching – Learning Activity 
a. BKOF (Building Knowledge of Field) 
• The teacher asks some questions orally that are related to the 
materials which refer to an narrative text. 
• Teacher addresses the topic that they are going to learn, i.e., 
narrative text. 
 
b. MOT (Modeling of Text) 
 Activity 1 (Appendix, Task 1) 
•  Teacher takes the text as the example of the narrative text and gives 
some explanation about purpose and general characteristics of a 
narrative text (Appendix).  
 
 Activity 2  
• Teacher asks students to read the text in pair and get meaning of the 
unfamiliar words based on the text. (Task 1) 
• Teacher give a chance for students to open the dictionary and discuss 
the appropriate meaning based on the context with their partners. 
• While students are reading the text, teacher monitors the students’ 
activity by walking around the class. 
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• Teacher asks a question to students whether they have finished or 
not yet. 
• Teacher with students discuss the meaning of the unfamiliar words 
based on the context which they have found in the text. 
• Teacher explains the characteristics of narrative text. 
 
c. JCOT (Join Construction of Text) 
 Activity 3 (Appendix, Task 2) 
• Teacher asks students to do an exercise in textbook in pairs. 
• Teacher asks students to write down their group result by writing 
                     down on the white board. 
• Teacher and students discuss the students’ answer. 
 
d. ICOT (Individual Construction of Text) 
 
 Activity 4 (Appendix, Task 3) 
 
• Teacher asks the students to read the text of ‘King of the  Jungle’, 
retell the story with their own wods. 
 
 
C. Post – Teaching 
• The teacher and students make reflection on the activities that have   
                done during the class. 
• The teacher gives summary from today’s discussion. 
• The teacher leads the closing prayer. 
• The teacher says goodbye to the students   
  
Sources 
• Wardiman, Artono.2008.English in Focus:for Grade VIII Junior High 
School (SMP/MTs).Jakarta: Pusat Pembukuan Department Pendidikan 
Nasional.  
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Scoring (Appendix) 
• Max Score = 100 
• Rubrics for Scoring the Writing Test Based on ESL Composition profile 
proposed by Jacobs et al. (1981) from Weigle (2002:116)  
 
 
Yogyakarta, January 2013 
  Approved by, 
   First Consultant,                    Second Colsultant, 
 
G. Suharto, M.Pd    Siti Sudartini, S.Pd,.M.A 
          NIP.19481016 197204 1 001    NIP.19760311200501 2 00 1 
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APPENDIX 
MATERIAL OF CONTROL CLASS 
 
First Meeting 
TASK 1 
 
 
 
 
 
 
 
 
 
 
 
 
TASK 2 
 
 
 
 
TASK  3 
 
 
Direction: study the following text. 
Buggy Races 
Once upon a time there lived two best friends, the hare and the 
tortoise. They liked to race against each other, but the hare always 
won. 
One day, the hare asked the tortoise to race down to the beach. 
The tortoise refused, he said that he will loose anyway. The hare 
replied in a kind voice that he felt sorry about it. 
But the next day, the hare found a way to race the tortoise that 
would be affair and lots of fun too. He asked the tortoise was slowly 
plodding over the sandhill towards the beach. Now the two friends can 
race against each other all day and something tells me that the tortoise 
might win this time. 
 
 
1. Who were the two friends? 
2. What did the hare ask the tortoise? 
3. What  happened next? 
4. How was the end of the story? 
Direction: Retell the story of ‘King of The Jungle’, using your own word 
and identify the characteristics of the text 
138 
 
APPENDIX 
ANSWER KEY 
 
First Meeting 
TASK 1 
 
 
 
 
 
 
 
 
 
TASK 2 
1. The hare and the tortoise. 
2. To race down to the beach. 
3. The tortoise refused, because he said that he will loose anyway. 
4. The hare found a way to race the tortoise that would be affair and lots of fun. 
TASK 3 
The story based on the students’ words. (Retelling story) 
Direction: study the following text. 
Buggy Races 
Once upon a time there lived two best friends, the hare and the 
tortoise. They liked to race against each other, but the hare always won. 
One day, the hare asked the tortoise to race down to the beach. The 
tortoise refused, he said that he will loose anyway. The hare replied in a 
kind voice that he felt sorry about it. 
But the next day, the hare found a way to race the tortoise that 
would be affair and lots of fun too. He asked the tortoise was slowly 
plodding over the sandhill towards the beach. Now the two friends can race 
against each other all day and something tells me that the tortoise might 
win this time. 
 
 
Orientation 
Complicatio
 
Resolution 
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Lesson Plan 2 
(Control Class)  
 
School   : SMP N 1 Prambanan 
Subject  : English 
Class/Semester : VIII/2 
Time allocation : 2x40 minutes 
Skill   : Writing 
Theme   : A Friend in Need is a Friend Indeed 
 
Standard of Competence 
12. Students express meaning of short functional written texts in the forms of narrative 
texts to interact with others in daily life context. 
Basic Competence 
12.2. Students express meaning in a short essay using written languages accurately in 
the forms of narrative texts to interact with other in daily life context. 
Objective 
• At the end of the lesson students are able to write a narrative text. 
Indicator 
1. Students are able to get the meaning from unfamiliar words based on the context of 
the text. 
2. Students are able to understand the content of the narrative text. 
3. Students are able to write a narrative text. 
 
Teaching Method 
• Text-based (Genre) 
Teaching Materials  
 
• A textbook 
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Teaching Sequence 
A. Pre – Teaching  
• Teacher greets the students. 
• Teacher asks the students’ condition. 
• Teacher checks students’ attendance. 
• Teacher asks question related to the material. 
 
B. Main Teaching – Learning Activity 
a. BKOF (Building Knowledge of Field) 
• Teacher review the previous materials that have been learnt in the lastmeeting. 
(social function and generic structure of narrative text). 
• Teacher asks some questions that are related to the materials (narrative text). 
 
b. MOT (Modeling of Text) 
• Teacher takes an example of the narrative text.  
 Activity 1 (Appendix, Task 1) 
 
• Teacher asks students to read the text in pair and get meaning of the unfamiliar 
words based on the story. (task1) 
• Teacher give a chance for students to open the dictionary and discuss the 
appropriate meaning based on the context with their partners. 
• Teacher asks students to write down their answer/meaning in the white board. 
• Teacher with students discuss the meaning of the unfamiliar words based on 
the context which they have written in the white board. 
 
 Activity 2 (Appendix, Task 2) 
•  Teacher gives some exercises for students based on the text. 
 
c. JCOT (Join Construction of Text) 
 Activity 3 (Appendix, Task 3) 
• Teacher gives another exercise for students based on the text. 
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d. ICOT (Individual Construction of Text) 
 Activity 4 (Appendix, Task 4) 
 
• Teacher asks the students to rewrite story “Mantu’ Little Elephant” with their   
 
    own words. 
 
 
C. Post – Teaching 
• The teacher and students make reflection on the activities that have done  
         during the class. 
• The teacher gives summary from today’s discussion. 
• The teacher leads the closing prayer. 
• The teacher says goodbye to the students   
  
Sources 
• Wardiman, Artono.2008.English in Focus:for Grade VIII Junior High School 
(SMP/MTs).Jakarta: Pusat Pembukuan Department Pendidikan Nasional. 
Scoring (Appendix) 
• Max Score = 100 
• Rubrics for Scoring the Writing Test Based on ESL Composition profile proposed by 
Jacobs et al. (1981) from Weigle (2002:116)  
 
 
Yogyakarta, January  2013 
                                                         Approved by, 
First Consultant,     Second Colsultant, 
 
G. Suharto, M.Pd            Siti Sudartini, S.Pd,.M.A 
NIP.19481016 197204 1 001        NIP.19760311200501 2 00 1 
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Mantu’s Little Elephant 
 
Little Mantu lived in a village deep in the jungle where elephants helped the 
men with their work. These Elephants were so big and strong. They could lift up the 
heaviest logs with their trunks and toss them high in the air. 
Now, Mantu had an elephant of his very own. His name was Opie. He was just a 
baby and Mantu loved him very much. Mantu whispered to Opie’s ear that someday he 
would become the biggest, strongest and bravest elephant in the jungle. The other 
elephants heard this. They began to laugh and made rude noises with their trunks. 
“We’re so big and tall, but you’re so small. You’re nothing at all,” said one of the big 
elephants. 
Mantu looked up at the huge elephant with a mischievous glint in his eye. 
“You’re so tall and can see far away. We can see what is happening down here in the 
jungle. In fact, we would be the first to see any slithering snakes that may be a danger.” 
After hearing the word snake, the elephants screeched and off they went thundering in 
fright. 
“Did I say there were snakes?” giggled Mantu. “No, I don’t think so,” smiled 
Opie. Mantu then climbed upon his little friend’s back and went home to the village to 
tell everyone about the foolish elephants. 
 
APPENDIX 
MATERIAL OF CONTROL CLASS 
 
Second Meeting 
TASK 1 
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TASK 2 
 
 
 
 
 
TASK 3 
 
 
 
 
 
 TASK 4 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Direction: Answer the following questions. 
1. Where did little Mantu Live? 
2. Who was his best friend? 
3. What did Mantu whisper in Opie’s ear? 
4. What made the huge elephant run away? 
Direction: Answer these questions based on the text above 
1. What is the text about? 
2. Who is the genre of the text? 
3. What is purpose of the text? 
4. How many parts of the text above? 
Direction: rewrite the story of “ Mantu’s Little Elephant” with your own words. 
Share it with the class. 
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APPENDIX 
ANSWER KEY 
 
Second Meeting 
TASK 1 
(Unfamiliar vocabulary on the text) 
TASK 2 
1. The friendship between Mantu and Opie. 
2. Narrative text. 
3. To entertain or amuse the reader. 
4.  Three parts: orientation, complication, and resolution. 
 
TASK 3 
1. Village deep in the jungle 
2. Opie 
3. Someday Opie would become the biggest, strongest and bravest elephant in the jungle. 
4. After hearing the word snakes. 
 
TASK 4 
The story based on the students’ words. (Retelling story) 
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Lesson Plan 3 
(Control Class)  
 
School   : SMP N 1 Prambanan 
Subject  : English 
Class/Semester : VIII/2 
Time allocation : 2x40 minutes 
Skill   : Writing 
Theme   : A Friend in Need is a Friend Indeed 
 
 
Standard of Competence 
12. Students express meaning of short functional written texts in the forms of narrative 
texts to interact with others in daily life context. 
Basic Competence 
12.2. Students express meaning in a short essay using written languages accurately in 
the forms of narrative texts to interact with other in daily life context. 
Objective 
• At the end of the lesson students are able to write a narrative text. 
Indicator 
1. Students are able to get the meaning from unfamiliar words bades on the context of 
the text. 
2. Students are able to understand the content of the text. 
3. Students are able to use language features of the narrative text. 
4. Students are able to write a narrative text. 
 
Teaching Method 
• Text-based (Genre) 
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Teaching Materials  
• A textbook 
 
Teaching Sequence 
A. Pre – Teaching  
• Teacher greets the students. 
• Teacher asks the students’ condition. 
• Teacher checks students’ attendance. 
• Teacher asks question related to the material. 
 
B. Main Teaching – Learning Activity 
a. BKOF (Building Knowledge of Field) 
• Teacher review the previous materials that have been learnt in the lastmeeting.  
• Teacher asks some questions that are related to the materials (narrative text). 
• Teacher addresses the topic that they are going to learn, e., language features of 
narrative text. 
 
b. MOT (Modeling of Text) 
• Teacher takes an example of the narrative text. 
 
 Activity 1 (Appendix, Task 1) 
 
• Teacher asks students to read the text in pair and get meaning of the unfamiliar 
words based on the story.  
• Teacher give a chance for students to open the dictionary and discuss the 
appropriate meaning based on the context with their partners. 
• Teacher asks students to write down their answer/meaning in the white board. 
• Teacher with students discuss the meaning of the unfamiliar words based on 
the context which they have written in the white board. 
 Activity 2 (Appendix, Task 2) 
• Teacher gives some explanation about language features of narrative text  
(the use of simple past tense) orally. 
• Teacher ask students to analyze the use of simple past tense on the text by  
discussing with their partner. 
147 
 
 
 
c. JCOT (Join Construction of Text) 
 Activity 3 (Appendix, Task 3) 
• Teacher gives an exercise for students based on the text on Task 1. 
• Teacher asks students to do the exercise in pair. 
 
 Activity 4 (Appendix, Task 4) 
• Teacher gives another exercise based on the text on Tas 1. 
• Teacher asks students to do the exercise in pair. 
 
 Activity 5 (Appendix, Task 5) 
• Teacher gives an exercise to practice using the Simple Past Tense of verbs to  
     show events that happened in the past. 
• Teacher asks students to do the exercise in pair. 
• After students have done these exercises, students and teacher discuss and  
    correct the answer together. 
  
d. ICOT (Individual Construction of Text) 
 
 Activity 6 (Appendix, Task 6) 
 
• Teacher asks the students to retell story ‘ The Prince and His Best Friends’   
    (Taks 1) with  their own word individually. 
• After students have done the exercise, they submite their writing product  
    to the teacher.       
 
C. Post – Teaching 
• The teacher and students make reflection on the activities that have done   
        during the class. 
• The teacher gives summary from today’s discussion. 
• The teacher leads the closing prayer. 
• The teacher says goodbye to the students.   
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Sources 
• Wardiman, Artono.2008.English in Focus:for Grade VIII Junior High School 
(SMP/MTs).Jakarta: Pusat Pembukuan Department Pendidikan Nasional. 
Scoring (Appendix) 
• Max Score = 100 
• Rubrics for Scoring the Writing Test Based on ESL Composition profile proposed by 
Jacobs et al. (1981) from Weigle (2002:116)  
 
 
           Yogyakarta, January 2013 
                                                      Approved by, 
   First Consultant,        Second Colsultant, 
 
G. Suharto, M.Pd               Siti Sudartini, S.Pd,.M.A 
NIP.19481016 197204 1 001           NIP.19760311200501 2 00 1 
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Direction: Read the following text. 
The Prince and His Best Friends 
Once upon a time, there lived a kind young pronce named Jonathan. He was loved, 
and adored by his people. His two close friends were Peter Piper, the servant of the palace 
and Franklin Greedy, the son of an Aristocrat. 
One day, the Prince, Peter Piper, and Franklin Greedy were walking through the 
forest. Suddenly a group of bandits attacked the three boys near and old house. They 
entered the old house and blockaded the gate and doors. The three boys were trapped inside 
the house. 
Franklin was very terrified and asked the Prince to surrender immediately, but 
Peter was not afraid. He urged and supported the Prince not to give up. The Prince decided 
not to surrender because he realized that he would become a hostage for the bandits to ask 
for ransom to his father, but Franklin was scared and wanted to make deal, it make peter 
suspicious about Franklin’s behavior. So he quietly made up a plant for him and the Prince to 
escape. 
Early at dawn, Franklin opened the front gate and unlocked the doors. The bandits 
entered the house in search of the Prince. When they came to the room where the Prince 
was supposed to be sleeping, no one was there. Suddenly they heard a horse running outside 
the house and saw over the widow that Peter Piper and the Prince were riding away on one of 
the Bandit’s horses. 
It turns out, Peter Piper sneaked out of the house and waited in the yard, while the 
Price was hiding behind the house. The bandits were very angry at Franklin and took him with 
them while the Prince and Peter went safely going back to the Capital 
 
 
APPENDIX 
MATERIAL OF EXPERIMENTAL CLASS 
 
Third Meeting 
TASK 1 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
TASK 2 
 
 
Formula Simple Past Tense: 
                             Subject + Verb-ed 
 
150 
 
  
  
 
 
 
 
 
 
 
 
TASK 3 
 
 
 
 
 
 
 
 
 TASK 4 
  
 
 
 
 
 
 
Direction: Answer the following question based on the story in Activity 1 
1. What kind of person was Prince Jonathan? 
2. Who were Prince Jonathan’s friends? 
3. What happened were the prince and his two friends were walking in the 
forest? 
4. Why did Franklin try to persuade the Prince to surrender? 
5. What did Peter Piper do when Franklin tried to persuade the Prince to 
surrender? 
6. Why did Franklin sneak out to meet the bandits’ leader? 
7. Did the Prince manage to escape from the bandits? How? 
8. After you read the story, what did you think of the Prince’s friends? 
Direction : Decided whether these statements are true (T) or false (F). 
1. The young Prince was hated by his people. 
2. The young Prince was kind to others. 
3. The Prince had two best friends. 
4. Both of the Prince’s friends were rich people. 
5. When the bandits attacked, they hurried back to the castle. 
6. The Prince and his friends hid in an old house. 
7. The Prince didn’t want to surrender. 
8. Franklin made an agreement with the bandits. 
9. The bandits manage to enter the house by breaking the front door. 
10. The Prince and Peter manage to escape but Franklin didn’t 
 
Direction: complete this paragraph with the past tense of the verbs in the box. 
 
Once upon a time, two bandits (1)………. an old lady. The robbery (2)………. 
near the old bridge over the river. The old lady (3)……....shopping and 
(4).……toward the bridge. When she was near the bridge, two bandits 
(5)……….toward her and (6)……… her purse. She (7)..……and they 
(8)…………it. Then, they (9) ……….through the forest. 
 rob happened push 
scream 
finish grab walk 
escape take 
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APPENDIX 
ANSWER KEY 
 
Third Meeting 
TASK 1 
(Unfamiliar vocabulary on the text) 
TASK 2 
1. Brave 
2. Two 
3. A group of bandits attacked them. 
4. He was very terrified 
5. He urged and supported the Prince not to give up. 
6. he made agreement to kidnapped the prince. 
7. Yes, he did. Prince and Peter Piper were riding away on one of the Bandit’s horses. 
8. I think, the Prince’s best friend is Peter Piper, because he always support the Prince and  
    don’t betray him.  
TASK 3 
1. False 
2. True 
3. False 
4. True 
5. False 
6. True 
7. True 
8. True 
9. False 
10. True 
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TASK 4 
1. Robbed, 
2. happened 
3. finished 
4. walked 
5. pushed 
6. grabbed 
7. screamed 
8. took 
9. escaped 
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Lesson Plan 4 
(Control Class)  
 
School   : SMP N 1 Prambanan 
Subject  : English 
Class/Semester : VIII/2 
Time allocation : 2x40 minutes 
Skill   : Writing 
Theme   : A Friend in Need is a Friend Indeed 
 
 
Standard of Competence 
12. Students express meaning of short functional written texts in the forms of narrative 
texts to interact with others in daily life context. 
Basic Competence 
12.2. Students express meaning in a short essay using written languages accurately in 
the forms of narrative texts to interact with other in daily life context. 
Objective 
• At the end of the lesson students are able to write a narrative text. 
Indicator 
1. Students are able to get the meaning from unfamiliar words bades on the context of 
the text. 
2. Students are able to understand the content of the text. 
3. Students are able to use language features of the narrative text. 
4. Students are able to write a narrative text. 
 
Teaching Method 
• Text-based (Genre) 
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Teaching Materials  
 
• A textbook 
 
Teaching Sequence 
A. Pre – Teaching  
• Teacher greets the students. 
• Teacher asks the students’ condition. 
• Teacher checks students’ attendance. 
• Teacher asks question related to the material. 
 
B. Main Teaching – Learning Activity 
a. BKOF (Building Knowledge of Field) 
• Teacher review the previous materials that have been learnt in the lastmeeting.  
• Teacher asks some questions that are related to the materials (narrative text). 
• Teacher addresses the topic that they are going to learn. 
 
b. MOT (Modeling of Text) 
• Teacher takes an example of the narrative text. 
 Activity 1 (Appendix, Task 1) 
 
• Teacher asks students to read the eaxample. 
•  find unfamiliar word based on the text. 
•  Teacher gives a chance for students to open the dictionary and discuss the   
 appropriate meaning based on the context with their partners. 
•  Teacher with students discuss the meaning of the unfamiliar words based on  
 the context. 
 
 Activity 2 ( Appendix, Task 1) 
•  Teacher asks studemts to arrange the jumble paragaraphs story into a good  
 story 
•  Teacher and students discuss the appropriate paragraphs story into a good  
Story 
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c. JCOT (Join Construction of Text) 
 Activity 3 (Appendix, Task 2) 
• Teacher ask students to work in pairs and study the following picture. 
• Teacher asks students to write a narrative story that suitable for the picture. 
• Teacher ask students whether they have finished or not yet. 
• Teacher and students discuss the question together about the title and content 
the story. 
 
d. ICOT (Individual Construction of Text) 
 
 Activity 4 
• Teacher asks students to write narrative based on their imagination. 
• Teacher asks students do the exercise individually 
• Teacher gives some clues to help them to start writing a story. 
• Students start to write a narrative text. 
• After students have done the exercise, they submit their writing product to the 
teacher. 
 
C. Post – Teaching 
• The teacher and students make reflection on the activities that have done  
 during the class. 
• The teacher gives summary from today’s discussion. 
• The teacher leads the closing prayer. 
• The teacher says goodbye to the students   
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Sources 
• Wardiman, Artono.2008.English in Focus:for Grade VIII Junior High School 
(SMP/MTs).Jakarta: Pusat Pembukuan Department Pendidikan Nasional. 
• Pictures of a story that related to materials. 
Score (Appendix) 
• Max Score = 100 
• Rubrics for Scoring the Writing Test Based on ESL Composition profile proposed by 
Jacobs et al. (1981) from Weigle (2002:116)  
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APPENDIX 
MATERIAL OF CONTROL CLASS 
 
Fourth Meeting 
TASK 1 
 
 
 
 
 
 
 
 
 
 
 
 
 
TASK 2 
  
 
 
 
 
 
 
 
Direction:  Arrange these paragraphs into a good story. 
The Singer and the Dophin 
a. Arion did not put up a struggle: instead he asked only that he be allowed to sing one 
last song. His wish was grated and the sailors were so enchanted by his voice that 
they were hardly aware of what happened next. At the first notes of his song, a 
dolphin swam alongside, attracted by the beautiful music. Immediately Arion 
jumped overboard onto the dolphin’s back and was carried back across the sea. 
b. In memory of this event, a statue, of a young man on the back of a dolphin, was 
erected in the port of Corinth. This statue is still there today. 
c. Arion was one of the most famous singers in the ancient world. One on occasion he 
won an important festival in Sicily, and as his prize he receive so many jewels and 
golden cups that he was obliged to hire a ship to carry them all home Corinth. 
d. When the ship finally reach port in Corinth, the wicked sailors began to tell 
everyone that there had been a storm, during which the famous singer had been lost 
at sea they were struck dumb with a amazement, however, when Arion arrived with 
a company of soldiers to arrest them. 
e. Unfortunately, this huge treasure made the sailors very jealous, and in order to have 
it for themselves, they attacked the singer and were about to throw hi overboard. 
 
Direction: write a narrative story that suitable for the picture 
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 TASK 3 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Direction: write a narrative story of your own. Used the following 
clues to help you. 
1. Decide where the story is begun. 
2. Create some characters for good and bad side. 
3. Create the story conflict. 
4. Give the solution how the story is ended. 
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APPENDIX 
ANSWER KEY 
 
Fourth Meeting 
TASK 1 
 c – e – a – d – b  
 
TASK 2 
The story of Tangkuban Perahu is written by students, it based on their own words. 
 
TASK 3 
The story is written by students, it based own their imagination and their own words. 
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COURSE GRID 
Grade       : VIII 
Semester      :  2 
Skill       : Writing 
Standard of Competence :  
• 12.  Students express meaning of short functional written texts in the forms of narrative texts to interact with others in daily life 
context. 
Basic Competence      :  
• 12. 2. Students express meaning in a short essay using written languages accurately in the forms of narrative texts to interact with 
other in daily life contexts. 
Objective       : 
• At the end of the lesson students are able to write a narrative text. 
Topic Indicators Learning Materials Learning Activities Assessment Time Sources 
Once Upon a 
Time 
• Students are 
able to identify 
a narrative text 
 
• Students are 
able to get 
meaning 
from 
unfamiliar 
words based 
on the 
context of the 
text. 
 
• Students are 
able to 
identify the 
• Input text: Some 
narrative texts: 
a) Text 1: Snow White 
b) Text 2: Roro Anteng 
and Jaka Seger 
 
 
• Vocabulary list: 
a) Text 1:cottage,dwarf 
b) Text 2: worship, 
sacrifice,annual. 
. 
• Generic structure: 
 Orientation: it sets 
scene and introduces 
the participants and 
• Pre activity: greeting, checking 
students’ condition and attendance 
• Main activity: 
• BKOF 
Activity 1: 
1) Students pay attention to the picture 
which is displayed by teacher. 
2) Students answer the teacher’s 
question about the picture. 
3) Students pay attention to teacher 
explanation of the clarification of the 
students’ answers which are related 
to the picture 
 
Activity 2: 
1) Students get the narrative text (text1). 
2) Students to read the text.1 with title 
Rubrics for 
assessing the 
writing test are 
based on ESL 
composition 
and profile 
proposed by 
Jacobs et al. 
(1981) from 
Weigle 
(2002:116) 
2x40 
minutes 
• SCAFFOLDIG: 
English for 
junior High 
School Grade 
VIII. 
• English in 
Focus:for Grade 
VIII Junior High 
School 
(SMP/MTs). 
• Contextual 
Teaching and 
Learning 
BAHASA 
INGGRIS 
Sekolah 
Menengah 
Pertama. 
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generic 
structure of 
narrative text. 
 
• Students are 
able to write 
narrative text. 
characters. 
 Complication: it is 
a series of 
complications or 
crisis points which 
arise in the story. 
 Resolution: the 
crisis is resolved, for 
better or for worse. 
“Snow White” 
3) Students discuss the parts of the text in 
pairs. 
4) Students write down unfamiliar words 
of the text. 
5) Students find the meaning of 
unfamiliar words of the text based on 
the context by discussing with their 
partners. 
6) Students and the teacher participate in 
a discussion. 
7) Students ask to the teacher if they have 
questions. 
 
• MOT 
Activity 3: 
1) Students get a narrative text (text2) 
and  do some exercises to do by  in 
group. 
2) Students make a group consists of 4 or 
5 students. 
3) Students read the text and discuss to 
fill in the blank of the text together 
with the group. 
4) Students to investigate the text by 
identifying the part of narrative text. 
 
Activity 4: 
1) Students do exercise question based on 
the text in the task 2. 
2) Students ask the question if they have 
questions. 
3)  Students swap their answer sheet to 
other groups and ask them to correct 
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their answer. 
4) Students to revise their answer 
 
• JCOT 
Activity 5: 
1) Students make a short story based on 
the picture series of ‘Snow White’ in 
group. 
2) Students make a group consist of 4 or 
5 students. 
3) Students get some pictures series of 
the story ‘Snow White’. 
4) Students to discuss, observe, and 
share their ideas based on the 
pictures series with their group. 
5) Students make outline of the story. 
6) Students start writing by reading clue 
in each picture. 
7) Students to reread and review their 
drafts. 
8) Students swap their drafts to other 
groups and ask them to give some 
comments and suggestion. 
9) Students revise and edit their drafts 
on content, organization and 
language use (grammar). 
10) Students write final drafts 
11) Students submit their writing 
product. 
 
• ICOT 
1) Students make story based on their 
imagination with the picture series 
below. 
2) Students do excercise individualy. 
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(task 6) 
3) Students gather ideas by observing 
the pictures and write some notes. 
4) Students to make outline. 
5) Students to start writing their fist 
drafts. 
6) Students reread and review their 
drafts. 
7) Students edit the language use 
(grammar) of their first drafts. 
8) Students write the final drafts. 
9) Students to submite their writing 
product to the teacher. 
 
• Post activity 
1) The teacher and students make 
reflection from the material given 
today. 
2) The teacher gives a summary from 
today’s discussion. 
3) The teacher leads the closing prayer. 
4) The teacher says goodbye. 
Topic Indicators Learning Materials Learning Activities Assessment Time Sources 
Once Upon a 
Time 
• Students are 
able to get 
the meaning 
from 
unfamiliar 
words bades 
on the 
context of the 
text. 
 
• Students are 
• Input text: Some 
narrative texts: 
a)Text 1:Mantu’s Little 
Elephant.  
b)Text 2: The Monkey 
and  the Crocodile 
 
• Vocabulary list: 
a)Text1:trunk,toss,  
glint, mischievous  
b)Text 2:.river bank 
• Pre activity: greeting, checking 
students’ condition and attendance 
• Main activity: 
• BKOF 
1) Students answer teacher’s question 
which are related to the materials 
orally. 
2) Students pay attention to the 
teacher’s explanation: 
• MOT 
Rubrics for 
assessing the 
writing test are 
based on ESL 
composition 
and profile 
proposed by 
Jacobs et al. 
(1981) from 
Weigle 
(2002:116) 
2x40 
minutes 
• SCAFFOLDIG: 
English for 
junior High 
School Grade 
VIII. 
• English in 
Focus:for Grade 
VIII Junior High 
School 
(SMP/MTs). 
• Contextual 
Teaching and 
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able to 
identify 
language 
features of 
the narrative 
text. 
 
 
• Students are 
able to use 
language 
features 
narrative text. 
 
• Students are 
able to write 
a narrative 
text. 
 
 
• Generic structure: 
 Orientation: it sets 
scene and introduces 
the participants and 
characters. 
 Complication: it is 
a series of 
complications or 
crisis points which 
arise in the story. 
 Resolution: the 
crisis is resolved, for 
better or for worse 
Activity 1: 
1) Students get a narrative text. 
2) Students read the text in pair and get 
meaning of the unfamiliar words 
based on the story. (task1) 
3) Students open the dictionary and 
discuss the appropriate meaning 
based on the context with their 
partners. 
4) Students write down their 
answer/meaning in the white board. 
5) Teacher with students discuss the 
meaning of the unfamiliar words 
based on the context which they have 
written in the white board. 
 
Activity 2: 
1) Students do an exercise (task 3) to 
practice using the Simple Past Tense 
of verbs to show events that 
happened in the past, in pair. 
2) Students change verb form to Past 
tense. 
3) Students  check their work 
4) Teacher and students discuss the 
question and check their answer. 
 
• JCOT 
Activity 3: 
1) Students make in group consist of 4 
or 5 students. 
2) Students gather ideas from the story. 
(task 4) 
3) Students change the verb forms in the 
bracket into simple past tense. 
Learning 
BAHASA 
INGGRIS 
Sekolah 
Menengah 
Pertama.. 
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4) Students find unfamiliar words, and 
find the meaning of the words. 
5) Students exchange their answer to 
their friends. 
6) Teacher and students discuss and 
check the students answer. 
7) Students edit and revise their work. 
8) Students submit their work to the 
teacher. 
 
Activity 4: 
1) Students make in group consist 4 or 5 
students. 
2) Students gather their ideas by 
observing the picture series of ‘Three 
Little Pig’ in task 5. 
3) Students share their ideas they get 
from observation to the picture 
series. 
4) Students make outlines. 
5) Students start writing their first 
drafts. 
6) Students reread and review their 
drafts. 
7) Students swap their draft to other 
groups and ask them to give some 
comment and suggestion. 
8) Teacher and students discuss the 
story based on the picture series. 
9) Students return the draft to their 
groups. 
10) Students edit the language use 
(grammar) of their drafts. 
11) Students write the final draft. 
12) Students submit their writing product 
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to the teacher. 
 
• ICOT 
Activity 5: 
1) Students get another exercise of 
writing narrative. (Task 6) 
2) Students write a  story of ‘Bawang 
Putih Bawang Merah’. 
3) Teacher asks students to do this 
exercise by individually in Task 6. 
4) Students gather their ideas by 
observing the picture series. 
5) Students make outlines. 
6) Students start writing their first 
drafts. 
7) Students reread and review their 
drafts. 
8) Students swap their draft to other 
friends and ask them to give some 
comments and suggestions. 
9) Teacher and students discuss the 
story based on the picture series. 
10) Students return the draft to their 
friends. 
11) Students edit the language use 
(grammar) of their drafts. 
12) Students write the final draft. 
13) Students submit their writing product 
to the teacher. 
 
• Post activity 
5) The teacher and students make 
reflection from the material given 
today. 
6) The teacher gives a summary from 
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today’s discussion. 
7) The teacher leads the closing prayer. 
8) The teacher says goodbye. 
Topic Indicators Learning Materials Learning Activities Assessment Time Sources 
Friendship • Students are 
able to get 
the meaning 
from 
unfamiliar 
words bades 
on the 
context of the 
text. 
 
 
• Students are 
able to use 
language 
features 
narrative text. 
 
 
• Students are 
able to write 
a narrative 
text. 
 
 
• Input text: Some 
narrative texts: 
a)Text 1: The Prince and 
His Best Friends. 
b)Text 2: Cinderella 
 
• Vocabulary list: 
a)Text1: trapped, urged, 
suspicious, sneaked. 
 b)Text 2: eligible, 
chime, hastily, slipper. 
 
• Generic structure: 
 Orientation: it sets 
scene and introduces 
the participants and 
characters. 
 Complication: it is 
a series of 
complications or 
crisis points which 
arise in the story. 
Resolution: the crisis is 
resolved, for better or for 
worse 
• Pre activity: greeting, checking 
students’ condition and attendance 
• Main activity: 
• BKOF 
1) Students answer teacher’s question 
which are related to the materials 
orally. 
2) Students pay attention to the teacher’s 
explanation. 
 
• MOT 
Activity 1: 
1) Students read the text (task 1) in pair 
and get meaning of the unfamiliar 
words based on the story.  
2) Students open the dictionary and 
discuss the appropriate meaning 
based on the context with their 
partners. 
3) Students write down their 
answer/meaning in the white board. 
4) Teacher with students discuss the 
meaning of the unfamiliar words 
based on the context which they have 
written in the white board. 
 
     Activity 2: 
1) Students do exercise in pair based on 
the text in Task 1. 
Rubrics for 
assessing the 
writing test are 
based on ESL 
composition 
and profile 
proposed by 
Jacobs et al. 
(1981) from 
Weigle 
(2002:116) 
2x40 
minutes 
• SCAFFOLDIG: 
English for 
junior High 
School Grade 
VIII. 
• English in 
Focus:for Grade 
VIII Junior High 
School 
(SMP/MTs). 
• Contextual 
Teaching and 
Learning 
BAHASA 
INGGRIS 
Sekolah 
Menengah 
Pertama. 
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2) Students discuss the text and asks 
them do the exercise. 
 
    Activity 3: 
1) Students read once more the story of 
‘The Prince and His Best friend’ in 
task 1 and do the exercise in task 3. 
2) Students discuss the question with 
their partner. 
3) Teacher asks students to swap their 
answer to other groups. 
4) Teacher and students discuss the 
answer of the question. 
5) Students submit their answer to the 
teacher. 
 
 
• JCOT 
Activity 4: 
1) Students make in group consist of 4 
or 5 students. 
2) Students read the story. (task 4) 
3) Students find unfamiliar words based 
on the text and write down on the 
white board. 
4) Students open the dictionary and 
discuss the appropriate meaning 
based on the context with their 
partners. 
5) Teacher with students discuss the 
meaning of the difficult words based 
on the context which they have 
written in the white board. 
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     Activity 5: 
1) Students retell the story of 
‘Cinderella’ in group. (task 5) 
2) Students gather ideas from the story 
‘Cinderella’. 
3) Students gather ideas by observing 
the picture series of ‘Cinderella’. 
4) Students share their ideas they get 
from observation to the picture 
series. 
5) Students make outlines. 
6) Students start writing their first 
drafts. 
7) Students reread and review their 
drafts. 
8) Students swap their draft to other 
groups and ask them to give some 
comment and suggestion. 
9) Teacher and students discuss their 
drafts based on the pictures and 
check the students answer in 
language use (grammar), content, 
mechanics, and text organize.  
10) Students return the draft to their 
groups. 
11) Students edit and revise their work. 
12) Students submit their work to the 
teacher. 
 
• ICOT 
Activity 6: 
1) Students gather ideas from the story 
‘King of The Jungle’. 
2) Students make outlines. 
3) Students start writing their first 
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drafts. 
4) Students reread and review their 
drafts. 
5) Students check once more their drafts 
based on the language use 
(grammar), content, mechanics, and 
text organize.  
6) Students submit their work to the 
teacher. 
 
• Post activity 
1) The teacher and students make 
reflection from the material given 
today. 
2) The teacher gives a summary from 
today’s discussion. 
3) The teacher leads the closing prayer. 
4) The teacher says goodbye to the 
students 
 
Topic Indicators Learning Materials Learning Activities Assessment Time Sources 
The Legend • Students are 
able to get 
the meaning 
from 
unfamiliar 
words bades 
on the 
context of the 
text. 
 
 
• Students are 
able to use 
• Input text: Some 
narrative texts: 
a)Text 1: The Legend of 
Queen of South Ocean. 
 
• Vocabulary list: 
a)Text1: wizard, curse, 
ulcer, noble.. 
• Generic structure: 
 Orientation: it sets 
scene and introduces 
• Pre activity: greeting, checking 
students’ condition and attendance 
• Main activity: 
• BKOF 
1) Students answer teacher’s question 
which are related to the materials 
orally. 
2) Students pay attention to the 
teacher’s explanation. 
 
• MOT 
Activity 1: 
Rubrics for 
assessing the 
writing test are 
based on ESL 
composition 
and profile 
proposed by 
Jacobs et al. 
(1981) from 
Weigle 
(2002:116) 
2x40 
minutes 
• SCAFFOLDIG: 
English for 
junior High 
School Grade 
VIII. 
• English in 
Focus:for Grade 
VIII Junior High 
School 
(SMP/MTs). 
• Contextual 
Teaching and 
Learning 
BAHASA 
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language 
features 
narrative text. 
 
 
• Students are 
able to write 
a narrative 
text. 
 
 
the participants and 
characters. 
 Complication: it is 
a series of 
complications or 
crisis points which 
arise in the story. 
Resolution: the crisis 
is resolved, for better 
or for worse 
1) Students read the text (task 1) in pair 
and get meaning of the unfamiliar 
words based on the story.  
2) Students open the dictionary and 
discuss the appropriate meaning 
based on the context with their 
partners. 
3) Students write down their 
answer/meaning in the white board. 
4) Teacher with students discuss the 
meaning of the unfamiliar words 
based on the context which they have 
written in the white board. 
 
Activity 2 : 
1) Students do exercise in pair based on 
the text in Task 1. 
2) Students discuss the text and asks 
them do the exercise. 
 
• JCOT 
Activity 3: 
1) Students gather their ideas by 
observing the picture series of 
‘Rapunzel’ in task 4, in group. 
2) Students share their ideas they get 
from observation to the picture 
series. 
3) Students make outlines. 
4) Students start writing their first 
drafts. 
5) Students reread and review their 
drafts. 
6) Students swap their draft to other 
groups and ask them to give some 
INGGRIS 
Sekolah 
Menengah 
Pertama. 
 
173 
 
comment and suggestion. 
7) Teacher and students discuss the 
story based on the picture series. 
8) Students return the draft to their 
groups. 
9) Students edit the language use 
(grammar) of their drafts. 
10) Students write the final draft. 
11) Students submit their writing product 
in front of the class. 
 
• ICOT 
Activity 4: 
1) Students retell the story of ‘The Old 
Woman and The Sparrow’ in group. 
2) Students share their ideas they get 
from of the story n make outlines. 
3) Students start writing their first 
drafts. 
4) Students reread and review their 
drafts. 
5) Students check once more their drafts 
based on the language use 
(grammar), content, mechanics, and 
text organize.  
6) Students submit their work to the 
teacher 
 
• Post activity 
1) The teacher and students make 
reflection from the material given 
today. 
2) The teacher gives a summary from 
today’s discussion. 
3) The teacher leads the closing prayer. 
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4) The teacher says goodbye. 
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(Computation) 
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Summarize of the Research 
 
 
 
No. 
EXPERIMENT CONTROL 
PRETEST POSTEST PRETEST POSTEST 
1 62,5 82,5 52,5 75,0 
2 55,0 90,0 52,5 70,0 
3 57,5 82,5 60,0 60,0 
4 67,5 87,5 55,0 65,0 
5 75,0 92,5 65,0 65,0 
6 50,0 90,0 42,5 50,0 
7 57,5 75,0 57,5 70,0 
8 67,5 85,0 60,0 70,0 
9 60,0 85,0 62,5 65,0 
10 55,0 80,0 65,0 60,0 
11 35,0 72,5 52,5 70,0 
12 70,0 87,5 72,5 70,0 
13 62,5 80,0 60,0 80,0 
14 47,5 75,0 65,0 85,0 
15 40,0 80,0 57,5 70,0 
16 55,0 87,5 47,5 70,0 
17 47,5 67,5 42,5 60,0 
18 57,5 80,0 65,0 65,0 
19 65,0 92,5 62,5 60,0 
20 50,0 77,5 60,0 65,0 
21 50,0 72,5 40,0 55,0 
22 60,0 92,5 62,5 70,0 
23 67,5 90,0 62,5 65,0 
24 60,0 92,5 52,5 60,0 
25 60,0 90,0 57,5 70,0 
26 60,0 80,0 65,0 75,0 
27 50,0 70,0 62,5 65,0 
28 55,0 70,0 62,0 60,0 
29 70,0 77,5 60,0 65,0 
30 62,5 87,5 65,0 65,0 
31 57,5 75,0 52,5 55,0 
32 62,5 80,0 60,0 65,0 
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DATA KATEGORISASI 
 
 
No. 
EXPERIMENT CONTROL 
PRETEST KTG POSTEST KTG PRETEST KTG POSTEST KTG 
1 62,5 Good 82,5 Very Good 52,5 Fair 75,0 Very Good 
2 55,0 Fair 90,0 Excellent 52,5 Fair 70,0 Good 
3 57,5 Fair 82,5 Very Good 60,0 Fair 60,0 Fair 
4 67,5 Good 87,5 Excellent 55,0 Fair 65,0 Good 
5 75,0 Very Good 92,5 Excellent 65,0 Good 65,0 Good 
6 50,0 Fair 90,0 Excellent 42,5 Poor 50,0 Fair 
7 57,5 Fair 75,0 Very Good 57,5 Fair 70,0 Good 
8 67,5 Good 85,0 Very Good 60,0 Fair 70,0 Good 
9 60,0 Fair 85,0 Very Good 62,5 Good 65,0 Good 
10 55,0 Fair 80,0 Very Good 65,0 Good 60,0 Fair 
11 35,0 Very Poor 72,5 Good 52,5 Fair 70,0 Good 
12 70,0 Good 87,5 Excellent 72,5 Good 70,0 Good 
13 62,5 Good 80,0 Very Good 60,0 Fair 80,0 Very Good 
14 47,5 Poor 75,0 Very Good 65,0 Good 85,0 Very Good 
15 40,0 Poor 80,0 Very Good 57,5 Fair 70,0 Good 
16 55,0 Fair 87,5 Excellent 47,5 Poor 70,0 Good 
17 47,5 Poor 67,5 Good 42,5 Poor 60,0 Fair 
18 57,5 Fair 80,0 Very Good 65,0 Good 65,0 Good 
19 65,0 Good 92,5 Excellent 62,5 Good 60,0 Fair 
20 50,0 Fair 77,5 Very Good 60,0 Fair 65,0 Good 
21 50,0 Fair 72,5 Good 40,0 Poor 55,0 Fair 
22 60,0 Fair 92,5 Excellent 62,5 Good 70,0 Good 
23 67,5 Good 90,0 Excellent 62,5 Good 65,0 Good 
24 60,0 Fair 92,5 Excellent 52,5 Fair 60,0 Fair 
25 60,0 Fair 90,0 Excellent 57,5 Fair 70,0 Good 
26 60,0 Fair 80,0 Very Good 65,0 Good 75,0 Very Good 
27 50,0 Fair 70,0 Good 62,5 Good 65,0 Good 
28 55,0 Fair 70,0 Good 62,0 Fair 60,0 Fair 
29 70,0 Good 77,5 Very Good 60,0 Fair 65,0 Good 
30 62,5 Good 87,5 Excellent 65,0 Good 65,0 Good 
31 57,5 Fair 75,0 Very Good 52,5 Fair 55,0 Fair 
32 62,5 Good 80,0 Very Good 60,0 Fair 65,0 Good 
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Descriptives 
 
 
 
 
 
 
 
 
 
 
 
 
Descriptives
58,1094 57,8906 1,31710 1,54367
55,4231 54,7423
60,7956 61,0390
58,4201 58,2118
60,0000 58,7500
55,512 76,254
7,45063 8,73234
40,00 35,00
72,50 75,00
32,50 40,00
10,00 11,25
-,847 -,517 ,414 ,414
,531 ,557 ,809 ,809
66,0938 82,1094 1,26472 1,31920
63,5143 79,4188
68,6732 84,7999
65,9375 82,2917
65,0000 81,2500
51,184 55,689
7,15433 7,46252
50,00 67,50
85,00 92,50
35,00 25,00
10,00 13,75
,294 -,219 ,414 ,414
,953 -1,042 ,809 ,809
Mean
Lower Bound
Upper Bound
95% Confidence
Interval for Mean
5% Trimmed Mean
Median
Variance
Std. Deviat ion
Minimum
Maximum
Range
Interquartile Range
Skewness
Kurtos is
Mean
Lower Bound
Upper Bound
95% Confidence
Interval for Mean
5% Trimmed Mean
Median
Variance
Std. Deviat ion
Minimum
Maximum
Range
Interquartile Range
Skewness
Kurtos is
PRETEST
POSTEST
CONTROL EXPERIMENT
GROUP
CONTROL EXPERIMENT
GROUP
Statist ic Std. Error
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Crosstabs 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
PRETEST * GROUP Crosstabulation
0 1 1
,0% 1,6% 1,6%
12 10 22
18,8% 15,6% 34,4%
16 17 33
25,0% 26,6% 51,6%
4 3 7
6,3% 4,7% 10,9%
0 1 1
,0% 1,6% 1,6%
32 32 64
50,0% 50,0% 100,0%
Count
% of Total
Count
% of Total
Count
% of Total
Count
% of Total
Count
% of Total
Count
% of Total
Very Good
Good
Fair
Poor
Very Poor
PRETEST
Total
CONTROL EXPERIMENT
GROUP
Total
POSTEST * GROUP Crosstabulation
0 12 12
,0% 18,8% 18,8%
4 15 19
6,3% 23,4% 29,7%
19 5 24
29,7% 7,8% 37,5%
9 0 9
14,1% ,0% 14,1%
32 32 64
50,0% 50,0% 100,0%
Count
% of Total
Count
% of Total
Count
% of Total
Count
% of Total
Count
% of Total
Excellent
Very Good
Good
Fair
POSTEST
Total
CONTROL EXPERIMENT
GROUP
Total
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Reliability Test 
1. Experimental Class 
a. Pretest  
 
 
b. Postest  
 
 
 
 
 
 
 
 
 
Descriptive Statistics
56,8750 9,97982 32
58,9063 8,49425 32
Rater1_Pre_Experiment
Rater2_Pre_Experiment
Mean Std. Deviat ion N
Correlations
1 ,786**
,000
32 32
,786** 1
,000
32 32
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Rater1_Pre_Experiment
Rater2_Pre_Experiment
Rater1_Pre_
Experiment
Rater2_Pre_
Experiment
Correlation is s ignificant at the 0.01 level (2-tailed).**. 
Descriptive Statistics
81,8750 6,56850 32
82,3438 8,70524 32
Rater1_Post_Experiment
Rater2_Post_Experiment
Mean Std. Deviat ion N
Correlations
1 ,908**
,000
32 32
,908** 1
,000
32 32
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Rater1_Post_Experiment
Rater2_Post_Experiment
Rater1_Post_
Experiment
Rater2_Post_
Experiment
Correlation is s ignificant at the 0.01 level (2-tailed).**. 
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2. Control Class 
a. Pretest  
 
 
 
 
b. Postest  
 
 
 
 
 
 
 
Descriptive Statistics
58,0938 8,75236 32
58,1250 6,80962 32
Rater1_Pre_Control
Rater2_Pre_Control
Mean Std. Deviat ion N
Correlations
1 ,831**
,000
32 32
,831** 1
,000
32 32
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Rater1_Pre_Control
Rater2_Pre_Control
Rater1_Pre_
Control
Rater2_Pre_
Control
Correlation is s ignificant at the 0.01 level (2-tailed).**. 
Descriptive Statistics
65,4688 7,96761 32
66,0938 7,15433 32
Rater1_Post_Control
Rater2_Post_Control
Mean Std. Deviat ion N
Correlations
1 ,698**
,000
32 32
,698** 1
,000
32 32
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Rater1_Post_Control
Rater2_Post_Control
Rater1_Post_
Control
Rater2_Post_
Control
Correlation is s ignificant at the 0.01 level (2-tai led).**. 
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Normality Test 
 
NPar Tests 
 
 
 
 
 
 
 
Descriptive Statistics
32 57,89063 8,732341 35,000 75,000PRETEST_EXPERIMENT
N Mean Std. Deviat ion Minimum Maximum
One-Sample Kolmogorov-Smirnov Test
32
57,89063
8,732341
,120
,080
-,120
,681
,743
N
Mean
Std. Deviation
Normal Parametersa,b
Absolute
Positive
Negative
Most Extreme
Differences
Kolmogorov-Smirnov Z
Asymp. Sig. (2-tailed)
PRETEST_
EXPERIMENT
Test distribution is Normal.a. 
Calculated from data.b. 
Descriptive Statistics
32 82,1094 7,46252 67,50 92,50POSTEST_EXPERIMENT
N Mean Std. Deviat ion Minimum Maximum
One-Sample Kolmogorov-Smirnov Test
32
82,1094
7,46252
,140
,111
-,140
,792
,558
N
Mean
Std. Deviation
Normal Parametersa,b
Absolute
Positive
Negative
Most Extreme
Differences
Kolmogorov-Smirnov Z
Asymp. Sig. (2-tailed)
POSTEST_
EXPERIMENT
Test distribution is Normal.a. 
Calculated from data.b. 
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NPar Tests 
 
 
 
 
 
 
 
 
 
 
Descriptive Statistics
32 58,1094 7,45063 40,00 72,50PRETEST_CONTROL
N Mean Std. Deviation Minimum Maximum
One-Sample Kolmogorov-Smirnov Test
32
58,1094
7,45063
,194
,146
-,194
1,097
,180
N
Mean
Std. Deviation
Normal Parametersa,b
Absolute
Positive
Negative
Most Extreme
Differences
Kolmogorov-Smirnov Z
Asymp. Sig. (2-tailed)
PRETEST_
CONTROL
Test distribution is Normal.a. 
Calculated from data.b. 
Descriptive Statistics
32 66,0938 7,15433 50,00 85,00POSTEST_CONTROL
N Mean Std. Deviation Minimum Maximum
One-Sample Kolmogorov-Smirnov Test
32
66,0938
7,15433
,168
,168
-,158
,948
,330
N
Mean
Std. Deviation
Normal Parametersa,b
Absolute
Positive
Negative
Most Extreme
Differences
Kolmogorov-Smirnov Z
Asymp. Sig. (2-tailed)
POSTEST_
CONTROL
Test distribution is Normal.a. 
Calculated from data.b. 
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Homogeneity Test 
 
 
Oneway 
 
 
 
Oneway 
 
 
 
 
Test of Homogenity 
 
 
  
 
 
 
 
 
 
 
 
 
 
Test of Homogeneity of Variances
PRETEST
2,073 1 62 ,155
Levene
Statistic df1 df2 Sig.
Test of Homogeneity of Variances
POSTEST
,340 1 62 ,562
Levene
Statistic df1 df2 Sig.
Levene's Test of Equa lity of Error Variancesa
Dependent  Variable: POSTEST
1,324 22 41 ,214
F df1 df2 Sig.
Tests the null hypothes is that the error variance o
the dependent variable is equal across groups.
Design: Intercept+GROUP+PRETESTa. 
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Analysis of Covariance 
 
 
 
 
 
 
 
 
 
 
 
 
 
Be tween-Subjects Factors
CONTROL 32
EXPERIMENT 32
1,00
2,00
GROUP
Value Label N
Descriptive Statistics
Dependent Variable: POSTEST
66,0938 7,15433 32
82,1094 7,46252 32
74,1016 10,85042 64
PRETESTGROUP
CONTROL
EXPERIMENT
Total
Mean Std. Deviation N
Tests of Betw een-Subjects Effects
Dependent  Variable: POSTEST
5223,956a 16 326,497 6,997 ,000
185726,406 1 185726,406 3980,214 ,000
2550,582 1 2550,582 54,660 ,000
1119,952 15 74,663 1,600 ,110
2193,134 47 46,662
358843,750 64
7417,090 63
Source
Correc ted Model
Intercept
GROUP
PRETEST
Error
Total
Correc ted Total
Type III Sum
of Squares df Mean Square F Sig.
R Squared = ,704 (Adjusted R Squared = ,604)a. 
Parameter Estimates
Dependent  Variable: POSTEST
92,500 6,831 13,541 ,000 78,758 106,242
-16,396 2,218 -7,393 ,000 -20,858 -11,935
0a . . . . .
Parameter
Intercept
[GROUP=1,00]
[GROUP=2,00]
B Std. Error t Sig. Lower Bound Upper Bound
95% Confidence Interval
This parameter is set to zero because it is redundant .a. 
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Means 
 
 
Test for Linearity 
 
 
 
 
 
Case Processing Summary
64 100,0% 0 ,0% 64 100,0%
64 100,0% 0 ,0% 64 100,0%
POSTEST  * GROUP
POSTEST  * PRETEST
N Percent N Percent N Percent
Included Excluded Total
Cases
Report
POSTEST
72,5000 1 .
67,5000 2 17,67767
55,0000 2 7,07107
70,8333 3 3,81881
77,5000 4 8,89757
66,0000 5 8,21584
78,5000 5 10,83974
74,6429 7 5,08850
76,8182 11 12,25209
60,0000 1 .
72,7778 9 9,79831
72,5000 7 12,16210
87,5000 3 2,50000
82,5000 2 7,07107
70,0000 1 .
92,5000 1 .
74,1016 64 10,85042
PRETEST
35,00
40,00
42,50
47,50
50,00
52,50
55,00
57,50
60,00
62,00
62,50
65,00
67,50
70,00
72,50
75,00
Total
Mean N Std. Deviation
ANOVA Table
2673,374 15 178,225 1,803 ,062
727,283 1 727,283 7,359 ,009
1946,091 14 139,007 1,407 ,187
4743,716 48 98,827
7417,090 63
(Combined)
Linearity
Deviation from Linearity
Between
Groups
Within Groups
Total
POSTEST * PRETEST
Sum of
Squares df Mean Square F Sig.
Measures of Association
,313 ,098 ,600 ,360POSTEST * PRETEST
R R Squared Eta Eta Squared
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Estimated Marginal Means 
 
 
 
Profile Plots 
1. Grand Mean
Dependent Variable: POSTEST
72,973 1,157 70,646 75,300
Mean Std. Error Lower Bound Upper Bound
95% Confidence Interval
2. GROUP
Dependent Variable: POSTEST
64,775 1,657 61,441 68,108
81,171 1,546 78,061 84,280
GROUP
CONTROL
EXPERIMENT
Mean Std. Error Lower Bound Upper Bound
95% Confidence Interval
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EXPERIMENTCONTROL
GROUP
82.00
80.00
78.00
76.00
74.00
72.00
70.00
68.00
66.00
64.00
Es
tim
at
ed
 M
ar
gi
na
l M
ea
ns
Estimated Marginal Means of POSTEST
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APPENDIX D 
(Sample of Pre-test and Post-test) 
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PRE –TEST 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Direction:  
Write a narrative text of  “ Malin Kundang” story based on your own words. Write at 
least 2 sentences in every picture or more, to start writing by considering the following 
clues to help you.  
1. Decide where the story is begun. 
2. Create some characters for good and bad side. 
3. Create the story conflict. 
4. Give the solution how the story is ended. 
5. Use some words below the picture if you get difficulties. 
 
            1.               2.                3.  
               live/village/poor/love                 tell/go/work/let/tears           sailed/harbor/rich/ 
                                                                                                                                 
                                                                                                             /heard/news/meet 
 
             4.               5.              6.  
                 Pretend/know/sad/go        left/harbor/storm/drown           change/stone/call/                            
                                                                                                     Batu Simalin Kundang 
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POST – TEST 
 
 
Direction:  
Write a narrative text of “Lake Toba” story based on your own words. Write at least 2 
sentences in every picture or more, to start writing by considering the following clues to 
help you.  
6. Decide where the story is begun. 
7. Create some characters for good and bad side. 
8. Create the story conflict. 
9. Give the solution how the story is ended. 
10. Use some words below the picture if you get difficulties. 
 
  1.                       2.                     3.         
Live/gardening/fishing      catch/fish/trap/beautiful/turn     love/propose/promise/    
                                                                                                   secret/disaster/marry     
                                     4.             5.  
               bring/lunch/hungry/cry/promise/           run up/hills/earthquake/rain/flood/become 
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APPENDIX E 
(Students’ Score) 
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1. Pre-test of Experimenta Class 
a). First Rater 
No Name C O V L M Total Score Final Score 
1. Aca Rahmawati 3 3 2 2 2 12 60 
2. Amelia Paramita Indah P 2 2 2 2 3 11 55 
3. Anisa Pratiwi 2 2 2 2 3 11 55 
4. Apriliana Destin Kurniati 3 3 3 2 3 14 70 
5. Aria Teguh Muhammad 3 4 3 2 3 15 75 
3. Bagas Pambudi 2 2 2 2 3 11 55 
7. Danu Tri Prasetyo 2 3 3 2 2 12 60 
8. Delvani Extana Putri 3 3 3 2 3 14 70 
9. Devi Sulistyo Mardhani 3 3 3 2 3 14 70 
10. Dian Nur Umi Ratna N 3 3 2 2 2 12 60 
11. Ervan Efendi 1 1 1 1 2 6 30 
12. Gita Firda Maulia 3 4 3 2 3 15 75 
13. Isna Dwiyanti 2 3 3 2 2 12 60 
14. Isnaini Wahyu Nafi 2 3 2 2 3 12 60 
15. Jodang Jaya Adi L 2 2 2 2 3 11 55 
16. Khairudin Nur Hidayat 2 3 2 2 2 11 55 
17. Lenggah Bayu Pangestu 2 2 2 2 1 9 45 
18. Lili Nuryanti 3 3 2 2 3 13 65 
19. Lisa Wardani 3 3 2 2 3 13 65 
20. Mozar Muda Gelombang 3 3 2 2 2 12 60 
21. Muhammad Ma’aruf 2 1 2 2 2 9 45 
22. Noro Agung Purbantoro 2 3 3 2 2 12 60 
23. Oca Lorensa 3 3 3 2 3 14 70 
24. Randy Supraba 2 2 3 2 2 11 55 
25. Ratih Nurmawati 2 3 3 2 2 12 60 
26. Riski Anton Prasetyo 2 3 3 2 2 12 60 
27. Rizka Kurniawati 2 2 2 2 2 10 50 
28. Rustianawati 2 3 2 2 2 11 55 
29. Syahrizal Rama A U 3 3 3 2 3 14 70 
30. Tri Mega Nur Utami 3 3 3 2 3 14 70 
31. Wanda Nurdiansah 3 3 2 2 2 12 60 
32. Yosi Rusmawati 3 3 2 2 3 13 65 
 
 
 
 
 
 
 
193 
 
1. Pre-test of Experimenta Class 
b). Second  Rater 
No Name C O V L M Total Score Final Score 
1. Aca Rahmawati 3 3 2 3 2 13 65 
2. Amelia Paramita Indah P 2 2 2 3 2 11 55 
3. Anisa Pratiwi 3 2 2 3 2 12 60 
4. Apriliana Destin Kurniati 2 3 3 3 2 13 65 
5. Aria Teguh Muhammad 3 3 3 3 3 15 75 
6. Bagas Pambudi 2 2 2 2 2 10 50 
7. Danu Tri Prasetyo 3 3 2 2 2 12 60 
8. Delvani Extana Putri 3 3 2 3 3 14 70 
9. Devi Sulistyo Mardhani 3 3 3 3 2 14 70 
10. Dian Nur Umi Ratna N 2 2 2 2 2 10 50 
11. Ervan Efendi 2 2 2 1 1 8 40 
12. Gita Firda Maulia 2 3 3 3 3 14 70 
13. Isna Dwiyanti 3 3 3 2 2 13 65 
14. Isnaini Wahyu Nafi 3 2 2 3 2 12 60 
15. Jodang Jaya Adi L 2 2 2 2 2 10 50 
16. Khairudin Nur Hidayat 3 3 2 2 2 12 60 
17. Lenggah Bayu Pangestu 2 2 2 2 2 10 50 
18. Lili Nuryanti 3 3 2 2 3 13 65 
19. Lisa Wardani 3 3 2 2 3 13 65 
20. Mozar Muda Gelombang 3 3 3 2 2 12 60 
21. Muhammad Ma’aruf 3 2 2 2 2 11 55 
22. Noro Agung Purbantoro 3 2 3 2 2 12 60 
23. Oca Lorensa 3 3 3 3 2 14 70 
24. Randy Supraba 2 2 3 2 2 11 55 
25. Ratih Nurmawati 2 2 3 3 2 12 60 
26. Riski Anton Prasetyo 2 2 3 2 2 12 60 
27. Rizka Kurniawati 2 2 2 2 2 10 50 
28. Rustianawati 2 2 3 2 2 11 55 
29. Syahrizal Rama A U 3 3 2 3 3 14 70 
30. Tri Mega Nur Utami 3 3 3 3 3 15 75 
31. Wanda Nurdiansah 3 3 3 2 3 13 65 
32. Yosi Rusmawati 2 2 3 3 2 60 60 
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2. Pre-test of Control Class 
a). First Rater 
No Name C O V L M Total Score Final Score 
1. Adhita Anggit Sasmito 2 2 2 2 2 10 50 
2. Adimas Cahya Bagaskara 2 3 2 2 2 11 55 
3. Alfira Yulistiantari N 3 3 2 2 2 13 60 
4. Andi Setiyawan 3 2 2 2 2 11 55 
5. Ayu Widyawati 3 2 3 2 3 13 65 
6. Bagas Tri Prabowo 2 2 2 2 1 9 45 
7. Cindy Wiyan Rahmawati 2 2 2 2 3 11 55 
8. Eka Meliya Anggraeni 3 2 3 2 2 12 60 
9. Elsha Nurmalasari 3 2 3 2 2 12 60 
10. Eryska Widiyani 4 3 3 2 2 14 70 
11. Fandy Arif M 2 2 2 2 2 10 50 
12. Firda Rifadlah 4 3 3 2 3 15 75 
13. Fredy Adi Pratama 2 2 3 3 2 12 60 
14. Hesti Nur Ahyani 3 3 3 2 2 13 65 
15. Hesti Rahayu 3 2 2 2 2 11 55 
16. Ilham Dwi Prihanto 2 2 2 1 2 9 45 
17. Irfana Naufa’ Alwana 2 2 1 1 2 8 40 
18. Khoiria Putri J 3 3 3 2 2 13 65 
19. Mawar Pugi Panca J 3 2 3 2 3 13 65 
20. Mega Ayu Lestari 2 2 2 1 1 7 35 
21. Muhammad Wahyu E 2 3 2 2 2 13 65 
22. Muttaqin Amar Ma’ruf 2 2 3 2 3 12 60 
23. Nofitasari 2 2 2 2 2 10 50 
24. Nusang Biko Kastowo 2 2 3 2 2 11 55 
25. Okta Mahendra 3 3 2 2 3 13 65 
26. Pamela Dewandaru 3 3 2 2 3 13 65 
27. Peby Ariyanto 3 2 3 3 2 13 65 
28. Roni Fitrianta 2 2 2 2 2 10 50 
29. Sigit Wahyu Setiawan 3 3 3 2 2 13 65 
30. Titis Setia Amanati 2 2 3 2 2 11 55 
31. Tri Susanti 3 3 2 2 2 12 60 
32. Wahyu Santoso 3 3 2 2 3 13 65 
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2. Pre-test of Control Class 
b). Second Rater 
No Name C O V L M Total Score Final Score 
1. Adhita Anggit Sasmito 2 2 3 2 2 11 55 
2. Adimas Cahya Bagaskara 2 2 2 2 2 10 50 
3. Alfira Yulistiantari N 3 2 3 2 2 12 60 
4. Andi Setiyawan 3 2 2 2 2 11 55 
5. Ayu Widyawati 3 2 3 2 3 13 65 
6. Bagas Tri Prabowo 2 1 2 2 1 8 40 
7. Cindy Wiyan Rahmawati 3 3 2 2 2 12 60 
8. Eka Meliya Anggraeni 3 3 2 2 2 12 60 
9. Elsha Nurmalasari 3 3 3 2 2 13 65 
10. Eryska Widiyani 3 2 3 2 2 12 60 
11. Fandy Arif M 3 2 2 2 2 11 55 
12. Firda Rifadlah 3 3 3 2 3 14 70 
13. Fredy Adi Pratama 3 2 2 3 2 12 60 
14. Hesti Nur Ahyani 3 2 3 2 3 13 65 
15. Hesti Rahayu 3 3 2 2 2 12 60 
16. Ilham Dwi Prihanto 2 2 2 2 2 10 50 
17. Irfana Naufa’ Alwana 2 2 1 2 2 9 45 
18. Khoiria Putri J 3 3 3 2 2 13 65 
19. Mawar Pugi Panca J 3 2 2 2 3 12 60 
20. Mega Ayu Lestari 2 2 3 2 2 11 55 
21. Muhammad Wahyu E 2 2 2 1 2 9 45 
22. Muttaqin Amar Ma’ruf 2 3 3 2 2 12 60 
23. Nofitasari 3 2 3 2 3 13 65 
24. Nusang Biko Kastowo 3 2 2 2 2 11 55 
25. Okta Mahendra 2 3 3 2 2 12 60 
26. Pamela Dewandaru 3 3 2 2 3 13 65 
27. Peby Ariyanto 2 2 3 3 2 12 60 
28. Roni Fitrianta 3 2 3 2 2 12 60 
29. Sigit Wahyu Setiawan 3 3 2 2 2 12 60 
30. Titis Setia Amanati 3 2 3 2 3 13 65 
31. Tri Susanti 2 2 2 2 2 10 50 
32. Wahyu Santoso 3 2 3 2 2 12 60 
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1. Post-test of Experimental Class 
a). First Rater 
No Name C O V L M Total Score Final Score 
1. Aca Rahmawati 4 4 3 3 4 17 85 
2. Amelia Paramita Indah P 4 4 3 3 4 18 90 
3. Anisa Pratiwi 3 3 3 3 4 16 80 
4. Apriliana Destin Kurniati 4 4 3 3 3 17 85 
5. Aria Teguh Muhammad 4 4 3 3 4 18 90 
6. Bagas Pambudi 4 4 4 3 3 18 90 
7. Danu Tri Prasetyo 4 2 3 3 3 15 75 
8. Delvani Extana Putri 3 3 4 3 4 17 85 
9. Devi Sulistyo Mardhani 4 3 3 3 4 17 85 
10. Dian Nur Umi Ratna N 3 4 3 3 3 16 80 
11. Ervan Efendi 3 3 2 3 4 15 75 
12. Gita Firda Maulia 3 4 3 3 4 17 85 
13. Isna Dwiyanti 4 4 3 2 3 16 80 
14. Isnaini Wahyu Nafi 3 3 3 3 3 15 75 
15. Jodang Jaya Adi L 4 3 3 3 3 16 80 
16. Khairudin Nur Hidayat 4 3 3 3 4 17 85 
17. Lenggah Bayu Pangestu 3 2 3 2 3 13 65 
18. Lili Nuryanti 3 3 3 3 4 16 80 
19. Lisa Wardani 4 4 3 3 4 18 90 
20. Mozar Muda Gelombang 3 4 3 3 3 16 80 
21. Muhammad Ma’aruf 3 3 3 3 3 15 75 
22. Noro Agung Purbantoro 4 4 3 3 4 18 90 
23. Oca Lorensa 4 4 3 3 4 18 90 
24. Randy Supraba 4 3 4 3 4 18 90 
25. Ratih Nurmawati 4 4 3 3 4 18 90 
26. Riski Anton Prasetyo 3 3 4 3 3 16 80 
27. Rizka Kurniawati 3 2 3 3 3 14 70 
28. Rustianawati 3 3 3 3 3 15 75 
29. Syahrizal Rama A U 3 3 4 3 3 16 80 
30. Tri Mega Nur Utami 4 3 3 3 4 17 85 
31. Wanda Nurdiansah 3 3 3 3 3 15 75 
32. Yosi Rusmawati 3 3 3 3 4 16 80 
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1. Post-test of Experimenta Class 
b). Second Rater 
No Name C O V L M Total Score Final Score 
1. Aca Rahmawati 3 3 3 3 4 16 80 
2. Amelia Paramita Indah P 4 4 4 3 3 18 90 
3. Anisa Pratiwi 4 3 3 4 4 17 85 
4. Apriliana Destin Kurniati 3 4 4 4 3 18 90 
5. Aria Teguh Muhammad 4 4 4 3 4 19 95 
6. Bagas Pambudi 4 3 4 3 4 18 90 
7. Danu Tri Prasetyo 4 3 3 2 3 15 75 
8. Delvani Extana Putri 4 4 3 4 3 17 85 
9. Devi Sulistyo Mardhani 4 3 4 4 3 17 85 
10. Dian Nur Umi Ratna N 3 3 4 3 3 16 80 
11. Ervan Efendi 4 2 3 3 2 14 70 
12. Gita Firda Maulia 3 3 4 4 4 18 90 
13. Isna Dwiyanti 4 3 3 3 3 16 80 
14. Isnaini Wahyu Nafi 3 3 3 3 3 15 75 
15. Jodang Jaya Adi L 4 3 3 3 3 16 80 
16. Khairudin Nur Hidayat 4 3 4 3 4 18 90 
17. Lenggah Bayu Pangestu 3 3 3 2 3 14 70 
18. Lili Nuryanti 3 3 3 3 4 16 80 
19. Lisa Wardani 4 4 4 3 4 19 95 
20. Mozar Muda Gelombang 4 3 3 2 3 15 75 
21. Muhammad Ma’aruf 3 2 3 3 3 14 70 
22. Noro Agung Purbantoro 4 4 4 3 4 19 95 
23. Oca Lorensa 4 4 3 4 3 18 90 
24. Randy Supraba 4 4 3 4 4 19 95 
25. Ratih Nurmawati 4 4 4 3 3 18 90 
26. Riski Anton Prasetyo 4 3 3 3 3 16 80 
27. Rizka Kurniawati 3 3 3 3 2 14 70 
28. Rustianawati 3 2 3 2 3 13 65 
29. Syahrizal Rama A U 3 3 3 3 3 15 75 
30. Tri Mega Nur Utami 3 3 4 4 4 18 90 
31. Wanda Nurdiansah 3 3 3 3 3 15 75 
32. Yosi Rusmawati 3 3 4 3 3 16 80 
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2. Pre-test of Control Class 
a). First Rater 
No Name C O V L M Total Score Final Score 
1. Adhita Anggit Sasmito 3 3 3 2 3 14 70 
2. Adimas Cahya Bagaskara 2 3 3 3 2 13 65 
3. Alfira Yulistiantari N 2 3 3 2 2 12 60 
4. Andi Setiyawan 3 3 2 3 3 14 70 
5. Ayu Widyawati 2 2 2 2 3 11 55 
6. Bagas Tri Prabowo 2 2 2 2 2 10 50 
7. Cindy Wiyan Rahmawati 3 3 2 2 3 13 65 
8. Eka Meliya Anggraeni 2 2 2 2 3 11 55 
9. Elsha Nurmalasari 3 2 2 2 3 12 60 
10. Eryska Widiyani 3 3 3 2 3 14 70 
11. Fandy Arif M 3 3 3 3 3 15 75 
12. Firda Rifadlah 3 3 4 3 3 16 80 
13. Fredy Adi Pratama 4 3 3 3 4 17 85 
14. Hesti Nur Ahyani 4 3 3 3 3 16 80 
15. Hesti Rahayu 2 3 3 3 3 14 70 
16. Ilham Dwi Prihanto 3 3 2 2 3 13 65 
17. Irfana Naufa’ Alwana 3 3 2 2 3 13 65 
18. Khoiria Putri J 3 2 3 3 3 14 70 
19. Mawar Pugi Panca J 3 3 3 2 3 14 70 
20. Mega Ayu Lestari 3 2 2 3 3 13 65 
21. Muhammad Wahyu E 2 2 2 2 2 10 50 
22. Muttaqin Amar Ma’ruf 3 3 2 2 3 13 65 
23. Nofitasari 3 3 3 2 2 13 65 
24. Nusang Biko Kastowo 2 3 2 3 3 13 65 
25. Okta Mahendra 3 3 2 2 3 13 65 
26. Pamela Dewandaru 3 3 3 2 3 14 70 
27. Peby Ariyanto 3 2 3 2 3 13 65 
28. Roni Fitrianta 2 3 2 3 3 13 65 
29. Sigit Wahyu Setiawan 2 2 2 3 4 13 65 
30. Titis Setia Amanati 3 2 2 3 3 13 65 
31. Tri Susanti 2 3 2 2 2 11 55 
32. Wahyu Santoso 3 3 2 2  12 60 
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2. Post-test of Control Class 
b). Second Rater 
No Name C O V L M Total Score Final Score 
1. Adhita Anggit Sasmito 3 3 3 3 3 15 75 
2. Adimas Cahya Bagaskara 3 3 2 3 3 14 70 
3. Alfira Yulistiantari N 3 2 2 3 2 12 60 
4. Andi Setiyawan 2 2 3 3 3 13 65 
5. Ayu Widyawati 2 3 3 2 3 13 65 
6. Bagas Tri Prabowo 2 2 2 2 2 10 50 
7. Cindy Wiyan Rahmawati 3 2 3 3 3 14 70 
8. Eka Meliya Anggraeni 3 3 2 3 3 14 70 
9. Elsha Nurmalasari 3 2 2 3 3 13 65 
10. Eryska Widiyani 3 2 2 2 3 12 60 
11. Fandy Arif M 3 3 3 3 2 14 70 
12. Firda Rifadlah 3 3 2 3 3 14 70 
13. Fredy Adi Pratama 3 3 3 4 3 16 80 
14. Hesti Nur Ahyani 3 4 3 4 3 17 85 
15. Hesti Rahayu 3 3 2 3 3 14 70 
16. Ilham Dwi Prihanto 3 3 4 3 3 14 70 
17. Irfana Naufa’ Alwana 2 2 2 3 3 12 60 
18. Khoiria Putri J 3 3 3 2 2 13 65 
19. Mawar Pugi Panca J 2 2 2 3 3 12 60 
20. Mega Ayu Lestari 3 2 2 3 3 13 65 
21. Muhammad Wahyu E 3 2 3 2 1 11 55 
22. Muttaqin Amar Ma’ruf 3 3 2 3 3 14 70 
23. Nofitasari 3 2 2 3 3 13 65 
24. Nusang Biko Kastowo 2 2 2 3 3 12 60 
25. Okta Mahendra 3 3 3 3 2 14 70 
26. Pamela Dewandaru 3 3 3 3 2 15 75 
27. Peby Ariyanto 3 2 2 3 3 13 65 
28. Roni Fitrianta 2 2 4 2 2 12 60 
29. Sigit Wahyu Setiawan 2 2 4 2 3 13 65 
30. Titis Setia Amanati 3 2 2 3 3 13 65 
31. Tri Susanti 3 1 3 2 2 11 55 
32. Wahyu Santoso 3 2 3 2 3 13 65 
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APPENDIX F 
(Sample of Students’ Work) 
N ot'<'lo. : '(os.i ~s \'<\0.~-\-\ 
~0 :?>~ 
'feA 0.£. : v \\\ 0 
Of\te \X~Of\ (}. -\\me. I *'ife \Ne.~ ().. \'00.(\~ -\,Qbo. . 'rte. \W~ '"' ~ su~o.-\m . \\e. \Nt)~ 0.'2. 
~'deJ'.\f\£1 Ol\~ \1s.h\f'~ . u_ ~ , ~ 
Of\t <k~ ~e_ W.f'lt -\:o Bs.\\\('.<j 1 Su t\~ \~ fnen::. \t-'0..~ o. Vh~ o.f\~ ""e \, ~e. tc\tch \l\O: r1s 1 
'o~J.\- ~ ~~~ v~ \\\m~e.. \\t \ ~de -\m~d , en~ ~o.\ f\s.~ B4co.u~""\. Su6~\~ ~ ~s~ c~ ,~c; 'oeo.'J.\\fV.\ ljlr\ . ~6 1 ef\~ ~~ or-.k- \()\le.. Md ~e \ ?ro%~c9 
'bw.u~~\ ~\n . S~e ~ sec:~\ I 'ou.\ ~e_ \t\ove. -to \{o~\'se~ ~\ ~\h\~ \\0-«"".\-t \'n.e ~ fact -\n ~\s SOf\. 
\t- ~ M~m~ Wo~J\~ ~~e 'o\~ cl\so..s\-etell. BNi he. ~rn((\he , O.t\d ~e_\j t<\o.rncl , l).f\~ ~ c~i'. ~\s so(\. 
Ol\e. dO-.~ h\ £ ro..-\he.r \J~ 'N>."~~ I (}.l\~ D\~e_t~~ "\s SOt\ fe>l ~ nee. Ws S61\ broug'nt 
r\'u for \\).t\C~ H ~ 'Y-o.~ ''ou\ 'r\1~ ~er ~d ~\\(\~ o. \ol\~ \\l'<'.e . ?c,ii'!t \l\ -\1~ \\is &or. fe!urf\'Y kl1\e.., ~e. d,\re.c\e1re.,~{1('(\0.t\J Ol\d Mn·~t{, ~t ~W ~c;. J\\\J t1s~ · \-\\'::1 SOV\ ~~~ ().\\~ \u~ ~~tv ru\\<;. , tl\oV.~~ 
~\ '('{'()\'f\et\t · ro.\~ ~~e \1~ \\}.~unnf\tU fi\~~ 'n~~ f\o~d 1 ef\d beco.rt'te. \o.\:e -\o'oo.. 
c 5 c J 
0 3 0 J 
v .... v y ~ 
l '?> I !, \._.. 
rt\ 1 /! /~ 7 i\ ; "I -..) 
201
\--\a\'Y\q : R\.\ ~\l\ a Nl.wa~t 
\\~l.os Vl(( D 
\'\0 ~ 8j 
Once <.tpon a bfl?e J there ltrr~tf a ljoctn_3 I he ~hen 8 Qrd piiPr/ ' 
one cfqy ' hp whtte ftsheq tn the nver . He cau9hf frs1, by fmp J;r ihqf ~eqql:tftt/. 
Hfl flthro Wtfh heaulr(qf_ and nDt iCfrned. fis,; f)u:,{ fttrned becomfl beqqttftd 91:-t. 
Onp dog' ;,~ [~~ 6ectcdtfTJf g~ov~tC/ h~ fore heautrfuf grri. _Hr (JrDPOJef! 
h eqc/ttftll gtrl {;Ira{. He [JrcmtSPC( wtil tn arr '( wtfh b ea atrtu r g ,,..., . 
wh(Jn f he I'rolfQ J'b_n {lfh I l hen fbr Cqmp df f'OJfef', 
Je.-en ywr loter fOr; Tab a\ krf,e4df ht[J, 
d 0 MOJ'tr trenf: ~rtn~ (unch ~~'(oba, bf./t Ja'YJO.f{r /Jo(;- ftJCqh. .. One o.y r (lq v v>"-J . .,,., 
rc.bfl hacl w-artr"Q loll!) tone , he hLt"ffnl. 
<ev-en. fV J oS fO I 
b v-1 Cfnll .r. ' c/ o {:qrtJ(Jt{r pas-f /o c4 rnP· 7i a,h~/1 v/ amoStr c:rn J~Mfl.f'tr- cr~~. 
Elldr ToFJa bro/:lke/J prornrre, ratl?fJSf,- I ~e. _IYJI.S_n Orc/''lr ;:; ltf htllt 
becqU H: for ('Orne e ~rth1qo~<e, t?Jrh 6erorne flooc/ ... 
t 3 /'\ 2 ~. 
D 3 ..... ,. .. r-, I ', .....:..) 
\) 3 \._ .• 
L 3 v (:' 
j'/'i s i n ~·. /,.. 
!I, 
' 
,,, 
'-J ~' 
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c 
0 
v 
L 
VV1 
N'lma ~ Cb a. h,~a 
NO', B-~ 
\( lS 't \1\H 0 
4 ; 
LJ 
; 
) ) 
3 
4 
1\ L ,, 
Ooe tlftl1 <1 trrne , .lhoQ _lr\.IQ:{ :"" ;o1~ bey named Toba. He_ "'".~,a13"'~. After 1/Jq~ !Q 1ho 5ar~, he ~ 1n thQ nv~r to j1shr~. Toba ll'Lali!l lra~ecl 
lo Jrs\n'3 · A lrn.9tlme' he 3ot ' frsh ~ 1he frs~ kCltid Wr~c:i':l aglr/ Wr~ teautifttl. Aftpr khan, l:h~ i lt>voJ eacft Ol\tlr. ita pa~ fu dfr!J }0' 
akQ k>ha 
~ho grrf • ~ fnarrred ond h!J?d ~ harry . Toba promisocf to w~e lq:ul!! 
8
@(; 
iletnolrrh <lh1 r -"e cret <t/. If "tct>q \;rok Q a fCOIVlife , h ~ W9:!\(( !]l!t. df~ter, 
A l~ Ume 190) th?J hfict a S'aJ . ~ .len naMQd '('ilrurr '~ ~ d~, ~OJ\r I.Uls ifd~ 1:3 hrs ~ to ~'a lunch fct hit f'q(~r­
'ltut I fal'llQ\rr Itt f\lfll a lunth (q ~Ts fil\h~r. ~t ne ate Hw luo:h. Af\r~, t nan' hi\ fal.\]g, 1/Jas ;vgt;J ilfBIIJ lvttn ..1'-amosrr. Aft{ S:q~ICSir 
tnQ:t. ~dd'oitJ 1 ha~\'WOd eJrth!JtlakQ . ~IYlostr crdrrocl hr
1 
h10fhor 
i:o tun up Tn tho htlk Afler tloon 1 Was ravn1r:g end h"t'RorQ:~ {led S'o ~hal' -1-hQ Villilr)tl ~alvlg ~O:tfttl <Jnd tnan,Q ~:;lev~ To bo ,, . 
\ 4 
I () ,, "-'-~ 
I l 
-
' -./ 
L 
> 
/1 
;;.f 
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I 1(.\I'C"oq , (... UI.A V'-''-I'"'U'll 
No : lc:J 
Ke\Ci\f : vmo Once upon C\ -t)m e ":.nl2tt l'tv~d '1ounJ01t!n , Mmed To b ct • He lived 
l:.ne ~tlrdeninj. 
Ore dC~.y 1 \ie VJCls ~'sn·,oq 111 a nver e1rd cau,qh'" -f\.s\1 -trom ni.s tr~\?~d · S u4d enl~ 
t1 ~\s\1 turneJ became a 'oeaut.itu\ woinao. '1-l.c Wtls \ovec\ 1:/'1 {I t.ertllt'tful WO!'i'ltln and ~raposed er · 
~~.\x\ we.re ~rMn\~d cmd ~~ee~ ~he secretQ-:1 c;t \\~,e her . \~ '<le bro~e ., so would h~ppen . 
dt~C\stered. A-c orce t'n~~ ~ct merri&! . ~f-ter ol;;'n~b -t.\-tey \,ad tt .son ., nctrned Samo.s1r. 
When Stlmos\r ·'oou~'li II \unc\1 fa'" hts ftlther "bu.l:. n€ ~ the .\un:'n. His t'*her 
Were very ao~r~ .,'oec~use ~;,\,e \unc'n t1\roo1 eated S~o.slr . He was cryinj arid 'n1.s father ~sl(ed "" You're t'l . ~ \sh son '" · 
. So Satoos\r· wer~ \l.lt\1~~ u~ -tt> a. ~1\\.s • S uJoen11 'n~~e\1 tt ~rtn4 uaKe aM '~tl\~. ~.vent.ua\1' h~t~eo ~loa! and made. a Vll\~ becam"t a \..t¥e . l"'\(e was nt:tmecl 
\-~\(e. \o~~ C\OA tne Middle -there w~s c::tn \ s\~n" ~ etrrte:l S'1rnos·1 r . 
c 4 (' l./ 
(> 4 0 ..._; 
v ~ v L-! 
l ) L ? 0 
I'll ~ ML/ 
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,, ,, 
lo.~e \o\,a 
G t.; J.\ \'·I ' " uov<"'a \{'C\\1 1\h{\!Qd '\o'ba. \-\e ~s \\~e ft~httl9 nee \)~Ofl a '\\file 1 • 1)''~H? \vea \A <r :...; 
o.n A \W. 'roo :\ob ctll> fos ~': . 
o,~' ch.~ 1 \o'ba \}JQ'\Q f{~~\ng £_\\\d C.C\u~\1~ -t\IQ ps\l. 'qJ 1-\apQc\ • ~n I-~ ~ott\"~ 
f1~'n. wac; ,(ur\oJs,rb~Ct\,0S<2.. -~\IQ psh ~0S~~e . -roloo. ~~\)t'1<;~<:\ u.i~\t -\\,~ fi~h .. '\~~'1 · 
\'nQ ~lS"' ~(ft~ ~ n 9on'-\: {)\Q rnQ . ,_, \-o\Jo. ~\i\ ~ .'' ~e~. ~ do~ 1 -t C\W \¥)V. '1 • {'nQ f15h ~~ J; 
"'"\'ron~ ~ , \~cC\v~e ~v \)Q\\\JQ(\ ~Q . ,, 10\x\ Sol~ ; ·' vJrc.\ \S l.fj)Jr: r-ame •" ~ 'ne F\s \'\ : '' 
\ \ t I .\ \ , \ · j. \\ ·. '1 1- ao'(1 -t hove na. n~e . " \ o\:a ~\ c\ : 1 C\O ~ tve '-JOU rlOYn e . '' . 1" n~ t" s n SO,\~ . : ~QS · • 
1oro smc\ ; \\ ruow I \jOU ()C{'~Q /\J((l(\ 1~ 'T\~n I ~\rc, \t;t(IQc\ oecome 'C\ k~itt~v\ co'r\. 
"1obo. WCI~ \J~r~ ~vr0'1~ec\. \O'oa?~. we'e tcAJI20 b~ ~Nl. o.~6 ~\()C\ wefQ \oveJ bn \oba. £0, 
1'ne~ d.ec\dQd fv\ rn~>-n,~c.\·a'1\6.N\ru'G\S'f fer rnlde sc.~'e.'t ~rc~,~~ · 
_ Ar't~s -*~a:\ , ''"~':J ~<\d san named <;dmo ~~ 1 . 0\'\.rt d.a~ , Sarooq,\( 'Drou<J~i:. 
O. ~uoc\-1 fo- his fO.*hQ.f . '\Oro Wd~ VQr~ hul~Tij ~~-t sa~o)\\ ~~-t t.o.Y\Q .1~~\1, ~o'oa 
<;eatc'ned <;;nttmsir . \u\Jo W<1S \)er~ angn0 . CAt~~\, ~Qe-\: ~o_xno<;\' . <'fcto dn~r~ wtt\n ~n-'0~1r. £a~\t wa~ tr y1n9 .. ~<\0'oo, w~c; \Je'\:3 C\n<j~Y Olflo bro~e o Scere~ froml~~d. 
t~~~ , <;;a. ~O<l\\ ~ vn it~ -to ~(\\s. o.na \!awe~c\ \,I~ ea\-tbL\uo.~~ t ~Q(\\l'J to-'.<" , 1rte~· 1 ~\10-+ -\)\ace ~e~\~ LC\~e.e , · · 
1 ~ q ( 
4 
/l 3 0 '<.,_ .... 
4 ', j \} '.; I 
L ~ 3 
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tvarn~ ~ Aca Rqh mahwaH 
\Jo = OJ 
Kl~ ~VIII P 
\\ La \<e \ooo" 
Once upon a tHYle, t~er:~ wa~ livea 1n north Sumabro) 
tHe did socne~ qardef\it19 aM fisY>iP9 fCO his da1Iy lije. 
S d Dne da9' l-Ie tshin_J , He ~h~ o. b1<3 golden psh 1n h1s kllp ~den!~, thts f'~ turned Inf-o ~ beavl:ifvl pri{Jcess he~ loved ~ o~r, o(t;j prvposea her w be h1s wife. f'Sh narnect Hlfl1h. 
f'itnah Ci1 ~ave prorrn.sl9~ -row, 1n or-der t-I-nt no said 
to Ch ilcL ~he ba id ~· w h91 Vu;we ltJ prt>m rse no~ lu bell an~ ont" 
Qbo\1r \:he ~ecret:-- l-ha\- l \.ODS. Cffftee a fJ.th , ocher W\ie 
(,. nere would lo,;;. a hug~ c;~bS 1:-er ". -ro 00 am rnu1an rnarr~ . 
the 9 had a ch tl a name:;f ~ ll fV1 o .sir. 
One clay , hi~ ja~her wa~ ver~ hvnqr~. Hg pthtr 
0~ J<ect 1-o bvvgh~ o j tuncJ, . HI> fal:her wa 1 fea ver )Dr> . hHs farner 1..11°$ \Je'"'j an~~ a~ he ,..q"''he cmgr~ "-lw., 'J 
SarnoSi r 1 <;afYlfJ~~ Q-~. H1s JMI->er-"~er~ arqr ~ etnot H1s _f.!rher-
<;o.lcJ /:;O !£/(YIO SJr • l·hs P,_~her 0ici '" prtr!Giple ~OI)0,jl51-> Chlld .'' 
Sa (Y) 0 sir \"MP uy QC ~(,,.,,.,!!?of hIlls , o no! hap psnq earth q va ke 
wa~ ra·rr hapf~f7d f!vccJ, and ~ Vllage become 1 ake-fe-hcc 
' L / 
-- _., 
\.) ' .-:' 
v· : .3 
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~\1)0! jO&,l'j .Jl'f" (lc.\, L 
"\0'· \ s 
kekt.> ,. Vi)I.V 
0~~--- ~-o o tiY'fl-e > lh~~ \\-vc.d a .;ann"''' nomed 
\abo· One: chj J \--,-e ~ \ooke_tl 501 VJOl'\"0 \tl 50'rdet>· ih~nJ 
lobo 5•S\, l~ J-tSh m Lokc: :\ . 
"G fJJ€ j-tS h. then J to~ ';' ~ the: 30rJcn J when 
\\e ~c,.~boc.k ~o horncJ .there 'i5'< fOtJd W\ -'ob\e · Th~Vl .lhe.rc. 
~ 5• s h lut'ho~ to ~Cbtv)"c: b~ ao6•su\ .9' r \. \he. y one a no <.her 
\()vc= · 'Tkn 1 \ -
J ooo t'ropos~ .Sc::ko1"· '"Toba s\,00\d prbf'Jltk bo sekor 
not to ho\'ll,\ta~c ~h~ c.h.ldryn u h=A5•S 5•~h d·n \1 ,, .1hat ~~J o 
v' .c_ , ~·-·" : - ,· [·'•~,---- -'· ., 
.SeGre-tl \5 io ~~~~J'W\l\'·~'- happ<="n th~ 1,,~r~~6c:-r· 
\'hGh (h~ ~'('~· -
A GW ~ \a~~r, ~ son ~-~- ~oucl $or ~he:: _so6her . 
.5 J i::x-o~'b \.-.-'1 
\he. s.ot~f' ~'" "~1j h.,"E~ ~u~c f.he Son l4£~ ~ sood· 
tt-~\~r· the: sa~ her broke ~he Soo. lk Son .,-c~. The sa6bcr 
* b~~\c the.. f>\0Mt5C· 
c 
rJ 
v 
l 
\"\ 
ThenJ ~he:: ~n ~~-.\to rut'\ up:v h,Jls. Th-en hopfCn"''£'eor~h1llake 
at\c! \,'$ ro,n· Then bp~rrt~ slood_. ~~e ulo\.cc: Tobo(? 
.q y \.._ 
3 0 J ~ 
v ') ~ 
' 
3 L / ._::, 
t\IJ ') _s 
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/~1 ~ thc~trt0il' ('Jur (-{,-d(2_;Jaf. 
0anor g 10 
Vela~ ~ vm D 
Cne- uron a t-~f)le, t\iere /;ved a JOU~'~9 tnon named Tobo. One dry 
he WO> fi5.nrn9 i" +-he r;ver ~ [t·tiO.f!J he 9oV 0 b;;ter flc;.h, Clnd 
+he fi~h fur nat become +~ bGau-1-.'fU[ 9,-r/, They · uPre lcved U's. · · 
oflDI/ttr ·, fh:!J /J1&4e _ /)rtJMt'-Se $ ec;re+., · 
WAen Tria l;drefused protnr'?e 1 wo~ld Whapfen~cr d·sosfered. 
Tolxt was o.wee. abou~ fhaf prc1lii'>.e,, (inttlly +hey are P'larrre£1, 
'I , I 0 y eo.rs I Q._f er , ~ ~ 
,.- I ""-t~ -"' d •F 0 { o1xr ·t-(jfttfi!E_ the ~on : name ~om os.!'r • '11e dC!!J SxJmo?i'' 
brou.9A+ .-Me lunch) bu+ fhe hrncl, fell in 1-he- sfr~e+, fobo wos Otl'Jf_9 
~o S:tmt?str, becau$.e h(S lund! fel/t. - 1 ·.,- • ' •• • 
" h~"'" Samcf:tr'"' '~ r!J 1n9 , lobo Ia II£. +o 'ioPIOfoi'r; fAoJ '' you are f ;,11 
~on .. t; 
.. 
-Sudden~. Aoppened eafth quok, retrn , flood. P~nall~ lPctme 'l alte Tota.1' 
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01\tE' \.\WY' Q .\;\tYlQ \n ·North · S.~rmtr~\' th9tE' liwrl a ~ou~ f'Y'an 1 ~lYirrl Tc k:1 . 
\-\e wo} · ~o\::deh~\ c1Y"lo\ h.Q _ \'\cp~ fisn\~ · S'<IE'f3 cloy h~ 5C1rdQ~ h\r 0ov-den aY'd ever~ cfo.3 
\1 Q {1'S \1 I €(\ h' ~he 'oro t 'r · 
. C\e c\cl~ ,tr'bo f!S.hlW 111 the ~oth -~e C'Otl8ht -th~qpfci·_(J().fith,·:\uckim!B 
t\''IQ t'Sh turf\Pc\ -t~ 'oeto~ j<Jttn~ t..:rovH·f\1\ jHI· \ 1ner1 1 \obt:l boOlljtt· thP {l!h to +\~p \1\'i hous(?. Att~trat ~~~ ~our>~ bPau'-:iFul ~,,\ ~th?n:·\ 1~or tO t\<>C!n i.:hP nOV)€'. 
lo~\ove~ {he ~cun5 b~out-thl\ ~irl ·lren -thP~ tomaf:e/ove. 
A{fcf.r ~ rrrn~n )~~~~ ?fOj)C'~f'cl Y\elati .{hPn c\te ~ CICTepc-eJ.~ut;Tobo 
'\.. . ,._.i.y...el:::.,..! 'j.....l .J·~Il '\d ''(' L)· h m,~,, t- -to? r oro's e ) tvhrtJ· r 1Ct. Yi thl t' ) he c..1\01rt t c-_'l',o\c e hiS"' ch1 · r r s 'n c r 1 i ct.'' . w Ptl 
~e ~pl';re . HlC1t ) wol{(c\ \1app{?(\ cH~af{<'(. ,L)l'ld ;~'n\'S L\)a\ ~PC\f-t" 
One do~ , t:he~ 1\lo:rr\ecl · ~~fl U1Q~ rayt onP r.hildt ) mm{)J (}m:;C'rir · 
Sf!V('f' ~eorc \Otif') \f\_Q\C\ti k: C\c\~~CcwnCl}\r brou9~~ ~~~' h\rt~ ~f'l -~~ho · 
('-\dc\rr I) \ \"'e _?\ate ~l e , \c~ · tvar veT~ 1 l i rrct '·':\ h ~o~~~cj:l ( • Thrr'~ he s n lcl 1! • 
~ou're fi\h~on'~ lheJl C..rti'DC)'tr rr\rcl r CLtdcl.~l~ }r<e~Vjl(1lf\ (\\"',(\ eart~CbiJCl/<"E'Jlhef'\ 
\\"(:-~ ~ rt.l.n \1\) to hil) ) betouse fl0oc\ · Th0r\ t\iej o.\\ tc ~~n~ · And 
~ \Oif'Q the lore . .And vx1Y't>rc\ Lore l ""\oo' 
( 4 c ..:;, 0 ~ 
v j c _, 
L I u ·i ~---) v 
\Y\ 3 1.._( I --·-
' ' < 
._) 
209
1
_ 1n sumwo lobe ~ na,., ;t : L.J., To&, : 
0"" VP.n C\ Hme u,.,.. "-1:)1 "'ll'! ho rc\son.. rnan . f/rr na ""; ~ lok, . "'' ltv .I r-«1>~ <H '""" 
1. f~ "">!' s"1' ~~ lo !'tncl op !1..1 lfe Fi's h cd/.,./. pd iJ ''\1 b.avh)•v/ /,o>:Q.vs. r- .J. J./, Pff k./ k<:J -/.~"'.:! !/>ol ~&,, 
-,_ . :du', cevkl no f !,, r 1 f . he ">cfde ~ ~@ too t<J, pree . ~r 5 otYl 'l f r' f v"'cif PfeP . /-I.e Pi!h c ~eel 
In lo < V<'lj \?<:t Vkfv I c=>l\n . S ~f q Hl'<t) «'f fob c; · fu fl1VC' /.., 
'+ He ,-ell th love w ,-~ n.f fith v.:>lh·~. J.l,e ""'m. n l.f>:ln~ecl lo "'"r ~ "''I h I, ("' 01 ncl Sot ir I ~~' f 
f-c.;ho, heel lo /ffp ~J,e serrer w4(~ s~t> J..:lc/ ~n q r-r;/., 
r. ~h~ \.J~ n-t1 <rM/ h>pPJb . ~h"i hx! (""' d•'7;}ler . D!lf' <fc-":1 /oix! iS lief'-.'! a~r.J .tptfh h>s ~<!3Akr He ~ ho,Jf<-" q'9rr& "'oci 9 r A I J II J . 1 1 1 . 1 ° '' """rr Of'- r;s~ !o J, u qq'{JJ, 1 er . 'nr <KI~k>rs <Pert <r ~ ~'".9 . I(,"' ryr<J<? hl~ pro"''fr -l~e "' lit ~ 
+he <"a. A ~ «< . b 0 er IV"'.J ~ ouh '!) Q ~ r 11y . t ~rn ~1-e <'Q~/ h ),~ an lo s h,k_, . ~~e, U,,s loke Is k~~rc:J ~ ho ~ -l r;orlc belrev:>d I-~ q 1 J.he b::J hole h<trr~ C\ i<>kr . 1'\ cfr fohq ctKe . 
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HQStA t;?.ct\-,Q~I.) 
\J\\lC. 
\4:> 
Q t-v<2 Ct on c(? t.tpo" a f- 'i m , _!_.- 8 0 t.t~ mCl" . h t .t • rc:t rn~C>l lo bQ • 
fr-Sh I 1'\9 
tal<'" . ,fucldo"(!:J h~ 8(;d- Ctfr-.r-1-.. Q nc( ~u C.:C'C u p_L.f:cOP. r ~- 8 ct r-den i'f'9 Cl"-t:{ 
0nQ dCl~ ~"' frShl'\9 if'- .f.hQ 
· t. _,..L .a.. b""c...,""'" ,.. bfQI-r-AU( WOIVl-l'"" • A"d 1'\-e suprrous boc2Ca~.tSe a. \ r~ n \.~~!'_f}e' '"' '·""'""' \,.A \ -. 
~'kJ.r" hr~ rr-,.9..r::r::~.- wr~n. a weM.ctf\, a. won--a." P"ofOS.Q f-O ~00. ~ 
prorYIUe fClr wa.+ch OV<l..r- o. SeCt-Qf, Lf t-obOl WC«-.r "~f\{SO go a. 
<::hsa.s ter u..>'ill ~ <'om e . 
l..o._!___i_~~(\-~~-s. h.o. hctu~ Cl. so". h;-s hQI')'IQot 1 -t .sa.mC3S.,'f'-, onE> day 
-\-obo. Ul O..S V(Z. r:J a "'g ~'-!:j ct. f- JCHY'lOSf r- bQ CCl,U S" ~CUnOH r ..-E!:-{)~-'.! loM"f\9 
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DOCUMENTATION 
 
           Figure 3 : Students find some difficult words based on the text 
 
 
          Figure 4: Students write some difficult words and the meaning in the   
                          blackboard  
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Figure 5: After finding some difficult words the students do the  
                exercise based on the text 
 
 
Figure 6: Teacher and students discuss , and she offer a help the 
                students if they get difficulties 
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Figure 7: Students do the exercise by discussing, sharing, and     
                 observing together  
 
 
Figure 8: Students write their ideas and try to write a narrative text 
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Figure 9: Students change their drafts to other groups and asks them 
                to give some comments and suggestions 
 
 
Figure 10: Students are observing the learning material before doing 
                 the exercise 
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